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Introduction

Description, scope, and purpose of the program

Since the 1960’s, the National Association for Music Education (MENC) has urged all efforts to vitalize, promote, and encourage the integration of music of the various world cultures into the American public school classrooms.  The visionary leaders of that time accurately predicted the cultural diversity we now find in almost every classroom in America’s schools.  As music educators, we can no longer perpetuate the philosophy that music should be taught as “one size fits all,” or that certain musical genres represent the alpha and omega of musical study.  

As promoters of this proposal, the music scholars of Lock Haven University of Pennsylvania have substantively reviewed the current needs of our discipline and agree that:

1.  the presentation of this proposal is appropriate at this time because its core of world music coursework parallels the current national focus, and of equal importance, it provides an opportunity for the Pennsylvania State System of Higher Education to include this unique new music education program among the high quality, traditional, music education programs currently offered by its

            universities;

            2.  acceptance of this proposed degree program will place our SSHE among those                                                                                                                                                                                                                                         

visionary institutions already offering music degree programs with specializations     in multi-cultural music;

3.  it innovatively addresses the problem of attracting future educators from               various minorities.  Currently, minority enrollment in teacher education programs continues to decline, while public schools continue to experience increases in the percentage of minority students in their classrooms; and,

4. Lock Haven University of Pennsylvania, with its assigned mission in international studies, will be a most appropriate setting for the implementation of this innovative music education degree program.

Therefore, we request consideration of this proposal, and support for its implementation at the earliest possible time.

1.  Appropriateness to Mission

Alignment with State System Mission and Goals and Appropriateness to University Mission and Goals
Lock Haven University of Pennsylvania was founded in 1870 as the Central State Normal School, offering a two-year program designed to train teachers for the public schools. In 1927, the school became a four-year degree-granting college of teacher education. Since that time, the course offerings and available degree programs have been expanded greatly. Although the university now offers many diverse educational opportunities, the central mission of the school remains in tact: to achieve academic excellence in both the General Education program and in an area of specialization. A program leading to state certification in music education would provide a necessary area of specialization for those students who wish to further their music studies. All LHUP students are expected to develop intellectual, emotional, and physical capabilities to achieve personal and professional goals, and to participate in, as well as to improve and preserve, a democratic society. The inclusion of a music education certification program would support the stated university goals, as well as reinforce the desired outcomes of higher education, including but not limited to the following:

 ~the acquisition of knowledge, skills, and values needed to live effectively in one’s own culture - general music education courses, especially those geared towards early childhood and elementary education include formalized study of both vocal and instrumental repertoire associated with American music traditions, as well as with other 

cultures' music traditions; 

~the mastery of effective written, oral, and visual communication skills - music education with its emphasis on multi-sensorial learning (listening, creating, moving, singing, playing, discussing, analyzing, examining, and adjudicating) reinforces and enhances a student’s mastery of these essential skills; 

~the development of intellectual curiosity as manifested in an examination of the individual, the natural world and one’s own cultural heritage - music education with its emphasis on individual and communal contribution reinforce the dimension of individual and group accountability in the context of creating music, performing music, listening

to music, and supporting music through informed understanding;

 ~the appreciation of other cultures through knowledge of art, religion, politics, literature and history - music education is broad-based in design as a variety of musical  styles/genres, composers, instruments, and philosophies are examined through an integration of visual arts, dance/movement arts, theatre, and religion through its study of both sacred and secular music forms, historical, geographical and political influences, as well as literary influences and contributions, all in a cultural context;

 ~the utilization of acquired knowledge to understand current and future problems -- music education involves problem-solving through its study of pedagogical philosophies and practices, with areas of consideration ranging from such things as acoustical phenomenon and musical interpretation, to discipline in the classroom or ensemble 

setting with emphasis on both the processes and products associated with learning. 

2.  The Need

Intellectual Value of the Program, Student Demand for the Program, 
Expressed Demand for the Program in the Nation, State, and Service Area for Program Graduates, and Value of the Program (With Respect to Student Breadth, Faculty Vitality, and Community Enhancement)

 Today, displaced ethnic groups seek new lives in the U.S.A., and various sub-cultures of Americans search for their cultural roots.  The American educational system must not only teach “the three R’s” for these diverse groups, but must also extend to them a full and balanced curriculum, including music education.  Just as the classroom teacher must cope with children whose principal language is not English, so must the music teacher realize that many children know a totally different musical language, and to learn western-style music is as difficult and unnatural for them as learning to read and study in English.

The program we propose will offer broad-based training in non-western music.  Future teachers will be trained to listen to, perform, and understand the music expressions of other cultures within the frame of traditional cultural settings.  This is not to say that we should renounce our own heritage and stampede toward “global music.”  We should, and will, continue to teach our own cultural traditions and values, for they represent the mainstream of American music culture.  However, much of culture is, to use a term coined by E. T. Hall, “high-context,” (Hall, E.T.: Beyond Culture, Garden City, NY: Anchor Press/Doubleday, 1976) meaning that it exists subconsciously or at least is not articulated. Many such cultural traits are difficult to identify and explain.  How does one explain to a child what it means to “carry a tune?”  Not only is it very difficult, but also it may have no value to a child from a culture that puts little stock in the ability to “carry a tune.”  Such a child will see only a conflict between the known music and this “new” standard.   Magnify this by the many cultural differences that a minority child faces in one day in the classroom, and we begin to see the scope of the problem.  A teacher who is sensitive to such differences, who can compare and explain them, use them, and enjoy them in an ethnically diverse classroom will be helping students to clarify the deeper values of music for lifelong use and enjoyment.  That teacher will be better able to help these learners reach across cultural boundaries without a loss of self-esteem, and will be better qualified to integrate music materials meaningfully into the ever-broadening school curriculum.  Students coming from such a classroom will be culturally aware, more tolerant of behavior and costumes different from their own, and be more likely to have a healthy curiosity about the rest of the world.

An article in a recent scholarly journal (Dave Klocko, University of Maine. Sonneck Society Journal XIII, No. 1) spelled out the problem:  “…the only way to change the status quo (of current music education curriculum) is to change the undergraduate curriculum for music teachers... (at the) college level.  Teachers teach what they are taught…(and) music audiences say that they know what they like.  However, the reverse is also even truer:  they like (and teach) what they know.  With a global approach, students would be introduced to, and have the opportunity to ‘know’ much more than they now study in schools.”

Given the international scope of today’s daily listening experiences, we can no longer justify the exclusion of most of the world’s music from the teacher education curriculum.  Hence, the field of music education must expand its concepts to encompass an understanding of the music of the diverse cultures of the world. This demands new directions in addition to the traditional ones.  We submit that there is a need within the Commonwealth for a music education teacher–training program with a cross-cultural emphasis and core.  We believe that the cross-cultural core proposed here is significantly different from any core of studies emphasized by music departments currently licensed to certify music teachers by the Commonwealth.

There is support on the Lock Haven University campus for a music education program.  This is substantiated by the field experiences of our Admissions staff that report that, in personal interviews, the majority of student applicants base their choice of a university on the presence of a teacher certification program.  Enrolled students give their reason for transferring to other institutions as the lack of the same on this campus.  Obviously, the employability factor that attaches to music education degrees carries great weight in the students’ choice of college.

There is an obvious role for this program in supporting our growing international education program.  To promote effective student and faculty exchanges, the college should provide a wide variety of innovative programs and services.  A specialized music education program geared to cross-cultural studies can both send students to and receive students from foreign countries to gain valuable experience while working in and with multi-cultural education. It will be an exchange in the truest sense.

Our proposal designs a curriculum that offers a new direction for music education. Our department is small, unencumbered by pre-existing commitments to faculty and students.  We see this effort as a model to be tried, modified as necessary, and continually fine-tuned as we explore its effectiveness in the educational climate of the next century. It is pertinent to note that the Middle-Atlantic Accreditation teams, which regularly complete periodic investigations of Lock Haven University, have strongly encouraged the expansion of our international mission.

It is our view that the Music Department, Lock Haven University, and the State System of Higher Education have an opportunity to be at the core of music curriculum development nationwide with the approval and implementation of this proposal.

3. Academic Integrity

Curriculum  Overview

The curriculum of the degree Bachelor of Science in Music Education (Multicultural Emphasis) is designed to give the student as diverse training in music as is possible. The curriculum is structured as follows:

General Education:


45-51 S.H., taken from existing LHU courses. These courses would be selected 

based on State requirements, requirements by accrediting bodies, and by the 

student as electives.

      Music Core:


39 S.H. These courses include four semesters of music theory, three semesters of 

music history,  six semesters of applied music,  one semester of class piano,  

and 7 semesters of non-credited ensemble  participation.

      Music Education:


36 S.H. These courses include Instrumental, String, and Vocal Methods classes,  a 

senior thesis,  Multicultural Classes , and student teaching.


The proposed sequence of these classes is given below.


This curriculum represents a departure from traditional music education programs in that its premise lies in the understanding that teaching music in the United States is no longer a completely mono-ethnic enterprise. Percentages of non-Western students in schools are growing at an astonishing rate, and the next generation of music educators must be able to accept and work within the musical languages of these cultures. 


Therefore, it is the intent of this curriculum to prepare the future music educator for just this challenge. However, this curriculum will not neglect training in Western music. The student will be fluent in Western and non-Western music theory, history, and performance, and because of this comprehensive, multi-cultural training, he/she will be flexible enough as a musician to incorporate all musical languages into a pedagogical vocabulary.

Sample Curriculum

The proposed schedule for this curriculum is provided here.  

First Year:

Semester I

	Course Number
	Course Title
	Semester Hours

	MUSI 103
	*Basic Musicianship 
	0 or 3

	MUSI 101
	**Introduction to Music
	0 or 3

	MUSI 121
	Applied Music
	1

	MUSI 209
	Class Piano I
	2

	MUSI xxx             
	Percussion Techniques 
	1

	MUSI                
	*** Ensemble
	0

	
	General Education
	3 to 9 @

	
	
	

	
	Total:
	13 


* MUSI 103  The student will be given a diagnostic music theory examination upon acceptance into the program.  If proficiency level is adequate, the student may choose a different General Education course. If the student must take the course, the three semester hours come from the 6 General Education credits taken this semester.

** MUSI 101 The student will be given a diagnostic music history examination upon acceptance into the program.  If proficiency level is adequate, the student may choose a different General Education course. If the student must take the course, the three semester hours come from the 6 General Education credits taken this semester.

Semester II

	Course Number
	Course Title
	Semester Hours

	MUSI 203
	Music Theory I
	3

	MUSI xxx
	Woodwind Techniques
	1

	MUSI 121
	Applied Music
	1

	MUSI 110
	Introduction to Singing
	2

	MUSI
	Ensemble
	0

	
	General Education
	9 @

	
	
	

	
	Total:
	16


@  It should be noted that during either the first or second semester, each student should complete either PSYC 102 Child Development or PSYC 103 Adolescent Development as a prerequisite to PSYC 201 Educational Psychology.  PSYC 102 or 103 would be a part of the General Education coursework for that semester.

Second Year:

Semester III

	Course Number
	Course Title
	Semester Hours

	MUSI 204
	Music Theory II
	3

	MUSI 121
	Applied Music
	1

	MUSI xxx       
	String Techniques
	1

	MUSI xxx
	Choral Methods
	2

	MUSI
	Ensemble
	0

	PSYC 201
	Educational Psychology
	3

	
	General Education
	6

	
	
	

	
	Total:
	16


Semester IV

	Course Number
	Course Title
	Semester Hours

	MUSI 322
	Music Theory III
	3

	MUSI 121
	Applied Music
	1

	MUSI xxx
	Brass Techniques
	1

	MUSI xxx
	Instrumental Methods
	2

	MUSI
	Ensemble
	0

	
	General Education
	6

	
	Music Elective
	3

	
	
	

	
	Total:
	16


Third Year:

Semester V

	Course Number
	Course Title
	Semester Hours

	MUSI 323
	Music Theory IV
	3

	MUSI 312
	Music from 1450-1800
	3

	MUSI 121
	Applied Music
	1

	MUSI 209
	Seminar: Ethnic Music
	3

	MUSI

MUSI xxx         
	Ensemble

Secondary Methods
	0

2

	
	General Education
	3

	
	
	

	
	Total:
	15


Semester VI

	Course Number
	Course Title
	Semester Hours

	MUSI 300
	Conducting
	3

	MUSI 313
	Music of the Romantic Period
	3

	MUSI 121
	Applied Music
	1

	MUSI xxx
	Elementary Methods
	2

	MUSI xxx
	Teaching Music in The Urban/Ethnic Classroom
	3

	MUSI
	Ensemble
	0

	
	General Education
	3

	
	
	

	
	Total:
	15


Fourth Year:

Semester VII

	Course Number
	Course Title
	Semester Hours

	MUSI 314
	Music of the 20th Century
	3

	MUSI xxx
	Methods and Materials in Non-Western Music
	3

	
	
	

	MUSI
	Ensemble
	0

	
	General Education

Music Electives 
	9

2

	
	
	

	
	Total:
	17


Semester VIII

	Course Number
	Course Title
	Semester Hours

	
	Student Teaching
	12

	
	(2 credit Practicum included)
	

	
	Total:
	12


Notes: 

***  Student participation in ensembles will be determined by the student’s major area of applied study.  Marching Band, Symphonic Band, Choirs, or Jazz Ensembles are among the current choices.

xxx -  New Class 

+ General Education Courses would be comprised of Electives and Specific Requirements for Education degrees as mandated by Pennsylvania and accrediting bodies.

Total Hours by Year:

I.   29

II.  32

III. 30

IV. 29

Total: 120

Performance proficiency requirements- (to be completed before the start of student teaching) :

1.  Keyboard Proficiency – Each student will demonstrate the appropriate level of ability as currently required for the B.A. and B.F.A. degrees in music.  This exam would normally be attempted by the end of the freshman year in order that appropriate remedial coursework could be completed.

2.  Performance Exit Examination – By means of a recital, each student will demonstrate the appropriate level of ability on their major instrument/voice.  This recital would normally be completed prior to the start of student teaching.

Summary:

Music Theory


4 Semesters (II-V)  12 sh 

Applied Lessons


6 Semesters (I-VI)  6 sh

Ensemble


7 Semesters (I-VI)  0 sh 

Class Piano


1 Semester (I)  2 sh

Conducting


1 Semester (VI) 3 sh

Introduction to Singing


1 Semester (II)  2 sh

Music History


3 Semesters (V-VII)  9 sh

Ethnic Music 


3 Semesters (V-VII)  9 sh

Educational Psychology Course


1 Semesters (III)  3 sh

Music Techniques


4 Semesters, 6 Courses (I-IV)  8 sh

Music Methods Courses


2 Semesters, 2 courses (V-VI) 4 sh

General Education


6 Semesters (I-VI)  45 sh

Music Electives


2 Semesters (IV, VII)  5 sh

Student Teaching


1 Semester (VIII)  12 sh

Course Offerings

Most of the courses required by this curriculum are currently offered at Lock Haven Univeristy. The Multicultural classes would need to be developed by the instructor teaching them. 

Course Descriptions taken from the LHU Music Department Website:

	MUSI101 INTRODUCTION TO MUSIC 
	3 sh

	This course introduces the student to music of the Western world and its cultures through a variety of listening experiences. Selected masterpieces, most dating from the 16th century through to the present, are the subject of exploration. The students' aural perceptions will be enhanced by guided instruction in (1) the basic materials and traditional techniques of music, (2) the genres and forms which have come into contemporary use, (3) the nature and variety of music styles that can be examined, and (4) the extraordinary people who created our musical art. As music is an aural art, listening in and out of the class will challenge and sharpen listening skills. 
	

	MUSI103 BASIC MUSICIANSHIP 
	3 sh

	This course develops musicianship through the study and performance of music. Guided activities in voice, keyboard, and classroom instruments will be available for performance experience. Learning to read music notation will be emphasized. MUSI103 meets the general education requirements in Elementary, Early Childhood Education and Special Education. 
	

	MUSI111-116 MUSIC ENSEMBLE PERFORMANCE (f or sp) 
	1 sh ea

	Open to any student who has vocal or instrumental performing ability. This series of courses is designed to acquaint the student with problems of musical performance, and to offer means and experience to solve those problems. Technical demands, interpretation of music, and exploration of representative literature are included. Emphasis throughout will be on performance, with listening and background study as corollary activities. Students who elect this course will participate in groups according to their performing capabilities and interests, including small vocal and instrumental ensembles, the University Band, and the University Choral Union (Choral Seminar, Men's Ensemble, Women's Ensemble, and the University Choir and Soloists.) Prerequisite: permission. MUSI110 is recommended as a prerequisite for entrance into vocal ensembles. The catalog numbers for each group are as follows: MUSI111, University Choir, Men's Ensemble, Women's Ensemble; MUSI112, University Band; MUSI113, Percussion Ensemble; MUSI114, Jazz/Rock Ensemble; MUSI115 and 116, Small Ensembles. 
	

	MUSI121 APPLIED MUSIC (f, sp or alt s) 
	1 sh

	A concentrated approach to musical performance (voice, piano, etc.) through individual instruction in private lessons. Encompasses playing technique, tone production, sight reading, performance practice, and interpretation of significant music literature. Prerequisite: Regular enrollment as a BA Music Major or declared Minor. 
	


	MUSI122 APPLIED MUSIC (f, sp or alt s) 
	2 sh

	Similar to MUSI121 with twice as much lesson time. Prerequisite: regular enrollment as a BFA in Music major. 
	

	MUSI202 MUSIC FOR EARLY CHILDHOOD 
	3 sh

	This course deals with (1) experiences in musicality and basic music skill development, (2) strategies, tools, and materials that will encourage musicality in young children, (3) research findings that provide a basis for defining the cognitive, kinesthetic and attitudinal objectives for musical behavior that can be expected of young children, and (4) strategies for developing relationships between musical concepts and their counterparts in other subject areas. Does not fulfill GE. Prerequisite: MUSI103, Basic Musicianship. 
	

	MUSI203 MUSIC THEORY I (f) 
	3 sh

	A basic music course that integrates harmony, sight-singing, ear training, and keyboard harmony skills. The fundamentals of traditional harmony are established through the writing and analysis of primary and secondary triads, good voice leading, and use of non-harmonic tones. 
	

	MUSI204 MUSIC THEORY II (sp) 
	3 sh

	A continuation of MUSI203, using more advanced harmonic concepts and introducing elementary contrapuntal devices. Prerequisite: MUSI203 or permission of the instructor. Study beyond MUSI204, in Advanced Music Theory, is available, arrangements being made through the instructor and the Department Chairperson. 
	

	MUSI209 GROUP PIANO I 
	2 sh

	Designed as a functional study of the piano through class instruction, this course should meet the needs of those who wish a working background for better understanding of music and the handling of musical activities in elementary classrooms, as well as for those who wish to develop a primary ability on the piano for personal use. Stress is placed on the learning of melodic and chordal execution to accompanying simple songs and rhythmic activities. Prerequisite:  MUSI103, or equivalent ability. 
	

	MUSI210 GROUP PIANO II 
	2 sh

	Building on the skills developed in MUSI209, this course promotes proficiency in chording, accompanying, and reading at the keyboard. The objectives, major units and activities of MUSI209 are continued at a more advanced level and include experience with Baroque, Classic, Romantic, Contemporary and popular keyboard styles. Prerequisite:  MUSI209 or permission of the instructor. 
	

	MUSI300 CONDUCTING 
	3 sh

	This course introduces the student to the art and craft of conducting. It is a skill development study which begins with simple score reading and the use of the baton in handling basic patterns, and which moves through skill areas of progressively greater difficulty, including the left-hand techniques, expressive gestures, reading large ensemble scores, complex patterns, and rehearsal techniques. 
	


	MUSI301 MUSIC FOR ELEMENTARY GRADES (sp) 
	3 sh

	This course provides experiences in (1) ways of using the activities of listening, singing, playing classroom instruments, moving, and creating music to teach concepts basic to music's structure, (2) strategies for making relationships between music and other subject areas, (3) locating and using resource materials, and (4) assisting the music specialist by participation in clinical teaching situations with peer groups and with children. Does not fulfill GE. Prerequisite:  MUSI103 or permission of the instructor. 
	

	MUSI312 MUSIC FROM 1450 TO 1800 
	3 sh

	A study of the history and literature of music of the Renaissance, Baroque, and Classical style periods. The variety of genres, forms, techniques and practices of composition used by major composers in Italy, Germany and the Franco-Netherlandish provinces is examined, with attention given to the social history and the artistic ideals of each period and geographic area. 
	

	MUSI313 MUSIC OF THE ROMANTIC PERIOD 
	3 sh

	A study of the history and literature of music of the 19th century. Includes an examination of the variety of genres, forms, techniques and styles of composition used and developed by major composers representing nations/cultural domains on the European continent from the West across to Russia. Attention is given to the national schools that emerged during this period. 
	

	MUSI314 TWENTIETH CENTURY MUSIC 
	3 sh

	This course studies the history and literature of music dating from c.1880 to the present. It includes an examination of the various schools and new idioms and ideals that European, North, Central and South-American composers have fostered. Emphasis is placed upon the new techniques and innovations that have become part of the musical language of this century. 
	

	MUSI322 MUSIC THEORY III (f) 
	3 sh

	This is the third semester of the sequence. It traces the transition from contrapuntal style of the 16th century to the harmonic style of the 18th and 19th centuries. The student will analyze important works by recognized composers, learn to compose using contrapuntal techniques and standard forms, develop a chord vocabulary beyond diatonic harmony, and apply these techniques to larger formal structures. Work in music reading skills, aural perception, and keyboard harmony will be continued. Prerequisite: MUSI204 or permission of the instructor. 
	

	MUSI323 MUSIC THEORY IV (sp) 
	3 sh

	This course completes a four-semester sequence that encompasses the theoretical and practical skills of music composition. Studies in the fourth term concentrate on the advanced chromaticism of the 19th century and progress to the most recent developments of the 20th century. Students will apply analytical skills to selected pieces of contemporary music, write musical examples that demonstrate their grasp of compositional techniques, and discuss and perform sample portions from 19th and 20th century music literature. Prerequisite: MUSI322 or permission of the instructor. 
	


	MUSI328 SEMINAR IN ETHNIC MUSIC 
	3 sh

	This seminar will provide a general survey of music as it is used in the daily lives of various ethnic groups. The study will enable the student to (1) understand the ways in which folk and ritual music represent a particular ethnic group, (2) recognize and distinguish the sounds of representative styles of ethnic music, and (3) develop techniques for the study of ethnic music that will enable the student to carry out independent research. Fulfills humanities seminar in Liberal Arts. Does not fulfill GE Fine Arts. 
	


The above courses are currently offered at Lock Haven University of Pennsylvania.

Learning Experiences and Instructional Methods

In addition to classroom training, the student will spend a semester gaining practical experience by student teaching. This will normally occur during the eighth semester. 

Program Administration

The degree would be supervised and developed by the music education and ethno-musicology specialists, in conjunction with the department chair and other faculty.

Faculty Qualifications

Most of the faculty required for this curriculum are currently in place. The curriculum would require the addition of a specialist in ethnomusicology. 

Student Qualifications/Support/Advisement

The student enrolled in this program will have passed an entrance audition on his/her instrument or voice, and completed  an interview to determine his/her general aptitude for taking on a program of this intensity. The typical student:

a) has had extensive training on an instrument or voice, and can demonstrate above-average performance ability

b) has achieved at least the minimum college entrance exam scores (SAT, ACT, etc.) required for admission to the University

c) has a strong desire to teach

d) has an interest in ethnic and/or non-Western musics

e) has an appreciation for the history and cultures of various ethnicities

Upon completion of this program, the student should be suitably prepared to pass State Certification and begin work as a public school music teacher (K-12). 

Advisement will be undertaken by the music education and ethno-musicology specialists.

4.  Coordination/Cooperation/Partnerships

With Related Programs at Other Institutions

Text begins here.  (This section should reflect the ways that the department will share resources and expertise with departments at other institutions, take advantage of external resources, and avoid unnecessary duplication.)

The objective of the Music Education program, would be for students to become certified to teach music in the public schools of Pennsylvania, K-12 – vocal and instrumental.  This partnership would be in conjunction with the Pennsylvania Department of Education.

With Other Departments/Units on Campus

Text begins here.  (This section should summarize the ways that the department will make use of resources at the home university—making use of courses offered by other departments, team teaching with faculty outside the department, etc.

Students enrolled in the Music Education Program will need to take the following courses and electives.

1. Educational Psychology

2. Developmental Psychology

3. Foundations of Education

4. Technology in Education

5. Increased courses in Math and Science

With Outside Agencies, Corporations, and Organizations

Text begins here.  (This section should reflect that the department has taken advantage of opportunities for guest lectures from regional experts, for internships and field experiences, for including prospective employers on advisory groups, etc.)

Lock Haven University Music Education Students will have the opportunity to align themselves to the following outside organizations:

· MENC – Music Educators National Conference

· PMEA – Pennsylvania Music Educators Association

· ASCD – American Society of Choral Directors

· PAS – Percussive Arts Society

The Music Education Program would have the opportunity to become accredited through NASM  - National Association of Schools of Music

5.  Periodic Assessment

Institutional Reviews, Professional Reviews, Accreditation Plans and Means of Evaluating Student-Learning Outcomes

The knowledge and skills of the students enrolled in music courses at Lock Haven University would be evaluated utilizing traditional classroom exams as well as simulated “hands-on” learning experiences.   

After completing the course requirements, students would need to pass a comprehensive final exam.  The faculty member responsible for teaching the course would design the exam.  

Data Collection

The following assessments will be made at the end of the academic year:

1.  Program enrollment

2.  Up-to-date, accurate records of each student’s educational progress, including courses taken, grades, repertory studied, performances, and results of appropriate evaluations will be maintained for each student enrolled in the program.

3.  Graduation rate

4.  Percentage of students who obtain Bachelor of Fine Arts or other music degrees

5.  Percentage of Music Majors successfully completing the program

6.  Percentage of Music Minors successfully completing the program

7.  Job Placement

· Database maintained through program newsletter and website

8.  Employer evaluations of program graduates

· To be done within 6 months post-graduation

· This will assess the employer’s view of how well prepared the program’s graduate was upon beginning work at their institution.

9.  Graduate evaluations

· To be completed within 6 months of post-graduation

· This will assess how well prepared the graduates felt after entering the workforce.

Accreditation Plans

Currently there is no accreditation for a music major or minor degree.  A possible solution would be to involve the development of a music education program that would provide the necessary incentive and motivation for such accreditation.  It would also complement existing curricular strengths in such fields as early childhood education, elementary education, and international studies.  If and when the proposed program is accredited, the faculty of this program would certainly pursue it.

6.  Resources Sufficiency

Expenditures (Including Faculty, Start-Up Costs, 

and Continuation Costs)

Staff – Faculty and Support

While current staff could start and maintain the new program for the first two years, it should be mentioned that a cooperative effort between faculty and management would be critical.  This understanding would include the necessity for each current faculty member to teach one or two courses per year that are specifically dedicated to the new major.  This would undoubtedly require an adjustment to the number of General Education offerings currently taught by music faculty.  By the beginning of the third year, the new program would require the addition of a Music Education Professor with specialization in Ethno-musicology.

While ongoing contract negotiations do not permit listing the exact costs of new hires, the following figures represent current associated expenses:

Salary for Instructor, Step 1

$38269.23

Benefits:

	Medical
	$6,433.44

	SSHE Annuitant
	$3,916.90

	Life
	$258.86

	Social Security
	$2,372.69

	Medicare
	$554.90

	Retirement TIAA-CREF
	$3,555.21

	Worker's Comp.
	$114.81

	Health & Welfare
	$1,855.88

	SLI(<50k)
	$0.00

	SLI(>50k)
	$0.00


Total Costs for Benefits = $19,062.69

Total Costs for Instructor Step 1  (Salary and Benefits)  = $57,331.92

Salary for Assistant Professor, Step 1

$44301.55

Benefits:

	Medical
	$6,433.44

	SSHE Annuitant
	$3,916.90

	Life
	$299.00

	Social Security
	$2,746.70

	Medicare
	$642.37

	Retirement TIAA-CREF
	$4,115.61

	Worker's Comp.
	$132.90

	Health & Welfare
	$1,855.88

	SLI(<50k)
	$11.04

	SLI(>50k)
	$0.00


Total Costs for Benefits = $20,153.85

Total Costs for Assistant Professor Step 1 (Salary and Benefits) = $64,455.40

Learning Resources – Books, Periodicals, Media, etc.

Current library holding are sufficient for the implementation of this program and would require no additional funding.  While specific multicultural recordings might be necessary, departmental budgets would assume these costs.

Instructional Equipment and Supplies and Maintenance Necessary to Support Such Equipment

The single equipment expense is the cost of instruments necessary for the pedagogy classes.  While these could be purchased at the start of the new program for $68,838.20, it appears to be a more cost efficient proposal to purchase-lease all of the instruments over a five-year period.  The cost for each of the five years would be $17,897.93.  This includes interest costs of 9% APR.

A breakdown of specific instruments and their related prices is included in Appendix A.

Facilities or Facility Modifications

No new facilities would be necessary, but Sloan 336, a classroom currently being shared by music and speech classes, would need to be entirely dedicated to the music courses and the storage of instruments used in pedagogy classes.  

Accreditation/Licensure Expenses

Accreditation for music education programs is designated by the National Association of Schools of Music, MASM.  In the Fall of 2003, NASM consultant, Dr. Robert W. Thayer, visited the LHUP campus for the purpose of advising the music faculty in their efforts to obtain NASM accreditation.  It is noteworthy to mention that in his letter to Department Chair, John R. Schmidt, he stated:

“There is little doubt that, at Lock Haven as elsewhere, enrollment of music majors is enhanced when a degree in music education is offered.  It is highly recommended that earlier efforts to institute this offering be revived and that every effort be made to develop a curricular plan that capitalizes on the University’s special strengths.  This might mean developing a music education program that compliments existing curricular strengths in such fields as early childhood, elementary education, and international studies.”  10/06/03

The costs for Dr. Thayer’s visit, including travel expenses, honorarium, meals, lodging, and institutional fees were $1650.00.  While fees for travel, meals, and lodging can vary depending on the amount of involved travel, this appears to be a reasonable expenditure.

Revenues
Revenues from tuition and fees are based on 8 students during the first year and an additional 6 students for each of the next 4 years.  These figures assume a 70% in-state ratio of all students.

Tuition and fees for start-up year = $58,866.80

Tuition and fees for second year = $103,017.20

Tuition and fees for third year = $147,167.60

Tuition and fees for fourth year = $191,318.00
Tuition and fees for fifth year = $ 176,601.60

Total Revenues for 5 years = $676,971.20

These figures are based on currents tuition and fees costs and, as it is impossible to predict exact tuition increases, do not include any yearly adjustments. 

7.  Impact on Educational Opportunity
The addition of Music Education to the curriculum of L.H.U.P would impact at least four diverse populations:  (1) Students already attending the university; (2) Students anticipating an academic career at L.H.U.; (3) Faculty that would be added to accommodate the new program, and; (4) Prospective employers of L.H.U. graduates in Music Education.

Music Education’s impact on existing programs at the university would, in fact, be more correctly viewed as a correspondence with what the school already is, i.e., traditionally a respected teacher-training institution.  Hence, the addition of this new program in music would serve the teachers-in-training with talent and interest in music who are already attending the school with new opportunities to pursue these interests as a career.  This must, most assuredly, be viewed as an enhancement to student retention.

Providing this additional opportunity in selecting a major has the potential to attract numerous new students who desire to become professional music educators, but who now would be obliged to transfer to other institutions to complete their upper division work, or simply to begin at another institution in the first place.  

The faculty new-hires, i.e., specialists in music education, would bring a broader perspective to the overall philosophy and mission of music at L.H.U.  That is,

music education specialists tend to have a necessarily more global view of music vis-à-vis human beings than do faculty who specialize in performance, and performance-related disciplines; pre-kindergarten children through professional musicians are their sphere of concern.  This more expansive outlook, of course, encompasses and touches a much broader band of the student population and of society, consequently, in the discipline of Music Education there is a good deal more intense focus on serving human beings rather than on serving “one’s art.”  Such humanistic emphasis usually gives rise to an ambience of cooperation in post-secondary schools whose concentration is Music Education, versus the competitive spirit of the conservatory environment.  This is a factor not to be ignored in retention and initial attraction of students.  

Not least of all, Music Education carries with it more of a tinge of “applicability,” of training for a vocation, than does the Bachelor of Arts in music.  This apparent “usefulness” is the concern of most of the people ultimately responsible for bearing the cost of a university education -- parents, legislators, and the students themselves.  This extraordinarily large population of bill-payers would be significantly impacted with the addition of Music Education to the curriculum.  Employers of new graduates in Music Education, i.e., public and private schools, would be favorably impacted as well, especially those schools who traditionally look to L.H.U.P. to provide exceptional candidates for their professional vacancies. 

Executive Summary

It is clear that the National Association for Music Education (MENC) has been committed to exploring multi-culturalism in music education since the 1960’s.  The early recognition of growing diversity was an accurate foresight.  With the exception of the Native American culture, America's cultural mainstream is the predominance of minorities from foreign soil.  The United States continues to open its doors to cultural groups of all lands.  Today, we live in an increasingly smaller global community and our global perspective constantly changes around us.  The view that only large cities are melting pots of ethnic diversity can no longer prevail.  The need to communicate with more diverse cultures has increased nationwide.  As societies try to locate and relocate in a world that is changing with remarkable speed, they find their music to be especially rewarding in re-identifying unity and uniqueness.

As America greets the new millennium, nearly half of all public school students represent minority groups.  In smaller communities, where minorities have had to choose between isolation from the mainstream culture or assimilation with mainstream culture, they continued to strengthen their convictions in order to sustain their own heritages. 

Music is one of the most cohesive of all of the cultural elements.  World music has made a significant impact within the concert world.  Recordings, music videos, MTV, New Age, and Alternative music have been influenced by various kinds of World Music.  Musicians, representing diverse music, have widened student listening preferences. 

Where effort has been taken to incorporate world music within curricular materials throughout grades K-12, it appears that Higher Education has been slower to move culturally diverse music into the core curriculum of music education programs.  Despite the fact that demographics consistently underscore the growing diversity of American classrooms, the vast majority of current undergraduate music education programs are singularly grounded in Western music. Even though American music, from folk to pop to jazz, has received acceptance throughout the world, higher education in the United States has been slow to incorporate other cultural forms of music in its curriculua.

Furthermore, the potential role of the music educator has not been fully recognized. Considering these facts, and that American education has entered a new century, it is imperative to undertake extensive re-evaluation of traditional music education and look for ways that will serve to musically guide the music student who has chosen to become a music educator.  As music education scholars, we seek a unification of the music profession while maintaining the cultural diversity of ethnic groups.  Certainly, every certified music education degree program comes with an articulate philosophy supporting its existence such as:

The purpose of music teaching and learning is to engage the student in theoretical, historical and analytical performance based processes inherent to the aesthetic qualities and principles of music.  Furthermore, a sound music education program leads the student to identify, classify, define, recall, and manipulate music elements through listening, performing, role-playing, creating, and in any other traditional/technological expression.

The philosophy promoted in this document encompasses the same features as the above statement.  Additionally, this philosophy embraces ethnic diversity.  While it may be impossible to thoroughly study the music of all cultures represented in our society, technology affords us accessibility to the cultural make-up of most communities.  This information can, and should be used in the design and implementation of music education programs. Therefore, this new philosophy seeks to provide windows for the student to gain awareness, aesthetic sensitivity, and understanding of diverse music.  Consequently, the product of such aesthetic, multi-cultural education--the future music educator-- will be equipped to teach, guide, and lead students to an understanding of musical diversity.  Conclusively, a more diversified study of music from various cultures may lead to a deeper acceptance of such cultures and a more harmonious existence for future generations.
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