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I.
Introduction:
Lock Haven University of Pennsylvania is one of 14 universities in the State System of Higher Education, established in 1983 to coordinate regional campuses established to assure a supply of teachers for the K-12 schools of the Commonwealth.  Lock Haven University, founded in 1870 as Central State Normal School, is located in north central Pennsylvania in a rural and mountainous area 40 miles northwest of State College.  Primarily an undergraduate institution, Lock Haven University offers baccalaureate degrees in arts and sciences and education and human services, associate degrees in nursing and management, and master’s degrees in education and health science.  The university currently enrolls about 5,000 students, approximately 200 in graduate programs.  The Clearfield branch campus offers lower division courses for 500 students.  The student population includes 145 African American, 53 Hispanic, 39 Asian American, 20 Native American, and 92 International students. 

The mission of the State System of Higher Education is “to provide high quality education at the lowest possible cost to students.”  Its universities are located in rural, small town, and suburban communities and are the largest producer of college graduates in the state.  The system’s strategic plan of 1996 emphasized development of a dynamic, collaborative network committed to excellence and self-improvement to serve an increasingly global economy and diverse society.

Lock Haven University established arts and sciences programs in 1960 and has gradually expanded its mission in the liberal arts and in graduate education.  The university encourages academic excellence in general education and areas of specialization.  According to the 2003-06 catalog, its education programs are “designed to stimulate a student’s intellect, develop a sense of individual and community responsibility, and increase knowledge and understanding of different cultures.”  Two select missions have shaped the university’s development.  One is the historic assignment of health and physical education as an area of emphasis among Lock Haven’s teacher education programs.  Another was assignment in 1957 by the Department of Education of a special mission in international education.

The College of Education and Human Services is the organizing unit for teacher education at Lock Haven.  One of two colleges of the University, the College of Education and Human Services enjoys a close relationship with the College of Arts and Sciences.  The deans of the two colleges have appointed an Assistant to the Deans whose responsibilities focus on areas of collaboration including teacher education program development and organizing graduate education.  Formed from a merger of colleges of education and health science in 1987, the College of Education and Human Services reflects the streams of education and human services.  The vision for the college articulated in 1999 states, “From this college shall go forth compassionate, productive, ethical lifelong learners who contribute interdependently to a global society.”  

The College of Education and Human Services includes the teacher education-focused Departments of Educational Foundations, Elementary and Secondary Education, Health and Physical Education, Special Education and Early Childhood Education, and the human service focused Departments of Academic Development and Counseling, Health Sciences, Nursing, and Recreation Management.  The college also includes the School of Graduate Studies, which is jointly affiliated with the College of Arts and Sciences.  Coordination of initial teacher education programs occurs through the Director of Teacher Education.  Starting in fall 2004, secondary education programs will be coordinated by a faculty member housed in the College of Arts and Sciences.

Initial teacher education programs are offered in elementary education, early childhood education, special education, health and physical education, and secondary education with specializations in English, foreign languages, mathematics, science, and citizenship (social studies).  Master’s degree programs in Teaching and Learning and Alternative Education are offered as advanced programs for teachers.  Both programs are offered totally online. The M.Ed. in Teaching and Learning was developed from a former program in Curriculum and Instruction to include the National Board for Professional Teaching Standards.  The redesigned program was first offered in 2002.  Approved by the Middle States Association in 2003, the Alternative Education program is intended for teachers and others who work with at-risk populations.  A Congressional Award through the Fund for Improvement of Education supports the start-up of this program.

The teacher education unit enrolls 1327 full-time and 49 part-time initial (undergraduate) students and 14 full-time and 71 part-time advanced (graduate) students, as reported to AACTE in fall, 2003.  Initial candidates are primarily from north central Pennsylvania.  Advanced candidates include some students outside of Lock Haven’s traditional service area, including students from Philadelphia, and at least one from Ohio.

The NCATE Board of Examiners visited Lock Haven University April 3-7, 2004.  This visit followed by less than one month a reaccreditation visit by the Pennsylvania Department of Education.  Common exhibits were prepared for the two teams.  A consultant from the state department and an observer from the Pennsylvania Education Association participated in the NCATE visit.

Notable changes at Lock Haven University since its 1998 reaccreditation visit included the following:

· Redesign of the General Education program to include curriculum overlays.

· Appointment of the current Dean of Arts and Sciences in 1998, and of the current Dean of Education and Human Service in 1999.

· Appointment of the Assistant to the Deans in 2001.

· Establishment of the Council of Teacher Education in 2001.

· State System adjustment of all baccalaureate programs to a maximum of 120 credit hours.

· Designation of a Director of Teacher Education, who was appointed in fall, 2002.

· Implementation of the Unit Assessment System, including the Diversity Profile Plan, for initial candidates entering after May, 2002.

· Redesign leading to the M. Ed. in Teaching and Learning opened in 2002.

· Adoption of LiveText software for initial candidate documentation of work effective fall, 2003.

· Initiation of the M. Ed. in Alternative Education in 2003.

II.
Conceptual Framework
The conceptual framework(s) establishes the shared vision for a unit’s efforts in preparing educators to work effectively in P-12 schools.  It provides direction for programs, courses, teaching, candidate performance, scholarship, service, and unit accountability.  The conceptual framework(s) is knowledge-based, articulated, shared, coherent, consistent with the unit and/or institutional mission, and continuously evaluated.

A.
Level:
Initial and Advanced
B.
Findings:

Introduction

The vision of the LHUP College of Education and Human Services, developed in 1999, states, “From this College shall go forth compassionate, productive, ethical lifelong learners who contribute independently to a global society.”  Some of the ten beliefs articulated by the faculty include “the magnificent potential of each individual,” “integrity and compassion,” “celebrating diversity,” and “collegiality expressed with unity.” 
This vision and some of the associated beliefs are represented in the conceptual framework for initial and advanced programs of the unit, which has at its core the idea of “reflective decision maker.”  To be effective as reflective decision makers, teachers must 1) know the content they teach, 2) engage in caring communication, 3) be able to implement a wide variety of teaching practices, and 4) be able to engage in evaluation, including self-evaluation.  These precepts are compatible, also, with practices of the unit as related to its own practice in education.
The conceptual framework was originally articulated in 1990 by the unit faculty with input from the profession.  In 1998, a group of three faculty members, “revalidated” the conceptual framework through a review of literature. Their work led to development of a knowledge base organized in the four domains that are listed above.  The developers of the unit assessment system associated with one or more of the four domains the Interstate New Teacher Assessment and Support (INTASC) standards, for the initial programs, or the National Board for Professional Teaching Standards, for the advanced programs, and identified artifacts through which initial and advanced candidates might document performance appropriate to each domain.
Shared Vision

The unit’s conceptual framework was supported by a review of literature.  Its graphic representation and the vision statement of the college are displayed in Robinson Learning Resource Center and other places on campus.  The conceptual framework is shared with initial candidates in orientation meetings through documents such as the freshman orientation booklet and the student teaching handbook.  Candidates vary in the extent of their knowledge of the conceptual framework by program and by date of matriculation, with considerable awareness displayed by initial candidates admitted since fall 2002.   
Coherence

Commitment to “reflection” as a process which supports evaluation and planning is evident in all programs.  Candidates can readily cite examples of their use of content, pedagogical knowledge, caring communication, and self-assessment to improve practice.  Forms used in assessment of initial candidate performance incorporate the four domains of the conceptual framework.  Achievement of coherence with the conceptual framework in implementation of the assessment plan in initial programs has required regular consultation among faculty and students.  Understanding of the implications of the conceptual framework for development of an assessment plan for the advanced programs is growing.  
Professional Commitments and Dispositions
Although the vision and belief statements of the college suggest numerous commitments or dispositions for teacher candidates, a smaller number are recognized by the unit in its practice.  Clearly evident in dialogue with faculty and students and in assessments are dispositions toward reflection, caring communication, and professionalism.  Indicators of these commitments are articulated and assessed in initial and advanced programs.
Commitment to Diversity
The unit conceives diversity as interaction with others “different from oneself.”  The general education requirements of the university include a multicultural overlay, and commitment to international education is evident on campus.  Through a series of diversity field experience, initial candidates are encouraged to reflect on challenges to their cultural competence in various ways.  Within the conceptual framework, caring communication is recognized as an appropriate response to diversity.  Candidates in all programs complete required courses that develop knowledge, skills, and abilities work with diverse students, including students with disabilities.
Commitment to Technology

Although technology is not mentioned in the conceptual framework, attention to “how to teach” in today’s classrooms requires this resource.  Candidates in initial programs complete a course in applications of technology.  The campus is well equipped with technology, including computer labs, SMART classrooms, and the library media center.  This year, Livetext was implemented in the initial programs for electronic sharing of candidate work.  The advanced programs are completed online, and candidates experience learning environments that showcase the potential of this medium to foster learning through interaction.
Candidate Proficiencies Aligned with Professional and State Standards
In initial programs, the INTASC standards serve as core proficiencies.  Responses of the SPAs and of state reviewers confirm the alignment of the programs with appropriate state and/or national professional standards.  Emphasis on reflection and professionalism, values of the institution that are also evident in the INTASC standards, is clear.
Incorporation of the National Board for Professional Teaching Standards was a goal in the design of the M.Ed in Teaching and Learning.  However, candidate proficiencies associated with the National Board Standards have not been aligned with course or program goals, assignments, or assessments.
III.
Findings for Each Standard
1. Candidate Knowledge, Skills, and Dispositions
Candidates preparing to work in schools as teachers or other professional school personnel know and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students learn. Assessments indicate that candidates meet professional, state, and institutional standards.

A. Level:
Initial and Advanced
B. Findings:

Candidate knowledge, skills and dispositions are evaluated by the unit in accordance with institutional requirements for admission, the unit assessment plan, and the requirements of the state of Pennsylvania.  In 2002, the state-mandated minimum GPA for teacher candidates changed from 2.6 to 2.8, and changed again in 2003 from 2.8 to 3.0.  Therefore, candidates who entered the teacher education program prior to 2002 must have a minimum cumulative GPA of 2.6; those prior to 2003 a minimum GPA of 2.8; and those admitted after January 2003, a minimum GPA of 3.0 in order to be recommended for certification.

During the 2002-2003 academic year, LHUP complied with the Pennsylvania State System of Higher Education directive to adjust all programs from a maximum of 128 semester credits to a maximum of 120 credits.  The unit responded to this in part by revising the general education courses required of initial teacher candidates, with improved sequencing and integration.  Candidates must take two overlay courses designated as Multicultural, two courses designated as Information Literacy, three courses (beyond English Composition), designated as Writing Emphasis, and two units of External Emphasis.  Some content majors require specific general education courses, but students can choose from an array of courses to fulfill the general education requirements.

In the initial programs, prospective teacher candidates admitted to the institution are considered to be at Stage 1.  Stage 2 begins when a student is admitted to candidacy.  Stage 3 refers to remediation that may occur if a candidate fails to maintain one or more of the conditions for candidacy after admission.  Stage 4 begins with admission to student teaching, and Stage 5 occurs at program completion.
Content Knowledge for Teacher Candidates 

Teacher candidates are knowledgeable about the subject matter they teach.  Satisfactory high school scholarship and the SAT or ACT are required for admission to the institution.  Candidacy status in the teacher education program is achieved with the completion of 45 credit hours, including six credits in mathematics and six credits in English, and an overall GPA of 3.0.  Candidates in Stage 2 must maintain the a 3.0 cumulative GPA, a passing score on Praxis I, and grades of C- or higher in general education courses in the areas of Math, History, Science, and Composition, in order to move to Stage 4.  The unit pass rates for Praxis I from 99-00 through 02-03 are below in Table 1.
Table 1: Initial Candidate Praxis I Pass Rates, 1999-2003
99-00

00-01

01-02

02-03

97%

89%

100%

99%

The unit and the state of Pennsylvania use the results of the Praxis II exams to assess content knowledge of teacher candidates.  In order to graduate from the teacher education program candidates must maintain a 3.0 GPA and pass Praxis II.  Unit pass rates for Praxis II from 99-00 through 02-03 are below in Table 2.
Table 2: Initial Candidate Praxis II Pass Rates, 1999-2003, Content Knowledge

99-00

00-01

01-02

02-03

Academic Content
  96%

94%

  99%

  99%

Other Content

100%

97%

100%

100%

Knowledge of subject matter is assessed during the semester prior to student teaching through lesson and unit plans produced as part of methods course work.  Demonstrated content knowledge for student teachers is evaluated by cooperating teachers on the Student Teaching Competency Form, using a four point scale (1=unsatisfactory, 2=basic, 3=proficient, 4=distinguished).  Combined data across all programs for spring 2003 and fall 2003 show the average range was 3.11-4.00 for the first placement, and 3.24-4.00 for the second.  The percentage of students scoring within this range was 71 percent for first placement and 79 percent for the second.  Criteria for exit from teacher education are the successful completion of all aspects of the candidate’s program.  These currently vary from program to program, but all candidates who began teacher preparation after 2002 will have the same exit criteria.

Content knowledge for candidates in the M. Ed. programs in Teaching and Learning and Alternative Education is assessed through admission requirements that include a bachelor’s degree with a minimum 3.0 undergraduate GPA and state certification for candidates who are teachers.  Three letters of reference and a scholarly writing sample are also required.

Content expectations for initial programs are aligned with standards set forth by national specialty professional associations.  The program in Special Education is nationally recognized by CEC; the program in Math has national recognition from NCTM.  The following programs are nationally recognized with various weaknesses that do not form a pattern: Physical Education (NASPE), Social Studies (NCSS), English (NCTE).  
A pattern of weakness in candidate knowledge of health education can be seen, however, in the reports on three programs:  Health Education (AAHE), Early Childhood. (NAEYC) and Elementary Education (ACEI).  The AAHE report found that there was an overemphasis on physical education with lack of clarity about how much time was spent teaching or observing health; there was very little coursework in health, and that mentor teachers may not be certified in health, limiting the ability of field experiences to support competency development.  The NAEYC report found that the early childhood program did not meet health education standard, as the unit provided no definitions or benchmarks for candidate proficiency.  The ACEI report found the coursework in health required for elementary education candidates was not aligned with ACEI standards.

No program reports were filed for the advanced programs in Teaching and Learning and Alternative Education, as they have no affiliated national groups and do not lead to state certification.

Interviews with cooperating teachers and school administrators indicate a very high degree of satisfaction with the content knowledge of candidates, particularly in the areas of Special Education, Physical Education and Elementary Education.  Candidates stated in interviews that they felt that they were very well-prepared in their content areas.  Follow-up surveys over the years 2000-02 offered graduates opportunities to make general comments.  Satisfaction with subject matter preparation can be determined only by the absence of suggestions for change.  Out of 1039 respondents over the three years 2000-2002, only six suggested the need for an increase or change in content courses.
Pedagogical Content Knowledge for Teacher Candidates

Teacher candidates are knowledgeable about pedagogical content.  During Stage 1, prospective candidates are required to attend an orientation seminar at which the INTASC standards are presented and to complete a technology self-assessment in order to establish a baseline of their knowledge, skills and performance in this area.  The technology self-assessment was first administered in fall 2003.  Aggregate results of a single round of NETST tests on technology show the following results:  17 of 25 knowledge items had scores below 80%, 34 of 50 skills items had scores below 80%, and all 26 performance items had scores below 80%.  Based on the results of these tests, candidates attend technology workshops in order to gain the skills necessary to meet the NETST standards.

All programs except Health and Physical Education, in which this content is integrated, require an educational media course prior to the professional semester.  By the end of the sophomore year, candidates also develop an electronic portfolio using LiveText and must include two lesson plans using this technology.

Pedagogical knowledge of teacher candidates is assessed at the completion of 60 credit hours by the GPA in courses in the major, the two lesson plans prepared in a LiveText format, a reflective essay about field experiences, and through cooperating teacher comments in field experience evaluations.  Candidates must have a minimum 3.0 (2.8/2.6) GPA in the major at this point.  The LiveText lesson plans are assessed according to a rubric which is currently in use, but compiled data from these were not available.  In a sample of field experience reflective essay assessments (n=4), candidates’ knowledge of methodology and curriculum was given an average ranking of 3 (=proficient) on a 4-point scale.

During Stage 4, appropriate use of instructional technology is assessed in field experiences and methods courses.  Pedagogical content knowledge of student teachers is evaluated by cooperating teachers on the Student Teaching Competency Form, using a four point scale (1=unsatisfactory, 2=basic, 3=proficient, 4=distinguished).  Combined data across all programs for spring 2003 and fall 2003 show the average range was 3.11-4.00 for the first placement, and 3.24-4.00 for the second.  The percentage of students scoring within this range was 71 percent for first placement and 79 percent for the second.  Pedagogical content knowledge for student teachers is assessed by their university supervisors in Category I of PDE 430, the student teacher evaluation form required by Pennsylvania.  A sample of these forms (n=6) showed an average ranking of 2.5 on a scale of 0-3 (0=unsatisfactory, 1=basic, 2=superior, 3=exemplary). 
Candidates in advanced programs are assessed on pedagogical content knowledge through coursework, on-line threaded discussions, and required action research projects.

In interviews, cooperating teachers and school administrators were very positive about the ability of initial candidates to use technology in ways that are not only appropriate, but also “very innovative and creative.”  Several cooperating teachers said that they were continuously learning from what candidates brought to the classroom, as they had “terrific lesson plans” and “exciting uses of technology.”

Candidates who were interviewed said they felt themselves to be well-prepared in pedagogical content; they were comfortable and experienced in the use of technology such as Power Point, SMART boards, ELMO and LiveText.  One Elementary Education major said her program had prepared her well in the pedagogy of all content areas, particularly language arts.  Candidates in advanced programs were also positive about the effect of their learning on teaching practice.
Professional and Pedagogical Knowledge and Skills for Teacher Candidates

Teacher candidates have professional and pedagogical knowledge and skills.  For initial candidates, lesson plans and unit plans in the Sophomore Portfolio must show alignment with the INTASC standards; this is assessed in the Sophomore Portfolio Interview Evaluation.  
A sampling of field experience reflective essays assesses candidates’ knowledge and understanding of the learning environment and classroom management as ‘proficient’ (3+ on a 4-point scale).  Candidates must pass Praxis II exams during Stage 5; unit pass rates for Praxis II from 99-00 through 02-03 are in Table 3.
Table 3: Initial Candidate Praxis II Pass Rates, 1999-2003, Professional Knowledge

99-00

00-01

01-02

02-03

Professional Knowledge
  93%

92%

100%

100%

Special Education

  83%

86%

100%

100%
Professional and pedagogical knowledge is assessed for candidates in advanced programs through core required courses.  In the Teaching and Learning program, these courses are EDTL 601 Teaching and Learning in an Information Age, EDTL 602 Advanced Instructional Design and Development, and EDTL 606 Analysis of Teaching.  In the Alternative Education program, the core requirements are ALTE 610 Helping Skills in Alternative Education, ALTE 615 Alternative Education:  An Introduction to Theory, and ALTE 616 Curriculum Issues in Alternative Education.

In interviews, cooperating teachers and school administrators expressed satisfaction with the professional and pedagogical knowledge of candidates.  They mentioned that candidates have multiple teaching strategies, are very strong in instructional technology, and bring new pedagogical approaches to the classroom.  A sixth grade teacher with 29 years of experience said he was extremely impressed with his student teachers and found them to be “up on current issues.”  Cooperating teachers said they were able to learn from the ideas that candidates brought to the classroom, and more than one teacher commented that candidates “always bring us great ideas” and are “on the cutting edge.”

One school superintendent is attempting to establish a partnership with the unit in order to bring candidates into his schools for field experiences with the hope of hiring them as teachers.  He has found LHUP candidates well-prepared in standards-based education, accountability, and the realities of teaching.  Other school administrators said that the candidates’ early field experiences put them ahead of those from other institutions, and one said that “even at (the pre-student teaching) point, candidates are well-versed in what to do in the classroom.  My teachers are very willing to host LHUP students.”

Interviews with candidates revealed that professional and pedagogical knowledge and skills is the area about which they feel most confident.  They attributed this to the extensive practice they have had in reflecting about their teaching, the modeling of teaching strategies by faculty, and the number of field experiences they had prior to student teaching.

Dispositions for All Candidates

The dispositions the unit has outlined in the conceptual framework are the ability to effectively communicate in a caring manner, the capacity for self-reflection leading to decision-making, engagement in appropriate interpersonal relations and teamwork, and professionalism.  These attributes are presented to candidates in the freshman orientation handbook, orientation sessions, coursework, portfolio templates and various assessment instruments.  Discussions with candidates showed that they are aware of these desired dispositions and how they are embodied in the conceptual framework.

Dispositions are assessed at Stage 1 through entrance recommendations from high school teachers and a self-evaluative entrance essay, both of which are used to establish a baseline for candidate dispositions.  The Entrance Recommendation Form asks recommenders to rate observed behaviors of candidates in the areas of written and oral communication, interpersonal skills, and professionalism, using a rubric with a 4-point scale.  Entrance essays are assessed according a rubric with the scale unsatisfactory/basic/proficient/distinguished.  Data from the entrance essays for 2003-04 are given below:

Table 4: Assessment of Entrance Essays AY 2003-04
(n=175)

Unsatisfactory

Basic

Proficient

Distinguished


4%
73%
18%
5%

In Stage 2, candidates’ dispositions are assessed via a Reflective Diversity Essay written after completion of the first 20 hours of diversity field experience, the Communication and Disposition Competency Form, the Portfolio Interview Evaluation and a Portfolio Interview Reflective Essay.  Candidates who score below a satisfactory level on these assessments are directed to Stage 3, during which they address any dispositional weaknesses noted by taking coursework in speech and/or psychology, taking a writing course, or reading and responding to literature on reflection and self-evaluation, as advised.

In Stage 4, dispositions are again assessed through a Communication and Disposition Competency Form, this time completed by cooperating teachers from field experiences.  Candidates also keep a reflective log during this semester.  During the student teaching semester, assessment is done through a second Reflective Diversity Essay, three-way conferences during student teaching (between candidate, cooperating teacher and university supervisor), the Student Teaching Competency Form submitted twice during each placement by cooperating teachers, the PDE 430, the final student teaching evaluation submitted by university supervisors.  

Student Teaching Competency Form dispositions data for candidates in Elementary Education from spring 2001 through fall 2003 rate candidate professional commitment and responsibility at 3.7, partnership at 3.5, and reflection at 3.7 (3=proficient, 4=distinguished).  A sample of the PDE 430 evaluations by university supervisors (n=6) showed an average ranking of 2.8 for dispositions (2=superior, 3=exemplary).  An additional disposition assessment is drawn from the final Philosophy of Education essay which is required prior to graduation from the program.

In the advanced programs, the dispositions of caring communication, interpersonal relations and reflective self-evaluation are aligned with Standards 1, 4 and 5 of the National Board for Professional Teaching Standards:

1) Teachers are committed to students and their learning;

4) Teachers think systematically about their practice and learn from experience;

5) Teachers are members of learning communities.

These dispositions are embedded in advanced courses and are evaluated in that context.

In interviews, cooperating teachers and school administrators were very positive about the dispositions demonstrated by candidates.  They commented on the high degree of professionalism of candidates, and the initiative they showed in pursuing needed information and in taking on challenges.

Candidates at both the initial and advanced levels stated in interviews that they were clear about the dispositions they were expected to develop, and that they felt well-prepared through their coursework and modeling by faculty, particularly in the areas of professionalism and self-reflection.  No data about dispositions were available from graduate surveys at either level.

Student Learning for Teacher Candidates

Assessment of a candidate’s ability to help all students learn begins at for the initial program at Stage 1, when candidates must complete a Freshman Profile Diversity Plan.  This diversity plan is used to ensure candidates have the opportunity to work with diverse learners.  In Stage 2, the lesson plans required in the Sophomore Portfolio need to include a plan for evaluating student learning as well as adaptations for different learner needs.  Student learning, adaptations, and assessment are covered in required coursework.  During Stage 4, candidates are evaluated on their ability to effect and assess student learning by cooperating teachers through the Student Teaching Competency Form (STCF), and through observation by university supervisors.  The STCF data on student learning for candidates in Elementary Education from spring 2001 through fall 2003 rate candidates’ ability to adapt instruction for individual needs and to assess student learning at 3.7 (3=proficient, 4=distinguished).

The ability of candidates in advanced programs to help effect student learning is assessed through core required course, such as EDTL 604 Designing Assessments Using Performance Standards, and the entire Alternative Education curriculum.  It is also assessed through the reflective pieces candidates submit, their class discussions, and the culminating action research projects.  The portfolios for these projects must contain instances of a pre-test, an intervention, and a post-test.  No data were available for these assessments.

Interviews with cooperating teachers and school administrators indicated that LHUP initial candidates are strong in promoting the learning of students; one cooperating teacher said LHUP student teachers are able to tap their extensive diversity experiences as a source for teaching and approaching a topic.  Candidates, when interviewed, stated that they had had quite a bit of experience in making adaptations for lesson plans, and that they had found this very helpful as many of the their field placements are in schools with a high degree of inclusion.  There were no data available on student learning from surveys of graduates based on responses to open-ended items.
Overall Assessment of Standard

Candidates in initial and advanced programs are knowledgeable about the content they teach, pedagogy, and the professional knowledge and skills required for teaching.  In addition, they have the dispositions identified in the unit standards.  Candidates in initial programs demonstrate mastery through successful completion of coursework, performance on Praxis exams, numerous reflective essays, professional portfolios and their experiences in the field.  Knowledge, skills and dispositions for candidates in advanced programs are assessed through program admission requirements, coursework and culminating action research projects.  Programs at both levels are aligned with the state standards and the standards of national organizations with concerns noted in the area of health education.
C.
Recommendation:
Met (Initial and Advanced)

D.
Areas for Improvement:
New  

1.
There is not sufficient opportunity for candidates to obtain the health education necessary in Health and Physical Education, Elementary Education and Early Childhood Education.


Rationale:  A pattern of weakness can be seen in health education in the SPA reports on these three programs.  Each of the SPAs reported concerns about development and assessment of candidate knowledge and skills in health as required by their respective standards.
Corrected

2.
The general education program is not consistently sequenced or integrated.


Rationale:  Revision of the general education program in response to a system-mandated reduction in the maximum number of credit hours for degree completion and through development of four curriculum overlays has improved the sequencing and integration of themes in the curriculum.
2.
Assessment System and Unit Evaluation
The unit has an assessment system that collects and analyzes data on the applicant qualifications, the candidate and graduate performance, and unit operations to evaluate and improve the unit and its programs.
A.
Level:
Initial and Advanced

B.
Findings:
In 1994, the university created a continuous improvement initiative to assess the quality of its programs and services.  The Continuous Improvement Quality Council, created to monitor progress, meets on a regular basis.

In 1999, LHUP participated in implementation of a System Accountability Plan which uses a variety of measures to hold universities accountable for the effectiveness of their efforts.  LHUP created an Office of Planning and Assessment headed by the Director of Planning and Assessment, a university-wide Assessment Task Force, and an Outcomes Assessment Committee (OAC).  The OAC, which includes representatives of each academic program, works with departments and programs in developing and improving their assessment systems.  Representatives from this committee also serve on the Assessment Task Force.

Prior to 2000, when the Unit Assessment Committee was formed, each of the unit’s teacher education programs had its own assessment plan, with multiple instruments for assessing candidate performance in student teaching.  Commonality in this one area was mandated in 1999, when the Pennsylvania Department of Education designated an instrument for evaluation of student teachers.  The LHUP Unit Assessment Committee initiated the design for an assessment system based on the unit’s conceptual framework that features the use of INTASC standards for initial and National Board standards for advanced programs.  At both the initial and advanced levels, faculty members with backgrounds in assessment participated in the creation of the plan.

With the 2002 appointment of a Director for Teacher Education, who also serves as Unit Assessment Coordinator, development of the unit assessment plan was accelerated.  An NCATE Committee, which included representatives of initial and advanced programs, was created to catalyze curriculum and assessment changes consistent with NCATE standards, and the Council for Teacher Education was instituted as an advisory council for the dean in all matters pertaining to programs of the unit.  The Council for Teacher Education approved the proposed unit assessment plan, and a Teacher Education Assessment Committee, which included school as well as university faculty representatives, began to create instruments and rubrics for use in assessing the performance of initial candidates. 

The unit’s assessment system is aligned with the four domains of the conceptual framework:  What to Teach, How to Teach, Caring Communication, and Self-Evaluation.  For both initial and advanced programs, charts have been created to demonstrate how learning goals of the conceptual framework are met through program requirements.  For example, in the initial and advanced programs, Caring Communication is evidenced through letters of recommendation required for admission to the program and through participation in class discussion.  

Unit faculty have also examined the alignment of the conceptual framework with INTASC or National Board standards, in the case of the Teaching and Learning program.  In the initial programs, use of INTASC standards is reflected in the Student Teacher Competency Form and the Professional Portfolio.  As part of the design of the M.Ed. in Teaching and Learning, faculty aligned course-based assignments with National Board standards, but this alignment is not explicit in course syllabi or assessment instruments such as the professional portfolio. 

Planned assessments will monitor candidates’ progress through six stages of the initial program and the four stages of the advanced program.  These stages are described, not as transition points, but in terms of the tasks candidates must complete between transition points.

1. At Stage 1 students are admitted to the university based on high school GPAs, SAT or ACT scores, letters of recommendation, and an entrance essay.

2. Stage 2 is associated with admission to candidacy.  It begins when the candidate has completed 45 credit hours, including 6 credits in English and mathematics, with a minimum GPA of 3.0.  It ends when candidates complete 60 credit hours with a minimum GPA of 3.0, passing scores on Praxis I, a writing assessment, 60 hours of field experience, a reflective essay, lesson plans, faculty recommendations, and a technology survey. 

3. Stage 3 is experienced by some candidates as remediation of weaknesses in their knowledge, skills, or dispositions identified in Stage 2. 

4. Stage 4 is associated with admission to student teaching.  In it candidates demonstrate the ability to plan and teach lessons as well as the ability to use technology.  The instrument developed to assess candidates at this level is the Student Teacher Competency Form.

5. Stage 5 is reached when candidates complete the certification program with a GPA of 3.0, passing Praxis II scores, and a satisfactory evaluation using the Student Teacher Competency Form.

6. Stage 6 represents induction to teaching and involves a survey of graduates.

7. Stage 7 occurs at admission to the advanced program, which requires an undergraduate GPA of 3.0, teacher certification, letters of recommendation, and an entrance essay.

8. In Stage 8, advanced candidates complete EDTL 600 Introduction: Inquiry and Educational Change with a grade of B or A, and maintain a 3.0 GPA.

9. At Stage 9 advanced candidates complete their course work, an action research study, and a professional development portfolio.

10. Stage 10 involves post-graduate follow-up through exit and employer surveys.

Candidate performance in the initial program is assessed through Praxis scores, GPA, portfolios, reflective essays, lesson plans, and the Student Teacher Competency Form.  The unit has implemented its assessment plan for initial candidates admitted to the university in fall 2002.  These candidates are now completing their second year at LHUP and are at Stage 2.  Instruments for local assessments and rubrics for scoring them are completed through this point, and some of the instruments for use in later stages have also been developed.  Initial candidates to whom the assessment system applies are informed of requirements through regularly scheduled meetings, e-mail messages, and handbooks, such as the Initial Teacher Preparation Program Handbook.  In the advanced programs, a similar function is served by the first course in both programs, EDTL 601, Teaching and Learning in an Information Age.
In 2002-2003, the Teacher Education Assessment Committee began to field test the rubrics developed for Stages 1 and 2.  Prior to the field tests, the rubrics were reviewed by Arts and Sciences and school-based faculty, and barriers to inter-rater reliability were determined through examination of scorings by multiple raters.  Faculty who conducted the pilot test were trained in how to use the rubrics to maximize inter-rater reliability.  Further work is being done to assure that individuals can score the essays with the same level of reliability as the pilot test committee achieved. There is no information on the reliability or validity of advanced program assessments.

Candidate performance in the advanced programs is assessed by GPA, course grades, and a professional portfolio.  All candidates complete a two-semester action research project that becomes the major part of their portfolio.  Assessment instruments related to the conceptual framework and national standards have been “mapped out,” according to the advanced program coordinator, but are not yet in place.  Candidates noted that most course websites include rubrics for scoring of all major projects related to that course.  

Although the unit assessment plan refers to many instruments planned for monitoring candidate progress, only the graduate survey includes questions that focus on unit operations.  The advanced program has administered a Likert-scaled exit survey to graduating candidates, but the data from this survey have not yet been aggregated.  The unit views the assessment plan as a tool for monitoring and improving candidate performance but not, at this point, as a tool for improving unit performance.

Data Collection, Analysis, and Evaluation

The initial program has begun the process of regularly and systematically collecting data related candidate performance.  Implementation of the assessment system for candidates in the initial program began with candidates entering the university after May 2002 who will complete the program in May 2006.  Each semester, data will be collected to document these candidates’ experiences with diversity, their ability to reflect on field experiences, their ability to relate artifacts created in their courses to INTASC standards, and their demonstration of the knowledge, skills, and dispositions associated with professional practice and reflection through portfolios and videotapes of teaching.  Their content knowledge is assessed through Praxis I and II scores and their lesson plans.  Forms and rubrics have been created for the initial assessment process through Stage 2 and for some later elements. 
Data collected from some of the unit assessments have been aggregated.  For example, Title II reports provide information on pass rates for Praxis examinations, and results of the initial technology examinations have been used to plan the content of workshops for candidates. Data from the spring entrance recommendations have been aggregated, and files in the documents room included aggregated data for candidates’ scores on the Student Teacher Competency Form for all candidates for the past semester, and for elementary education candidates for the past four years. The unit assessment system specifies responsibility for collection and summary of various data, but implementation is often not complete and/or not at a stage where analysis and evaluation can occur.  The attention of the Teacher Education Assessment Committee is focused on development of new assessments rather than on compilation and analysis of the data collected.   

Work on implementation of the unit assessment system is very evident for candidates admitted after May 2002.  Assessment data available for earlier candidates vary by program.  For example, the exhibit room included portfolios for English education candidates, Praxis scores for mathematics education candidates, aggregated GPAs for early childhood candidates, and course portfolio grades for special education candidates.  Program assessment plans were included in files for elementary education, health and physical education, mathematics, special education, biology, and early childhood education.   

In the advanced program, candidates reported that individual course websites contain rubrics that are used by faculty in assessment of completed assignments.  Candidates said that their performance is assessed through professional portfolios, participation, and self-reflection.  Faculty described the professional portfolio as requiring reflection on growth; however, assessment criteria related to the conceptual framework have not been developed in the advanced programs.
The unit has adopted LiveText, which will contribute to summary of some of the assessment date for initial program candidates. 
Use of Data for Program Improvement

Because of the stage of implementation of the unit assessment system, there is a tendency for faculty to look forward to refinement of the system and how it can help to monitor candidate progress when fully implemented.  Until recently, there was no official documentation of program changes resulting from feedback from candidates or faculty.  Recently, however, the Council of Teacher Education has developed a process for documenting program changes.  In spite of a tendency of unit leaders to focus on the future, there are examples of the unit’s use of data to improve its programs.

For example, one source of data that has been collected is the percentage of candidates applying for admission into the initial programs who are accepted.  A Candidacy Report for spring 2004 included the information that the average number of sophomores accepted into the program was 22 percent, and the number of juniors was 47 percent.  Because these numbers were so low, program leaders extended the deadline for admission by a month.  In March, the percentage of sophomores accepted had risen to 31 percent and juniors, to 54 percent.
The unit made extensive use of the SPA review process to improve its programs, with numerous course revisions, to the extent that a special task force of the University Curriculum Committee was formed to make recommendations to that body about proposed course revisions related to teacher education programs.  
During the interview process, faculty members described ways programs have been changed based on feedback or on candidate performance data, including the following:

· The sophomore portfolio interview was created for earlier identification of candidates whose communication skills are weak. 
· The course Reading in the Content Areas was eliminated for secondary education programs and its content integrated into secondary methods courses.

· After examining Praxis II scores, the Citizenship Education program changed course requirements to include more geography.

· Analysis of individual Praxis I and II data are used to provide assistance for students who do not pass these tests initially.

· Based on feedback from cooperating teachers, student teachers, and university supervisors, the Student Teacher Competency Form is continuously being modified.

· The Alternative Education program was developed in response to requests for a graduate program in this field. 

· Content for the introductory course in the M.Ed. program was changed, eliminating one assignment, and adding an assignment that focuses on learning styles, in response to feedback from candidates.
Changes to programs resulting from surveys of graduates have occurred.  Reports by special education graduates of insufficient training in the use of IEPs and report-writing led to changes in the curriculum.  Reports by elementary education graduates that they had not had enough field experiences, contributed to the decision to increase requirements.  Student teachers in several programs were concerned that there was not enough classroom management in their program content.  Special workshops in classroom management are now part of the practicum that accompanies student teaching.

Overall Assessment of Standard

The commitment of LHUP to assessment is reflected in university processes and in the unit assessment plan.  The assessment system has been linked to the unit’s conceptual framework and to national standards.  It does not attend specifically to unit operation, however.  Systematic development and implementation of the assessment system began in the initial program with candidates admitted to the university after May, 2002.  Some of the data collected from these and earlier candidates have been aggregated and analyzed, and observations have been used to improve teacher education programs.  A plan for assessment of the performance of advanced candidates exists, but it has not been implemented.
C.
Recommendation: 

Initial:  Met


Advanced: Not met
D.
Areas for Improvement:

New 
1.
Unit operations are not included in the unit assessment plan.


Rationale:  The focus of the unit assessment system is on monitoring candidate performance through a variety of measures.  The unit assessment plan does not provide for collection of data about unit operations or use of the data already collected by the university to improve the quality of its programs.
2.
At the initial and advanced levels, the unit makes limited use of assessment data to improve programs.


Rationale:  Although the unit has developed instruments that yield relevant data—such as exit surveys, SPA reports, Praxis scores, and Student Teacher Competency Forms—there is limited evidence of systematic use of information about candidate performance to identify areas for program improvement.

3.
At the advanced level, the unit does not regularly compile, summarize, and analyze information about candidate performance based on the unit assessment plan.

Rationale:  The unit has created an assessment plan for candidates in advanced programs that is aligned with the conceptual framework.  Instruments for use in regular and systematic assessment of candidate performance related to the goals of the programs are not evident nor have data been collected nor analyzed for use in program improvement.
3.
Field Experiences and Clinical Practice

The unit and its school partners design, implement, and evaluate field-experiences and clinical practice so that teacher candidates and other school personnel develop and demonstrate the knowledge, skills, and disposition necessary to help all students learn.
A.
Level:
Initial and Advanced

B.
Findings:

Collaboration between Unit and School Partners

LHUP collaborates with its school partners to design, deliver, and evaluate field experiences.  Collaboration includes formal agreements with placement sites, a coalition with Lycoming County and Sullivan County, and placement of candidates for various teaching experiences.

Candidates in the initial program are placed in partnership school districts and overseas for field experiences and student teaching.  LHUP has formal agreements with 42 schools in nine school districts in Bucks, Centre, Clinton, Clearfield, Dauphin, Lycoming, Montgomery, and Philadelphia counties.  The International Students Association, one of the largest campus organizations, offers prospective teachers the chance to student teach around the world through the Overseas Student Teaching Program.  Twenty nine international universities in more than 20 countries have partnered with LHUP to provide students opportunities to study abroad. Candidates have the option for overseas placement in Australia, England, Croatia, Spain and Scotland.  LHUP utilizes these overseas placement sites, in addition to schools in the Williamsport School District and Philadelphia County, to provide candidates experiences with diverse students.  In spring 2004, 56 candidates were placed for student teaching in Pennsylvania schools, and one candidate participated in an overseas placement.  

At the start of each school year, the Director of Student Teaching and Field Experiences sends a letter and student teacher request form to educators interested in having a student teacher.  Interested teachers must apply and receive approval from their administrator.  They must also have taught for three years and have experience in the specialty area they teach.  Cooperating teachers receive training and support from the university and a stipend of $200 per seven week placement.  To orient cooperating teachers in their new role, the unit conducts a workshop about expectations for working with a LHUP student teacher.  In addition to attending a “New Cooperating Teacher Workshop,” cooperating teachers may take a graduate course EDTL 632 Supervision of Student Teachers or complete an online module EDTL 645 Cooperating Teacher Module.  

Candidates applying for student teaching submit an application indicating their preferred school placement.  The Director of Student Teaching and Field Experience matches the candidates with cooperating teachers.  The candidate’s advisor or supervisor then reviews the placement site and makes any recommendations to the Director, who makes any indicated changes before forwarding the list to the building administrator or contact person for that school.  

In an effort to standardize procedures for placing student teachers in consortium school districts, a Teacher Screening Committee established protocols.  This committee was comprised of administrators, members of the Board of Education from Lycoming and Sullivan Counties, and faculty from LHUP.  If a student teacher applies to a school in Lycoming or Sullivan County, he she must submit a portfolio and/or complete an interview prior to this placement.  Five school districts require student teachers to submit a portfolio to the administrator for review.  Three school districts require student teachers to make an appointment for an interview in addition to submitting a portfolio.  

Although a majority of the candidates in the master’s programs are teachers, relationships have not been formed with for design, implementation, or evaluation of field experiences.  

Design, Implementation and Evaluation of Field Experiences and Clinical Practices

Candidates in the initial programs complete a minimum of 80 hours of field experience by the time they have earned 60 credit hours.  Early experiences in K-12 schools provide opportunities for candidates to observe and reflect upon their perceptions of students and faculty in the practicum site school.  Forty of these 80 early hours must be diversity experiences.
Upon entrance to the university, candidates complete a diversity plan which includes a brief essay describing experiences they have had with persons different from themselves.   Based upon information provided in the profile, essay, and advisor’s interview, the advisor recommends three diversity school experiences for the candidate.  LHUP’s definition of a diversity experience is, “a potentially life-transforming exercise that immerses individuals as participant observers in diverse environments, which differ from their own.”  This diversity includes race, ethnicity, religion, socioeconomic status, language, and exceptionality that affects teaching and student learning.  A review of candidate diversity profiles indicates placement experiences in Catholic private schools, rural, urban or suburban schools, lower socio-economic schools, or schools that have students with exceptionalities.

Upon completion of this field experience, candidates summarize the participation experience by reflecting on individual student needs, teaching methods, learning environment, and curriculum impact.  The cooperating teacher completes a verification form, comments on the candidate’s participation, and indicates the extent of student diversity at the school.  Review of the seven Diversity Verification Forms in the exhibit room indicated the diversity in these school placements ranged from:

Minority – 0-30%

Free Reduced Lunch – 0-60%

English as a second language – 0-20%

Exceptionalities – 0-10%

During their junior year, candidates complete a professional semester that ranges from five to fifteen full days of in-depth pre-student teaching experience.  Cooperating teachers and university supervisors evaluate the candidate’s field experience utilizing a modified student teaching evaluation form.  Documents revealed a range of program specific forms used for evaluating candidates in pre-student teaching. Although some programs have begun to align their assessment forms with the conceptual framework, most have not.  (Candidates admitted to the university after May 2002, who are the targets for assessment plan implementation, have not yet reached this stage of their program.)  

Student teaching is the culminating experience for initial candidates.  During their senior year, candidates participate in a fourteen week student teaching component.  To provide candidates with a rich and varied student teaching program, LHUP has placement sites in rural and urban Pennsylvania and in Europe and Australia.  Interviews with candidates currently in field experiences and student teaching revealed a remarkable contrast.  Candidates who have begun student teaching displayed much more self-confidence than candidates still in the process of completing their field experiences.  

Candidates are supervised by a full-time university discipline-specific supervisor and are under the guidance of a tenured teacher that has experience within the specialty area.  Candidates complete a full semester of student teaching in their senior year.  This includes two placements, each approximately seven weeks in length.  To experience a range of grade levels, candidates in K-12 certification fields must student teach for seven weeks in an elementary school and seven weeks in a secondary school.  Elementary candidates participate seven weeks in lower elementary and seven weeks in upper elementary.  

So that all candidates can receive instruction and supervision from a specialist in their content area, LHUP has hired Arts and Sciences faculty members who teach or will teach the methods courses for foreign language, science, mathematics, citizenship, and English and supervise candidates in these disciplines during their field and student teaching experiences. 

In conjunction with student teaching, all candidates attend a weekly two-hour practicum formatted with time for reflection, discussion, problem solving, and review of topics such as communication skills, classroom management, school law, LiveText use, and interview preparation.  A final portfolio presentation, based on the INTASC standards, is required of all candidates. 

Candidates in student teaching receive feedback on a regular basis from cooperating teachers and university supervisors.  In addition to conferring daily with their student teachers, cooperating teachers also complete at least two written forms of evaluation.  Midway and at the end of the placement, the cooperating teacher must also complete the Student Teaching Competency Form.  The cooperating teacher shares information from these forms with the student teacher and the university supervisor at the final three-way conference.  

Documents and interviews indicate that university supervisors generally make a minimum of six visits a semester to each student teacher.  University supervisors visit student teachers at the beginning of the semester to introduce him/her self.  The supervisor also makes three formal observations and documents these visits on the Student Teaching Observation Form that assesses candidates on the elements of the conceptual framework:  What to Teach, How to Teach, Caring Communication, and Reflective Teaching.  The final visitation concludes with a three-way exit conference at the completion of the placement assignment. 

A consistent means of assessing student teachers took effect in fall 2000 when a committee made up local public school administrators, cooperating teachers, university supervisors, and professional semester instructors formed to establish a performance-based Student Teacher Competency Form incorporating LHUP’s conceptual framework, INTASC standards, and the work of Charlotte Danielson.  Cooperating teachers and student teachers complete this form twice during the placement.  The first assessment takes place mid way through student teaching.  Near the end of the placement, the cooperating teacher again completes the competency form as a summative assessment.  Although some cooperating teachers prefer the earlier assessment tool, others like this revised Student Teaching Competency Form because it addresses areas that could not be addressed before.

In addition to the required observation forms and the Student Teacher Competency Form, the Pennsylvania Statewide Evaluation Form (PDE 430) for Student Professional Knowledge and Practice is utilized twice in a candidate’s 14 weeks of student teaching.  This state generated assessment is used to evaluate student teacher performance in several categories including planning and preparation, classroom environment, instructional delivery, and professionalism.  The November 2003 minutes of the student teaching supervisors meeting indicated frustration throughout the state and at LHUP with this form due to lack of training, questions regarding reliability and validity, and inconsistency in implementation.  

Since January 2000, the Director of Student Teaching and Field Experiences conducts monthly meetings with university supervisors of student teachers to review various policies and procedures, including the PDE 430.  The committee also receives feedback regarding the Student Teaching Competency Form and makes revisions as necessary. 

Candidates in their student teaching placement sites have opportunities to use technology as a teaching tool.  Some candidates expressed the ability to utilize technology such as PowerPoint in their lessons.  Many schools have computer clusters in classrooms and a computer lab.  One school we visited also had a Smart Board and an Elmo.  The cooperating teachers at these schools received this equipment through enrollment in a class at LHUP.  Some student teachers indicated that the technology at their schools does not give them the ability to utilize the skills learned in their programs.  Because not all schools have Smart Boards or a LCD projector to do presentations, they must revert to a more traditional mode of teaching.  

The advanced programs for teachers do not require candidate participation in field experiences.  However, all licensed teacher candidates currently in the programs are employed at sites where they are able to apply skills newly learned in their coursework.  The capstone project of the advanced programs includes the submission of a portfolio consisting of various projects and a report of action research.  Candidates complete a total of 6 semester hours in EDTL 692 Research Practice and Action Research I and EDUC 694 Reflective Practice and Action Research II, which provides background for this work.
Candidates’ Development and Demonstration of Knowledge, Skills and Dispositions to Helping all Students Learn

LHUP has defined entrance and exit criteria for clinical practice for candidates at the initial level.  Current candidates may apply for student teaching assignments when they have completed the course prerequisites and have completed/earned:

Not less than 96 semester hours

An overall quality point average of 2.5 or higher (depends upon major)

A minimal quality point average of 2.5 (depends upon major) for all major courses

A grade of C or better for each designated course

Approval of their major area department chair or program head

In addition to the items above, all student teachers must possess a current Pennsylvania Criminal Record Check, Child Abuse History clearance, and a valid TB test

LHUP assesses student teacher’s performance by assigning a letter grade.  University supervisors utilize formative and summative assessment through the Student Teacher Competency Form and input from the cooperating teacher to determine the candidate’s grade.  Successful completion of student teaching requires regular attendance at the placement site and demonstration of the INTASC competencies as outlined in the Student Teaching Competency Form.  The practicum sessions require regular attendance, participation in class discussions, and completion of assignments as required by the supervisor in charge.  

Based on the Second Placement Annual Report for spring 2003 and fall 2003, 134 candidates placed in student teaching sites received an average of from 2.97 to 3.38 on the ten items assessed on the Student Teacher Competency Form.  The Lickert scale utilized for this assessment includes a 1-4 point scale with 1 being Unsatisfactory and 4 Distinguished.
Of the 107 candidates placed in student teaching sites in fall 2003, 106 candidates completed the program.  Candidates who do not perform satisfactorily receive advising and opportunities for remediation.  In some cases, student teachers continuing to perform unsatisfactorily change their major or leave the institution. 

Although there are clearly defined entrance and exit criteria for the advanced programs for teachers, they do have criteria for field experiences since this is not a requirement of the program.  Both M.Ed. programs can be completed totally online.  Although the Teacher and Learning progam was focused initially on providing educational opportunities for teacher in rural Pennsylvania, it also benefits teachers in urban settings.  The programs have drawn interest from out of state teachers as well as internationally.  
Currently there are 70 graduates in the Alternative Education program and 150 in Teaching and Learning.  There are approximately 130 students taking some of the graduate level courses but not pursuing a master’s degree.  Many of the students who enroll in these courses do so to meet state recertification requirements.

A review of portfolios and interviews with faculty, candidates and recent graduates of the advanced programs indicate that the courses are well sequenced and relevant to candidates’ current roles in education.  Graduates and documents reviewed indicate that the course syllabi clearly outline the expectations for assignments or projects.  Although a flyer with the printed information about both master’s programs depicts the conceptual framework, no correlation of goals with assessments of candidate performance was noted.  

Overall Assessment of Standard

At the initial level, the teacher education unit maintains close partnership with P-12 schools and the community in designing, implementing, and evaluating field and clinical experiences.  The unit and its school partners jointly determine placement of student teachers through protocols established in selected school districts.  Criteria for cooperating teachers are clear and known Field experiences and student teaching reflect the unit’s conceptual framework and help candidates to develop content, professional, and pedagogical knowledge, skills, and dispositions, including the use of technology to support learning.  Entry and exit criteria for field and clinical experiences exist for candidates, and multiple assessment strategies are used to evaluate candidates’ performance.  Some of these assessment tools align with the unit’s conceptual framework and other national standards.  

There are no criteria for field experiences at the advanced level, since this is not a requirement of the program.  
C.
Recommendation: 

Initial:  Met


Advanced:  Not met

D.
Areas for Improvement:   

New

1.
Candidate demonstration of learning through field experiences is not required in the advanced programs for teachers.

Rationale:  Although candidates who are teachers in the M.Ed. in Teaching and Learning and the M. Ed. in Alternative Education may complete some of the course requirements through work in their own classrooms, the programs do not require that certified candidates demonstrate advanced knowledge, skills, and dispositions through systematic practice in planned field experiences.
4.
Diversity

	The unit designs, implements, and evaluates curriculum and experiences for candidates to acquire and apply the knowledge, skills, and dispositions necessary to help all students learn.  These experiences include working with diverse higher education and school faculty, diverse candidates, and diverse students in P-12 schools.


A.
Level:
Initial and Advanced
B.
Findings:

Design, Implementation, and Evaluation of Curriculum and Experiences

The curriculum in both initial and advanced programs is designed to teach candidates to identify vulnerabilities of P-12 learners and to create strategies that will meet the needs of these students.    

The Institutional Report delineates the coursework and field experiences that have been designed to relate candidate experiences with diversity to INTASC standard two, which states that an effective teacher needs to possess “an understanding of how all students differ in their approaches to learning and create instructional opportunities that are adapted to diverse learners.”  Experiences with diversity in the initial program include the Multicultural Overlay in the core curriculum requirements.  This requires that as part of their general education core, candidates complete two courses with a multicultural component that promotes understanding of events from diverse cultural perspectives and developing the ability to interact with members of different cultural groups.  
In addition, initial candidates complete a Diversity Profile Plan that is used to define three 20 hour field experiences selected to expand the diversity perspective of that particular student.  Diversity considerations include ethnicity, culture, gender, religion, rural, urban, and other aspects of schools.  For example, a candidate from a suburb might be placed in a rural school district in the mountains.  A candidate from a town that has little racial diversity might be placed in a setting in which racial diversity is greater.  Candidates may also be placed in settings such as adaptive physical education aquatics program with the assignment of attending to the needs of one student.  All initial candidates complete two Diversity Essays.  These essays are scored by a rubric that evaluates candidate ability to meet diverse student needs.  The first essay is completed after the  candidate has spent 40 hours in learning environments different from previous experiences in schooling, and the second essay is submitted after an additional 20 hours in the field

During professional education courses, candidates learn about and discuss diversity issues.  They complete exercises such as role playing a particular adaptation (e.g., learning disability) during a mock lesson in which the candidate who assumes the role of the teacher must adapt the lesson to accommodate the disability.  The Student Teacher Competency Form attends to candidate demonstration of skills in meeting needs of diverse learners.  In addition, some candidates have a chance to implement their plans for meeting the needs of diverse learners through two elective courses: the Summer Urban Seminar and the Literacy Corps.

Candidates in both advanced programs take ED 602 Advanced Instructional Design and Development, in which they determine individual needs of diverse students and write curriculum to meet those needs.  In the two action research courses, advanced candidates evaluate their use of intervention strategies with students. Curricular experiences such as the following also contribute to advanced candidates’ understanding of diverse perspectives.
· Candidates analyze and evaluate case studies as part of their coursework.  Some of the case studies specifically address teaching to diverse learners.

· Online discussions often feature their experiences working with diverse populations and lead to considerations such as economic diversity, gender diversity, and forms of cultural bias.  Candidates learn from one another.  Some have taught overseas, in prisons, and in health related fields.
· Candidates learn about the uses of assistive technology in classroom settings.

The focus of the Alternative Education program is on meeting the needs of diverse students in a variety of settings.  Candidates in Alternate Education also must take a course in which they study classroom management in situations where students have special problems or needs.  Throughout the program, they look at the needs of students in different kinds of communities in which they are working.

Experiences Working with Diverse Faculty

Initial and advanced candidates in LHUP programs have opportunities to interact with faculty in the College of Education and Human Services faculty and College of Arts and Sciences from diverse ethnic, racial, and gender groups.  Eleven percent of the full-time faculty of the unit are from diverse ethnic and/or racial groups.  There is at least one faculty member of color in each of the departments in the unit.  Twelve percent of Lock Haven faculty members are ethnically and/or racially diverse.  This percentage is similar to the mean for the State System of Higher Education, which is 13 percent.  Fifty-one percent of the full-time faculty members in the professional education unit are female.  

Overall, LHUP has made a good faith effort in recruiting a diverse faculty and maintaining a diverse faculty presence.  In the university’s strategic plan (2003-2008), one of the goals is diversity.  This document noted “a diverse learning environment also enhances educational quality and learning outcomes.”  Thus, one of the goals is to “foster a more diverse campus community.”  Some of the objectives to meet this goal are to 1) increase opportunities and participation in professional development related to diversity; 2) increase international exchange of students, faculty and staff; and 3) increase the recruitment and retention of underrepresented students, faculty and staff.  
As part of the University Affirmative Action Plan, faculty search committees are instructed in recruitment strategies and sources recommended for attracting and employing minority faculty.  The Vice President for Academic Affairs has documented specific successful search committee procedures in a Faculty Search Procedures Manual.  Even though this document is considered a "work in progress," it gives evidence of LHUP’s commitment to recruit diverse faculty. Consideration is give to factors such as: 

· Diversity in the make-up of search committees to include a cross section of members with regard to race, gender, and ethnic origin.
· Use of approval/affirmative action process form (Form F) and reviews of files of applicants to assure adequate consideration of all candidates before invitation of applicants to be interviewed on-campus.
· Ensurance that the “Position Vacancy Announcement” is reviewed and signed by the Dean and Director of Social Equity prior to its being published in any media outlet.
· Use of a “Recruiting Strategy” (Form G) form that attends to targeting traditional and non‑traditional sources of applicants and ensuring that announcements are placed in outlets that will increase the likelihood of attracting individuals from racially and ethnically underrepresented groups, as well as underrepresented gender groups. The recruitment plan is approved by the dean. 
Experiences Working with Diverse Candidates

In 2002-2003, three percent of the candidates awarded bachelor’s degrees in education, were minorities.  LHUP’s 2003 annual report to AACTE/NCATE indicated that 2.04 percent of candidates enrolled in initial and 2.27 percent of candidates enrolled in advanced programs were African-American, Hispanic, Asian, and/or American Indian.  Inclusion of international and other students would increase these statistics to 2.42 and 10.12 respectively.  The mean percentage of ethnic minority students in the State System of Higher Education in 9.5 percent. 

One goal of the Philadelphia Professional Development Initiative is to raise student achievement in schools in the Philadelphia area by providing professional development opportunities for teachers.  Through this program, 15 teachers, 10 of them African-American, enrolled in courses of the advanced program in spring, 2004.  It is hoped that these teachers, and others, will enroll in advanced programs.  

LHUP has undertaken efforts to increase and maintain candidate diversity for the initial program, also, focusing on urban areas such a Philadelphia, Long Island, Jersey City, and Allentown.  Recently, over 3000 prospective minority students were contacted in a recruitment effort that involved Lock Haven representative visits to high schools, a college day, college fairs and campus visitation.  In a recent phonathon, over 355 prospective minority students were contacted. A program called Pathways to the Future gives prospective minority students and their families an opportunity to visit to LHUP without cost.  

During a semester leave, the Vice President for Academic Affairs visited Historically Black Colleges and Universities seeking partnerships that might enrich curricular experiences and contribute to the opportunities for LHUP candidates to interact with diverse faculty and candidates.  Some good ideas have developed through these discussions.
The units has developed an Alternative Admissions policy to support plans to recruit, support, and retain a more diverse pool of candidates, including candidates from underrepresented racial and ethnic groups and candidates with disabilities.  
Experiences Working With Diverse Students in P-12 Schools

According to Poor’s school report, the state of Pennsylvania has a population that is about 90.1% Caucasian.  To systematically provide opportunities for candidates to work with diverse P-12 students, LHUP requires candidates to complete a brief essay describing experiences they have had with persons different from themselves.  Based upon the information provided in the essay and an interview with the candidate’s advisor, the candidate completes three diversity school placements.  Upon completion of these field experiences, candidates complete essays reflecting on individual student needs, teaching methods, learning environments, and curriculum impact.  The cooperating teacher completes a verification form and comments on the candidate’s participation.  Although this experience involves primarily observation, candidates are encouraged to participate as much as is possible in the setting.
Diverse groups represented by the P-12 students in the placement sites for student teaching include racial diversity, socioeconomic diversity, and students with exceptionalities.  2003-2004 data gathered from Williamsport Area School District’s Minority Report indicate a range of 3.25 percent minority in Lycoming Valley School (16 out of 492 students) to 43.89 percent minority  in Cochran School (230 out of 524 students).  Data from Pennsbury School District indicate a range of ethnic diversity from 7 percent in Makefield Elementary School (32 out of 402 students) to 31 percent (45 out of 142 students) at Fallsington Elementary School.  The ethnic make up of several inner city schools which LHUP utilizes for student teaching placements are shown in Table 5.
Table 5: Ethnic Diversity of P-12 Students in Urban School Clinical Settings

	School
	# of students
	%White
	%Black
	%Hisp.
	%Asian
	%Indian

	Amy At Martin
	375
	44.5
	40.8
	11.7
	2.7
	0.3

	Barton Clara School
	820
	10.4
	29.6
	49.1
	10.9
	0.0

	Conwell Russell MS
	875
	28.6
	34.4
	31.7
	5.3
	0.1

	Duckrey Tanner 
	432
	0.0
	99.8
	0.2
	0.0
	0.0

	Fairhill School
	705
	0.3
	24.0
	75.0
	0.6
	0.1

	Hancock John
	524
	66.2
	26
	3.8
	3.6
	0.4

	Hartranft John
	545
	0.7
	78.7
	20.2
	0.0
	0.4

	Kelly John B
	1002
	0.9
	98.7
	0.4
	0.0
	0.0

	Hunter William 
	326
	1.2
	17.8
	81.0
	0.0
	0.0

	Moffet John
	499
	24.0
	15.2
	59.9
	0.6
	0.2

	Vare Abigail
	606
	18.3
	47.2
	14.0
	20.5
	0.0

	Vare Edwin MS
	828
	10.1
	73.8
	1.3
	14.7
	0.0

	Welsh John
	744
	0.8
	27.0
	71.6
	0.1
	0.4

	Wister John
	498
	0.8
	98.9
	0.4
	0.0
	0.0


Table 6 shows the socioeconomic diversity at several school districts in which LHUP candidates complete student teaching, based on 2002 data.
Table 6: Socioeconomic Diversity of P-12 Students in Some School Districts of Clinical Settings

	Local School Districts
	% Economically Disadvantaged

	State College 
	15.4

	Penns Valley
	23.4

	Bellefonte
	25.9

	Bald Eagle
	37.7

	Suburbs of Philadelphia and Montgomery County
	

	Norristown
	53.6

	Methacton
	3.3

	North Penn School District
	12.1

	Pottstown 
	46.6

	Abington
	11.6

	Pennsbury
	11.4

	Bensalem
	25.6


Candidates have the opportunity to enroll in EDUC 444 Summer Urban Seminar upon completion of 65 credit hours or the approval of an instructor.  This course is designed to provide an extended first-hand encounter with urban culture and expand opportunities for candidates to work with diverse students in urban settings.  The seminar offers a mix of school, community, and cultural experiences and includes an intensive community service project.  
Other diverse groups represented by P-12 students include religious diversity and students with exceptionalities.  One student teacher indicated she had a student with special needs in her class and felt that LHUP prepared her adequately to work with this individual.  A middle school we visited had approximately 20% of its student population with special needs.  
LHU makes an effort to ensure that candidates have experiences working with diverse students in P-12 schools.  The BOE did not receive data about the diversity of student populations in all field experience and clinical placement sites, however.  Neither do we know the extent to which each candidate has the opportunity to demonstrate the knowledge, skills, and dispositions required in assuring the learning of students who are ethnically and culturally diverse.   

Overall Assessment of the Standard

Curriculum of the initial and advanced programs offers candidates opportunities to acquire knowledge, skills, and dispositions needed to teach student from diverse backgrounds and students with disabilities.  LHUP has recruited a diverse faculty comparable to the mean for faculty diversity of the State System of Higher Education.  A variety of strategies are being used to recruit and retain a more diverse group of candidates.  Although the unit has formed partnerships with schools that serve diverse students, the extent to which every candidate has opportunity to practice in settings that include ethnically and culturally diverse learners is not clear.

C.
Recommendation:
Met (Initial and Advanced)

D.
Areas for Improvement:

New

Opportunities for candidate interaction with diverse candidates are limited.

Rationale:  LHUP has begun some efforts to recruit diverse candidates, and the Philadelphia project may soon lead to greater candidate diversity in advanced programs, but the current enrollment in programs of the unit is not as diverse as that of the university system nor of the public school population of the region.  

Continued

Clinical field experiences with culturally diverse populations are not systematically provided for all candidates.  

Rationale:  The ground for this area for improvement has shifted since the unit’s introduction of the Diversity Plan for initial candidates.  This program component offers initial candidates three field experiences in settings different from those each has previously experienced.  Still, there is not a systematic process to assure that all candidates, initial and advanced, participate in field and/or clinical experiences that provide opportunities to work with ethnically and culturally diverse populations.

5.
Faculty Qualifications, Performance, and Development
	Faculty are qualified and model best professional practices in scholarship, service, and teaching, including the assessment of their own effectiveness as related to candidate performance; they also collaborate with colleagues in the disciplines and schools. The unit systematically evaluates faculty performance and facilitates professional development.


A.
Level:
Initial and Advanced
B.
Findings:
Qualified Faculty

LHUP is primarily an undergraduate institution and its Carnegie classification is Masters I.  There are 45 full-time faculty members in the professional education unit, which includes faculty in the College of Education and Human Services and the College of Arts and Sciences.  Thirty-nine of the faculty are tenured or tenure-track.  Five faculty members are employed on a contractual basis.  One tenured faculty member directs the Distance Education faculty development program at the institution.  Graduate faculty members of the unit teach exclusively at the graduate level.  This was not true before the graduate program was delivered online, requiring special training of the faculty.  

Twenty-five (63%) of the full-time, tenured or tenure-track faculty members have terminal degrees in their fields of specialization.  Eight (20%) of the full-time, tenured or tenure-track faculty members are currently enrolled in doctoral programs.  Of the five faculty members who teach in the graduate programs, three have terminal degrees, and two are enrolled in doctoral programs.  
Sixteen (84%) of the faculty (tenured, tenure-track and contractual) whose highest degree is a master’s degree have professional teaching experience in the public schools.  These teaching experiences range from six months to 35 years.  The average public school teaching experience of the faculty is 11.5 years.  Two Health and Physical Education faculty members whose highest degree is the master’s degree have considerable, contemporary experience in schools.  One faculty member was recognized in 2000 and 1998 in Who’s Who Among American Teachers and was voted as the 1996 and 1990 PSAC Lacrosse Coach of the Year.  The other has considerable experience in coaching swimming and volleyball.  One advanced program faculty member does not have teaching experience but served for over ten years as a director and counselor in a university student support services program and is working towards a terminal degree.  

There are five adjunct faculty members who teach in the Secondary Education program in the College of Arts and Science.  They work with the programs in English, science, foreign languages, mathematics and citizenship, and all hold terminal degrees in their disciplines and have public school teaching experience.
LHUP has specific requirements for cooperating teachers and university supervisors.  Qualifications for cooperating teachers include a minimum of three years experience, a B.S. degree (preferably, a master’s degree), and approval of the Director of Student Teaching and Field Experience.  Fourteen clinical faculty members supervise student teachers.  All of these faculty members, except one, have considerable experience in public schools.  The average school experience of these supervisors is 17 years.  The supervisor that has no public school experience has over thirty years of experience teaching foreign language at the university level.  

Modeling Best Professional Practices in Teaching
In the College of Education and Human Services and College of Arts and Science, faculty members are expected to be effective teachers who model best practices in their fields. While Lock Haven faculty members are involved in scholarly activities and are active in university and community service, teaching effectiveness is a top priority at this institution.  It is apparent that university faculty and administrators value effective teaching, and meeting the needs of Lock Haven students is the primary responsibility of faculty at this institution. 

The typical teaching load for full-time faculty members in the unit is twelve credits hours per semester or twenty-four credits per academic year except for graduate faculty, who teach nine credit hours per semester.  A total of 73 lower division courses, 115 upper division courses, and 32 graduate courses were taught during the current academic year.  

There are several indicators of faculty members’ teaching effectiveness.  Praxis I and Praxis II Content and Professional scores of Lock Haven candidates are consistently above the state averages as shown in Table 7.    

Table 7: Praxis I and Praxis II Scores of Lock Haven Candidates Compared to State Averages
	Praxis I & II scores


	Lock Haven University
	State average

	Praxis I (2002-03)
	99%
	95%

	Praxis I (2001-02)
	100%
	92%

	Praxis II – Professional Knowledge (2002-03)
	100%
	94%

	Praxis II – Professional Knowledge (2001-02)
	100%
	92%

	Praxis II - Academic Content

(2002-03)
	99%
	93%

	Praxis II - Academic Content

(2001-02)
	99%
	91%


During interviews, cooperating teachers were complimentary of the teaching of Lock Haven faculty, offering only a few suggestions for improvement of the teacher education program.  Cooperating teachers noted that a majority of Lock Haven student teachers were well-prepared at the beginning of their clinical experience.  These candidates were not afraid to “jump in” and be proactive in curriculum planning.  Their technology expertise and experience with emerging technologies were also noted.  University supervisors were commended for their mentoring and directing of student teachers.  One cooperating teacher observed that one of his student teachers was experiencing problems in a particular placement.  These problems were quickly identified by the university supervisor, who facilitated an effective resolution.  The student teacher was supported in working on the problems noted and successfully completed the clinical experience.  

Local school administrators were equally complimentary of Lock Haven’s preparation of student teachers.  Comparing them to graduates of other programs, administrators found Lock Haven graduates desirable and qualified.  The administrators also observed that cooperating teachers in their schools and districts request LHUP student teachers before those from other local institutions.  

Lock Haven candidates reported that the teacher education faculty make an effort to get to know candidates throughout the program and are always willing to provide assistance.  Candidates said that after completing the professional semester, they are well-prepared to complete their required student teaching placements.  They find the professional semester block demanding and refer to it as a “mental boot camp.”  

Advanced program candidates found their programs to be high quality learning experiences, with the emphasis on teacher-student interaction as one of its strengths.  They reported that the faculty create a personal environment where students can seek advice from their instructor in a variety of ways.  One student observed that a LHUP faculty member visited him at his workplace to answer questions about a particular assignment. 

Faculty members use a variety of teaching and assessment strategies. Their teaching methods include role-playing, case study method, student presentations, problem-solving, guest lecture, discovery  method, debates, experimental learning, field trips and conferences, cooperative learning groups, interactive group discussions, problem-solving assignments, inquiry approaches, and activities within the university, such as the low ropes course and Founders Day activities.  Advanced program faculty members also employ an assortment of teaching methods within the scope of the learning environment.  Advanced candidates regularly interact with others in synchronous chat discussions and asynchronous threaded discussions.  Throughout the semester, faculty members pose discussion questions that facilitate reflection on the content. 

Professional education faculty require candidates to use and reflect on current technologies for use in the public schools.  Some of these technologies include PowerPoint presentations, web pages, webquests, Elmo, SmartBoards, LiveText, AppleWorks, and Microsoft Office applications.  More importantly, candidates learn how to use these technologies as aligned with ISTE standards.  Some Lock Haven faculty members have created supplemental web pages or “e-companions” to their particular courses.  Students can gather additional information about the particular course and post their class assignments.  

The “Reflective Decision Maker” conceptual framework is familiar to candidates and faculty as represented by the concepts of self-assessment and being a reflective teacher.  Candidates noted that they are required to reflect upon each assignment and project that they complete in their courses.  They also observed that their professors mentored them on how to write effective self-assessments, becoming more sophisticated each successive semester.

At Lock Haven, faculty are required to present student evaluations of their teaching using a standardized form as part of tenure, promotion, and tenured-faculty review portfolios.  Student data are compiled centrally and statistics calculated for each course, offering faculty aggregated feedback for use in reflection on practice.  Candidates reported other examples of professor’s seeking evaluative feedback on their teaching.  Through student and peer evaluations, faculty members are encouraged to focus on areas of improvement.  A current member of the University Tenure Committee thought it was critical to document these actions in the tenure dossier.

Another indication of faculty teaching effectiveness is the Peer’s Choice Teaching Award recipients.  During the past five years, three College of Education and Human Services faculty members received this award.

Modeling Best Professional Practices in Scholarship

Lock Haven University defines faculty scholarship as “scholarly growth.”  While the university demands continuously effective teaching, it expects that a faculty member will conduct scholarly activities that build on earlier scholarly achievements.  There is no standardized expectation of scholarship; the expected growth depends on individual faculty members and their scholarly interests.  Typical scholarly achievements include presentations, book chapters and grants.  

Over the past six years, seven (16%) of the tenured or tenure-track faculty in the unit published twelve journal articles and seven book chapters.  During the same time span, 29 (73%) made over 150 presentations at state, national, and international conferences.  Several faculty members have been involved with securing grants for the university and the unit.  During the past three years (2000-2003), unit faculty have generated over 7 million dollars in external and internal grant funding.  These grants focus on introducing innovative practices into P-12 schools.  For example, a faculty member secured an Eisenhower Professional Development grant to foster inquiry in math classrooms.

Modeling Best Professional Practices in Service
A majority of the faculty serve on committees and boards of local, state, and national professional education associations and learned societies.  In addition to effectiveness in teaching, Lock Haven faculty members are expected to provide service at the university, community, regional, state and national levels.  Almost all of the faculty serve on numerous university committees, and some hold important university committee appointments.  For instance, one College of Education and Human Services faculty member is the chair of the Tenure Committee, and another chairs the University Curriculum Committee.  Several faculty members volunteer their services for community organizations such as the Lock Haven Rotary Club.  Unit faculty members have been presenters at professional development workshops in local school districts and serve as members and officers for state organizations such as the Council for Exceptional Children Teacher Education Division, Pennsylvania Federation.    
Collaboration
Recently, there have been efforts to increase the collaboration between the College of Education and Human Services and the College of Arts and Science.  The primary responsibility of the Assistant to the Deans is to work as a liaison between the faculties of the colleges.  One of the main projects of the Assistant to the Deans has been collaboration to establish the unit assessment system especially as it applies to programs in the College of Arts and Sciences.  Another significant, collaborative effort of the two colleges is the Penns Valley project.  A biology faculty member and a science education faculty member secured a grant to promote multidisciplinary, inquiry-based scientific approaches in elementary schools.  Lock Haven student teachers are assigned to apply this approach with third-grade and sixth-grade students.  Because of success with this approach, one of the schools adopted it for the entire science curriculum.  

Another project, cross-college peer pairing, involves faculty members from the College of Education and Human Services and the College of Arts and Science.  Sponsored by the Emmanuel Teaching Learning Center, an Education and Human Services faculty member will be paired with an Arts and Science faculty member to promote a dialogue about their teaching practices. 

Lock Haven faculty are involved in collaborations with school districts.  A notable example is the LHUP-Philadelphia Professional Development Partnership began in 2002 with support from a federal appropriation.  Professional development efforts are focused on two Philadelphia schools, using a PDS model responsive to collaboratively-identified needs.  Many teachers in these schools have become involved in graduate degree programs of the unit, which they hope will come to be focused more on urban education.  The unit is working to respond to the learning needs of emergency certified teachers and to help more urban teachers to become Board Certified.
Unit Evaluation of Professional Education Faculty Performance

Lock Haven University conducts a regular, systematic, and comprehensive evaluations of its tenured and tenure-track faculty members.  Tenured faculty members are evaluated every five years.  Prior to obtaining tenure status, faculty members are evaluated by peers twice per semester and once a year by the department chair.  While there is no uniform format, both peer faculty members and department chairs evaluate a faculty member’s teaching effectiveness and note strengths and weaknesses.  There is a strong expectation that faculty members will respond positively to perceived weaknesses in their teaching and make corresponding improvements.  At the end of each semester, students evaluate Lock Haven faculty members in their respective courses.  Because of the current contract with the faculty members’ union, distance learning (online and interactive video) instructors do not conduct student evaluations of their classes.  This became an issue for one faculty in the unit who teaches only online courses and was seeking tenure.  Through the meet and discuss process between the union and management, provision was made for distance learning faculty members to have their courses evaluated by students on a voluntary basis.

The University Tenure Committee and University Promotions Committee make recommendations about granting tenure or promotion to faculty members.  All tenure-track faculty in the unit are asked to complete a Professional Dossier that includes teaching philosophy, peer evaluations, student evaluations, course materials, evidence of scholarly growth, and evidence of university, community, state and national service.  For tenure and promotion purposes, faculty members are evaluated by the following formula:  Teaching is rated as 60%; Scholarly growth is rated as 25%; and Service is rated as 15%.

Unit Facilitation of Professional Development
Faculty members of the unit have opportunities to enhance their professional development.  Financial support is provided for presentation and attendance at conferences.  A program for sabbatical leaves is in place.  Additional professional development opportunities are provided through four main sources at LHUP.  These university funding sources include 1) the Summer Academy for Teaching Improvement, 2) the Provost office’s support of professional development and project start-up funds, 3) the Emmanuel Teaching and Learning Center, and 4) Assessment committee funds.
The focus of these funding sources is to enhance teaching effectiveness, to seed related start-up projects, and to support emerging technologies.  Unit faculty members recently participated in SmartBoard and LiveText professional development workshops funded from these sources.  Table 8, shows the amount of funding for professional development expended through internal grants to professional education faculty during the past six years. 

Table 8: Professional development secured by Education faculty members

	1997-98
	$39, 104

	1998-99
	(No amount was available)

	1999-00
	$47, 647.82

	2000-01
	(No amount was available)

	2001-02
	$30,104

	2002-03
	$48, 886.47

	2003- 3/31/04
	$18, 600.11


The Emmanuel Teaching Learning Center also sponsors workshops to improve teaching practices.  Since the primary emphasis at Lock Haven is on teaching, these workshops target all Lock Haven faculty members.  The current listing of Teaching Learning Center workshops include: Students’ Evaluations, Recognizing Reticence in the Classroom, Deliberative Learning and Democracy, How to Self-evaluate, The Empathic Educator: Caring Communicators, and What to Teach: Content–Creatively and Effectively Integrating Library Research into a Course.
Overall Assessment of Standard

The primary emphasis of Lock Haven University is to focus and develop effective teaching.  This environment is conducive to promoting and maintaining an effective teacher education program.  Approximately two-thirds of the full-time faculty members hold terminal degrees, and there is a dedication to teaching effectiveness and collaboration across colleges.  Most of the faculty demonstrate scholarly growth and are successful in securing grant monies.  In addition to providing service to the community and the various state agencies, several faculty members are collaborating with Arts and Science faculty members and P-12 schools.  Lock Haven faculty are systematically evaluated.  A recent loophole with online student evaluations hinders this process.

C.
Recommendation:
Met (Initial and Advanced)

D.
Areas for Improvement:

New 

1.
Evaluation of teaching in distance learning classes is voluntary.


Rationale:  Student evaluations classes provide critical information on how to improve teaching performance and insight about student perception of teaching and course effectiveness.  The current union contract for State System of Higher Education faculty exempts distance learning classes from student evaluations of teaching.  Although an exception to this policy was sought and received by an advanced program faculty member seeking tenure, it does not contribute to effectiveness of a program delivered completely by distance learning.
6.
Unit Governance and Resources

The unit has the leadership, authority, budget, personnel, facilities, and resources, including information technology resources, for the preparation of candidates to meet professional, state, and institutional standards.

A. Level:
Initial and Advanced
B. Findings:

The professional education unit at Lock Haven University is organized and led by the College of Education and Human Services in collaboration with the College of Arts and Sciences.  The Dean of the College of Education and Human Services is the head of the unit.  The Council on Teacher Education is chaired by the Director of Teacher Education. 

Unit Leadership and Authority

The authority for professional education programs rests with the College of Education and Human Development.  The dean of the college and Dean of the College of Arts and Sciences work in neighboring offices and coordinate the work of the two colleges through an Assistant to the Deans, a faculty member whose assignments advance the work of the two colleges.   

Initial programs of the unit are coordinated by the Director of Teacher Education.  The initial program faculties reside in the Departments of Educational Foundations, Elementary and Secondary Education, Health and Physical Education, and Special Education and Early Childhood Education.  Beginning in Fall, 2004, the secondary education program, currently in the Department of Elementary and Secondary Education, will move to the College of Arts and Sciences.  The Director of Student Teaching and Field Experiences reports to the Director of Teacher Education.

The School of Graduate Studies is a subunit of the Colleges of Arts and Sciences and Education and Human Services.  The school currently houses four master’s degrees programs, including the two advanced programs for teachers.  Each program has a faculty coordinator.  A Graduate Council, chaired by the Assistant to the Deans, includes the chair of the School of Graduate Studies and the coordinators of each graduate program.  It establishes policy for the graduate programs. 

The Council on Teacher Education was established in 2001.  The Council meets monthly to make recommendations concerning the professional education programs.  Members of the Council include faculty from all programs, the NCATE coordinators, the Director of Student Teaching and Field Experiences, the Director of Teacher Education, and a student.  The deans and the provost are ex officio members.

A Unit Assessment Committee chaired by the Director of Teacher Education and composed of faculty and school-based educators was formed in 2002.  The committee was charged with collecting evidence for use in providing feedback to candidates, faculty, and administrators of professional education programs.  This committee has evolved into the Teacher Education Assessment Committee, which involves the chairs of the initial programs with area educators in design of assessments for the initial programs.  The Director of Teacher Education is the Assessment Coordinator for the unit.  One effect of the reorganization of this committee was removal of advanced programs from discussion of unit assessment.

Communication with candidates and other students occurs through the course catalogs, web-sites, handbooks, brochures, e-mail, and faculty advising.  Implementation of initial program assessments for freshmen entering in 2002 and adoption of Livetext for all candidates in fall, 2003, created urgent need for communication with candidates about purposes and policies related to these innovations.  The unit’s NCATE team conducted regular orientation sessions for students and faculty.  To assure consistency in the messages received by students, some of the initial programs decided to assign faculty advisors to work with candidates by class.  

In spite of communication efforts, students report that they have trouble getting consistent information.  This is especially true of secondary education candidates, who are advised by Arts and Sciences faculty whose access to knowledge about program changes may be limited.  In the larger secondary programs, teacher education candidates are more likely to be advised by content faculty not affiliated with the teacher education programs.

The unit provides leadership to local schools through numerous projects and activities such as the Philadelphia Urban Project, a federally funded collaboration with two urban schools, and the Keystone Community Network, which facilitates community collaborations that are often technology based.

Unit Budget

The university experienced annual budget increases from 1998 to 2003. The 2003 budget for the College of Education and Human Services was $7,405,333.  In spite of a system-wide 5 percent budget reduction in 2004, the unit has been able to maintain its funding.  Faculty salaries at Lock Haven rank in the 90th percentile nationally, and fringe benefits are in the 99th percentile.  The resources of the College of Education and Human Services compare favorably to those of the only other college, the College of Arts and Sciences.

In the College of Education and Human Services, departmental operating budgets are established on the basis of the number of student majors.  In 2004, these budgets ranged from $13,000 to $21,000.  In addition, departments receive allocations from student equipment fees.  The student teaching budget supports travel and cooperating teacher stipends of $200 per student teacher per 7-week placement.  Funding beyond the department level is available to support renovation of space, furniture, technology, and faculty development.  

Personnel

The unit currently includes 39 full-time tenured/tenure track faculty, five adjunct (Arts and Sciences), and five full-time and one part-time temporary faculty.  The agreement between the Association of Pennsylvania State College and University Faculty (APSCUF) and the State System of Higher Education specifies many of the conditions of faculty employment.  The agreement states that no more than 7 percent of faculty may be part-time temporary.
The typical teaching load for full-time faculty members is four 3-credit courses per semester for undergraduate faculty and three 3-credit courses for graduate faculty.  At Lock Haven, teaching is considered the most important responsibility of the faculty.  Supervision of student teachers is part of the teaching load of faculty.  Although the contract specifies supervision of 20 student teachers as a full-time load, the unit assigns a maximum of 18.  The faculty also advise students, with advising loads that range from 17 to 57 in the elementary education program.  Larger loads for some faculty resulted from the decision to designate advisers by class, with certain faculty designated to work with first year students, for example.  An average advising load for faculty in the unit is 30 students.  
The work-load formula of the university makes allowances for laboratory instruction and class size.  Incentive for participation in distance learning (interactive video or web based) is provided by stipends, $2000 associated with class creation, and others associated with class size and/or additional sites.  The faculty contract specifies a maximum of three academic preparations per semester without additional compensation.  Faculty members maintain a minimum of five office hours per week on no fewer than three different days at times convenient for students.  
Chairs of departments with nine or fewer faculty are released from one course for these duties, and chairs of departments with ten or more faculty are released from two courses.  In addition, six members of the NCATE team have received a one course release and summer compensation for leading related processes of curriculum and assessment development.  The Dean of the College of Education and Human Services is the full-time administrator of the unit.  There are 17 staff members in the college, which has 110 faculty.  More than half of the staff are supported by grants.  Programs also receive assistance from work-study students.
The Stevenson Library has designated an education librarian, who works with faculty of the unit to make sure that the collection serves needs of teacher candidates and faculty.  Other members of the library staff relate to the Department of Health and Physical Education and to the Arts and Sciences departments.
Unit Facilities

Most of the initial program faculty are housed in Robinson Learning Resource Center, a 7-story building constructed in 1981.  The Department of Health and Physical Education is in the Zimmerli Gymnasium, which was completed in 1970 and also houses four gymnasiums and a swimming pool.  Faculty for the advanced programs are housed in the Courthouse Annex, acquired in 1998.  The offices of the deans of Education and Human Services and Arts and Sciences are in the Stevenson Library.  The facilities are in good condition.  
Space is at a premium on the campus.  The 1992 and 1998 NCATE BOE reports cited weaknesses due to the sharing of office space by faculty.  Shared space limits the quality of student advising and assistance and the ability of faculty to focus on teaching and other tasks.  Since the 1998 visit, the seventh floor of Robinson has been renovated to provide office space, but some of the Health and Physical Education faculty are still sharing four offices.  This problem may be addressed by recent acquisition of former schools that will be renovated, permitting relocation to permit expansion of space for offices and classrooms in Zimmerli Gymnasium and adjacent buildings.
Unit Resources Including Technology

Forty percent of the university’s classrooms are equipped with units that include computers, audio and video projection, cameras, and SMART boards.  The anticipated addition of 15 SMART classrooms over the summer will bring the total to 60 percent.  There are five general use computer centers on campus, with the one in the Robinson Learning Resource Center.  This lab is equipped with Macs at the request of the education faculty.  Computer labs are staffed continuously and open during reasonable periods of use.  A majority of initial candidates have personal computers, also, and PCs are required for advanced candidates.  The unit’s implementation of Livetext has increased computer usage of initial candidates.  Technology resources of area schools are often more limited than those at Lock Haven, whose candidates are viewed as leaders for application of technology to instruction.
The Stevenson Library includes a Children’s/Curriculum Library that accounted for 40 percent of the library’s circulation in 1999.  This finding led to renovation of its first floor space and intensive development during the past few years.  The library offers teacher candidates access to books, ERIC documents, periodicals, media, adaptive technology, and numerous electronic resources. Locally available resources are augmented by those of the State University System.  About 25 classes per year visit the library for instruction in accessing and using information.

Overall Assessment of Standard

The unit has the resources and authority to accomplish its work.  Rapid changes in technology, accountability structures, and curriculum are being managed by the unit with support from the College of Arts and Sciences, the Stevenson Library, the university, and surrounding professional communities.  Rapid changes in expectations accelerate the need for communication with prospective and admitted candidates.  Some faculty in the Department of Health and Physical Education still need private offices to facilitate their work with candidates.
C. Recommendation:
Met (Initial and Advanced)
D. Areas for Improvement:

New
Advising for candidates in secondary education students is not consistent.
Rationale:  Candidates expressed concern about lack of consistency in advising.  Faculty members in the College of Arts and Sciences who advise secondary teacher candidates are not consistently aware of changes in programs and policies.
Corrected

Rationale:

Continued

Some faculty do not have adequate office space to carry out their responsibilities effectively.

Rationale:  Some of the faculty in Health and Physical Education share offices that would comfortably house one.  Sharing office space limits the ability of the faculty to counsel and advise students and to engage in work that requires sustained attention such as reading, writing, and assessing.
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Student Works Consent Form

Livetext

Candidacy Policy and Application

300 and 400 Level Restricted Courses

Candidacy Reports Spring 2004

Praxis Prep. Course

Assessment Plan Stage I Documents

Pilot of Entrance Recommendation Form

Stage I Revised Entrance Recommendation Form

Entrance Recommendation Data AY03-04

Pilot of Entrance Essay

Stratified Random Sample of Forty Entrance Essays

AY 02-03 Entrance Essay Rubric

Revised Entrance Essay Rubric

Entrance Essay Training of Evaluators

AY 03-04 Entrance Essay Data

Diversity Profile Plan

Diversity Profile Plan Pilot

Technology Self-Assessment

Assessment Plan Stage II Documents

Sophomore Portfolio Guidelines

Stage II Recommendation Form

Stage II Electronic Portfolio

Stage II Field Experience and Reflective Essay Requirement and Evaluation Form

Field Experience Essay Pilot

Stage II Diversity Experience and Essay Requirement and Evaluation Form

Reflective Diversity Essay Pilot

Revised Diversity Verification Form

Stage II Lesson Plan Rubric

Stage II Portfolio Interview Rubric

Sophomore Portfolio Interview Essay Pilot

Stage II Portfolio Reflective Essay Rubric

Stage III Remediation Plan

Application to Professional Semester

Sophomore Pilot Portfolios

Senior Portfolios Guidelines

Student Teaching Data Spring 2003

Student Teaching Data Fall 2003

Program Assessment Plans

Elementary Program Data

Early Childhood Program Data

Special Education Program Data

Health and Physical Education Program Data

English Secondary Education

Foreign Language Secondary Education

Math Secondary Education

GPA Reports – Fall 1997-Spring 2003

Candidate Degree Audits

Title II Reports

Post-Graduate Employment Record

Praxis I Test Scores     Praxis II Test Scores

Graduation Surveys

Institutional Summary Report 9/1/2002 – 8/31/2003

Institutional Summary Report 9/1/2001 – 8/31/2002

Praxis Institutional Summary Report 1998 – 2000/2001

Standard III

Stage II Field Experience Reflective Essay and Evaluation Form

Stage II Field Experience Verification Form

Field Experience Evaluation Forms

Diversity Verification Forms

Participation Evaluation Sheets 

Program Field Experience Requirements

Participation Site Lists

Participation Portfolios

SSHE Student Teacher Guidelines

Student Teaching Affiliation Agreements

Solicitation Letter Sent to Schools

Student Teaching Syllabi

International Student Teaching

Cooperating Teacher Workshop

Cooperating Teacher On-Line Training Module

APL Training

Student Teaching Application Materials

Student Teaching Handbook

Student Teaching Calendar

Student Teaching Placement Lists

List of School Districts Requiring Pre-Interviews

Student Teaching Observation Form

PDE 430 Pennsylvania Statewide Evaluation Form for Student Professional Knowledge and Practice

Student Teaching Competency Form

Program Specific Student Teaching Competency Forms

Student Teaching Supervisor Meeting Minutes

Student Teaching Debriefing Data

Co-operating Teacher Evaluation From

Teacher Candidate Competency Form Revision Committee

Reflective Journals

Correspondence With Student Teachers

Practicum Handouts

Student Teaching Extension Agreement

Professional Portfolios

Standard IV

Evaluation of Curriculum and Experiences

Multicultural Overlays

HPED 312 Adapted Physical Education

SPEC 101 Multicultural Education

SPEC 105 Introduction To Exceptionalities

Read 210 Literacy Corps:  Practicum in Adult Education

EDUC 444 Summer Urban Seminar

Disabilities Workshop

Campus Multicultural Events

Diversity Profile Plan

Reflective Diversity Essay and Evaluation Form

Experiences Working With Diverse Faculty

Ethnic Tally for Departments

Office of Social Equity

Lock Haven University of Pennsylvania Strategic Plan (2003-2008) 
Historically Black Colleges and Universities
Lock Haven University of Pennsylvania Affirmative Action Plan

Brochure For International Lecture Series

MAASCUS Directory

Faculty Vitae

Lock Haven’s Ethnic Diversity

Board of Governors Scholarship

Academic Development and Counseling for Disability Services
ACT 101 Educational Opportunity Program

Alternative Admissions Policy

Minority Recruitment Plan

Student Minority Rention

Experiences Working With Diverse Students in P-12 Schools

LHUP International Education Program

Philadelphia Professional Development Schools Project

Diverse Student Teaching Placements

Diversity Policy

Student Work/ Early Childhood Education

Student Work / Elementary Education

Student Work/ Health and Physical Education

Student Work/ Secondary Education

Student Work/ Special Education

Standard V

Faculty Search Procedures Manual

Faculty and Staff Directory

Faculty Vitae, Spring 2004

Highly Qualified Faculty

Snyder Reports

APSCUF Agreement

Emmanuel Teaching and Learning Center publications
Faculty Professional Development Committee

Faculty Professional Development Reports

Federal Enterprise Grant

Press Releases

Student/Faculty Correspondences

Outreach

LHUP Media Guide

Faculty Schedules

Lycoming-Sullivan County Consortium

Link To Learn Grant

CETP Grant

Eisenhower Grant

eCollege 100 Degrees Online Grant

History Day

Penns Valley Partnership Project

Faculty Grants

Lock Haven University Student Opinion of Instruction survey

Standard VI

Strategic Plan

SSHE Basic Planning Data

LHUP Statistical Abstract

Presidential Report  Standard VI  Spring 2004

Enrollment Data

Enrollment Management Plan

Student Retention Reports  Standard VI   1998-2003

Recruitment & Retention Faculty & Staff

Economic Impact of LHUP  Standard VI  Spring 2004

CIRP Freshman Survey

National Survey of Student Engagement Results

University - Wide Committees List

General Education Committee

Graduate Council Minutes

UCC By-Laws  Standard VI  Spring 2004

UCC Minutes 02-03

UCC Minutes 03-04

UCC Course Approvals  1997-2004  Standard VI   2004

Library Information

LHUP Computing and Information Technology

Cars

Technology Plan

College of Ed. and Human Services Handbook 2004

Council on Teacher Education By-Laws

COTE Minutes Council On Teacher Education  

CEHS Budget

Master of Ed. Committee  1997-2004   

Secondary Education Program Committee

CEHS Meetings & Retreats   

Dean’s Alumni Advisory  NCATE/PDE Visit   

CEHS Curriculum Com. College of Education and Human Services     

Dept. Min. –Mathematic  1997-2004   

Dept. Min. – Biology  1997-2004 

Dept. Min. – Elementary Ed. 1997-2004   

Dept. Min. – English  1997-2004   

Dept. Min. – HPED  1997-2004   

Dean’s Council Minutes 03-04

Act 48

NCATE Institutional Report 2004

PDE Institutional Report 2004

Reporting Title II Scores

AACTE/NCATE Annual Reports 1997-2003   

NCATE Communications

NCATE Intent to Continue Dated: February 2003   

Testimony 3rd Party Invite Lock Haven Express Oct. 2003    

Spring 2000 PDE Five Year Review

PDE Interim Report 1997
Additional documents
1997 NCATE Institutional Report

1998 NCATE BOE Report

1999 Middle State Evaluation

List of People Interviewed

University Administrators/Staff

	Jamie
	Foor
	Education Librarian
	Stevenson Library

	Tara
	Fulton
	Dean
	Stevenson Library

	Deana
	Hill
	Director
	Institutional Research

	Roger
	Johnson
	Dean
	College of Arts & Science

	Robert
	Little
	Vice President
	Finance, Administration, and Technology

	Sue
	Malin
	Assistant to Academic Deans
	

	Cori
	Myers
	Director

(Asst. to the President)
	Institutional Assessment & Planning

	E. Paddy
	O’Hara Mays
	Director
	Distance Learning

	Don
	Patterson
	Director
	Computing and Instructional Technology

	William
	Phillips
	Dean
	College of Education & Human Services

	Dave
	Proctor
	Director
	Facilities and Planning

	Jill
	Reitz
	
	Registrar

	Dan
	Roberts
	Interim Dean
	International Studies

	Roy
	Stewart
	Provost & Academic Vice President
	

	Craig
	Willis
	President
	

	Judy
	Yoho
	Instructional Specialist
	Distance Learning


Unit Coordinators/Administrators:

	Cindy
	Allen
	Coordinator, Health and Physical Education Program

	Susan
	Ashley
	Department Chair, Special Education & Early Childhood

	Latha
	Bhushan
	Coordinator, Special/Early Childhood Education

	Denine
	Burkett
	Coordinator, Mathematics Education

	Terry
	Brink
	Department Chair, Elementary & Secondary Education

	Mike
	Cullin
	Coordinator, Science Education

	Nate
	Hosley
	Coordinator, Alternative Education Program

	Edward
	Jensen
	Coordinator, Teaching and Learning Program

	Sally
	Lima
	Coordinator, Elementary Education Program

	Jim
	Miller
	Department Chair, Elementary and Secondary Education

	Paula
	Packer
	Director, Student Teaching and Field Experience

	Jane
	Penman
	Director, Teacher Education and Assessment

	Josephine
	Pirrone
	Coordinator, Secondary Education Program and English Ed.
	

	Denise
	Tyson
	Coordinator, Special/Early Childhood Education
	

	Eduardo
	Valerio
	Coordinator, Modern Language Education
	

	Nan
	Wood
	Department Chair, Health and Physical Education
	


University Faculty 

	Paul
	Ballat
	Health & Physical Education

	Jim
	Bean
	Psychology

	Jessica
	Bowman
	School of Graduate Studies

	Ramona
	Broomer
	Performing Arts

	Joseph
	Calabrese
	Biological Sciences

	Patricia
	Fagan
	Special/Early Childhood

	Dick
	Fetzer
	Special/Early Childhood

	Ralph
	Harnishfeger
	Biological Sciences

	Marianna
	Hazel
	Elementary/Secondary 

	Punnipa
	Hossain
	Elementary/Secondary

	Shonah
	Hunter
	Biological Sciences

	Jane
	Irons
	Citizenship (History)

	Chuck
	Jenkins
	English

	Laura
	Lee
	Chemistry

	Marianne
	Lovik-Powers
	School of Graduate Studies

	Steve
	Marvel
	Biological Sciences

	Bob
	Myers
	English

	Sam
	Nantogmah
	Health & Physical Education

	Kathy
	Richards
	Elementary/Secondary

	Cathy
	Rush
	Elementary/Secondary

	Wade
	Seibert
	Sociology/Anthropology

	Len
	Shepard
	Elementary/Secondary


Initial Candidates

	Brett
	Anderson
	Health & Physical Education

	Terri
	Baker
	

	Rebecca
	Brown
	

	Agnes
	Coder
	Special Education

	Morgan
	Ganley
	Health & Physical Education

	Angela
	Gula
	Biology/General Science

	Elizabeth
	Hamiliton
	Early Childhood

	Ashleigh
	Huffman
	Citizenship

	Angela
	Kennedy
	Early Childhood

	Brandon
	Kerstetter
	Elementary Education

	Lisa
	Krape
	Special Education

	Kevin
	Mann
	Physics

	Marisa
	Manwiller
	

	Meredith
	Meyer
	Health & Physical Education

	Kristy
	Miller
	Special Education

	James
	Nye
	Chemistry

	Leah
	Paulhamus
	Elementary Education

	Jenna
	Pavlik
	Elementary Education

	Jessica
	Sanford
	Citizenship

	Samantha
	Schutt
	

	Richards
	Shaffer
	Citizenship

	Samantha
	Shutt
	Elementary Education

	Nick
	Slotterback
	Health & Physical Education

	Kyle
	Smith
	Health & Physical Education

	Keith
	Veldhuis
	Health & Physical Education

	Amanda
	Young
	Health & Physical Education


Student Teachers

	Robin
	Bechdel
	Elementary Education

	Amy
	Case
	Early Childhood

	Amber
	Casper
	

	Erin
	Chapin
	Math

	Dana
	Ciciliot
	English

	Tasha
	Cipriani
	

	Mindi
	Countryman
	Health & Physical Education

	Nichole
	DeCapria
	

	Denise
	Eckley
	Math

	Steve
	Himes
	Elementary Education

	Kris
	Holzer
	Health & Physical Education

	Mike
	Lopata
	Citizenship

	Sarah
	McKernan
	Special Education

	Stacy
	Miller
	Health & Physical Education

	Mike
	Minarchick
	Health & Physical Education

	Courtney
	Mohn
	

	Bryan
	Mohr
	Health & Physical Education

	Melissa
	Namely
	Health & Physical Education

	Marcie
	Nickey
	Health & Physical Education

	Shane
	Porter
	Citizenship

	Jessica
	Pease
	

	Ann
	Rider
	Modern Language

	Anne Marie
	Ritzel
	Citizenship

	Angela
	Snyder
	Elementary Education

	Jennifer
	Thomas
	

	Drew
	Welch
	Health & Physical Education


Advanced Candidates

	Kristen
	Abrams
	

	Cindy
	Adams
	

	Marian
	Aranyos
	

	Diana
	Baldensperger
	

	James
	Barner
	

	Amy
	Bennet
	

	Larry
	Flint
	

	Mary-Louise
	Gavlock
	

	Ray
	Jillard
	

	John
	Leffert
	

	Ramon
	Marquez
	

	Brian
	McCorkle
	

	Mandy
	Miller
	

	Michael
	Monoski
	

	Phillip
	Moore
	

	Anthony 
	Owens
	

	Steve
	Parinella
	

	Mark
	Rowedder
	

	Robert
	Smith
	

	Brian
	Warner
	

	Jaclyn
	Zerkle
	


Cooperating Teachers

	Patti
	Beaghley-Miller
	Math
	Williamsport High School, Williamsport

	Eugene A.
	Bennett
	Special Education
	Central Mountain Middle School, Keystone Central Schools

	Debra
	Casses
	Health & Physical Education
	Liberty Curtin Elementary, Keystone Central Schools

	
	Cook
	
	Rommelt Intermediate School, Williamsport

	Tom
	Croce
	Special Education
	Roosevelt Middle School, Williamsport

	Todd
	Desmond
	Elementary
	Central Mountain Middle School, Keystone Central

	Sherri
	Dickey
	Modern Languages
	Central Mountain High School, Keystone Central

	Steve
	Fleagle
	Elementary
	Center Hall

	Reggie
	Gingerly
	Health & Physical Education
	Roosevelt Middle School, Williamsport

	Dan
	Grenninger
	Health & Physical Education
	Robb Elementary

	Jen
	Griswald
	Health & Physical Education
	Roosevelt Middle School, Williamsport

	Lori
	Hamberger
	Early Childhood Education
	Building Blocks

	Margaret
	Harpster
	Special Education
	Round Hills Elementary

	Joanne
	Heimer
	Modern Languages 
	Central Mountain High School, Keystone Central

	Amy Serafini
	Hoy
	Kindergarten
	Liberty Curtin Elementary, Keystone Central Schools

	Tom
	Krauss
	Special Education
	Roosevelt Middle School, Williamsport

	Wendy
	Lockcuff
	English
	Lycoming Valley Middle School, Williamsport

	Patricia
	Miller
	
	Williamsport High School, Williamsport

	Mary Jo
	Mitchell
	Elementary
	Loyalsock Valley Elementary

	Bruce
	Mosser
	
	Rommelt Intermediate School, Williamsport

	Todd
	Penman
	Science
	Roosevelt Middle School, Williamsport

	Kim
	Pfirman
	Health & Physical Education
	Central Elementary South, Williamsport

	Renee
	Serafini
	Early Childhood Education
	All Things Bright & Beautiful Childcare

	Mary
	Shepard
	Elementary
	Mill Hall

	Beth
	Shrack
	Elementary
	Central Mountain Middle School, Keystone Central

	Shelly
	Weaver
	Elementary
	Central Mountain Middle School, Keystone Central

	Holly
	Webster
	English
	Jersey Shore Middle School

	Marie
	Welch
	Health & Physical Education
	Woodward Elementary

	Debra
	Wheeler
	Special Education
	Jersey Shore Elementary


Area School Administrators

	Ron
	Aungst, Sr.
	Principal, Jersey Shore Elementary School

	Tom
	Farr
	Superintendent, Williamsport Schools

	Reggie
	Fatherly
	Assistant Principal, Roosevelt Middle School, Williamsport

	Dean
	Hosterman
	Assistant Superintendent, Keystone Central

	Jeff
	Johnston
	Mill Hall Elementary

	Mike
	Lundy
	Dean of Students, Roosevelt Middle School, Williamsport

	Norm
	Palovesik
	Principal, Central Mountain Middle School, Keystone Central

	Kathy 
	Robbins
	Clearfield

	Mark
	Rowedder
	Central Mountain Middle School

	Steve
	Rush
	Lyter Elementary

	
	
	Principal, Rommelt Intermediate School, Williamsport
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