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SECTION I:  Executive Summary
Overview

Lock Haven University of Pennsylvania is a public, comprehensive educational institution of modest size situated in Central Pennsylvania.  The University consists of a main campus, located in the North Central Region of Pennsylvania bordering the West Branch of the Susquehanna River, and a branch campus in Clearfield approximately 60 miles west of Lock Haven.   The University is one of 14 institutions that constitute the Pennsylvania State System of Higher Education (PASSHE).   

Lock Haven University is primarily an undergraduate institution, along with a growing graduate component, which focuses on the individual student.  As part of its mission, the University provides students with an effective liberal education to increase their skills and knowledge as well as prepare students for productive careers, especially through focused programs.  The University’s educational program is designed to stimulate a student’s intellect, develop a sense of personal and civic responsibility, increase knowledge and understanding of different cultures, and insure the development and application of knowledge.  

Created as a State Normal School, Lock Haven University provides curricula in both education and liberal arts at the graduate and undergraduate levels to more than 5,100 students (4,629 at main campus and 497 at the Clearfield branch campus).   Today, the University offers the Bachelor of Arts and Bachelor of Science degrees in liberal arts fields; the Bachelor of Fine Arts in Music and in Studio Art; Bachelor of Science degrees in Education, Health and Physical Education, Recreation, Health Sciences, Sport Administration, and Paralegal Studies.  Associate degrees are offered in Criminal Justice, Early Childhood Education, Healthcare Professions, Nursing, Surgical Technology, and Management.  At the graduate level, the University offers the Master of Liberal Arts; the Master of Education degrees in Teaching and Learning and Alternative Education; and the Master of Health Science, Physician Assistant in Rural Primary Care.  More information on programs and curricula exists in the University Catalog at this URL: http://www.lhup.edu/catalog/index.htm.
The general governance structure for PASSHE and its universities is specified in Act 188, the enabling legislation for PASSHE.  Lock Haven University is governed by the Board of Governors at the State System level and locally by an eleven-member Council of Trustees.   The Board of Governors plans and coordinates the development and operation of PASSHE, and the Chancellor serves as the Chief Executive Officer responsible for the administration of the System under policies prescribed by the Board of Governors.  Act 188 indicates that the University President reports to the PASSHE Board of Governors through its Chancellor and works with the assistance of the Council of Trustees in matters of University governance.    Four Vice Presidents represent the primary functional areas of the University (including Academic Affairs, Student Affairs, Finance, Administration and Technology, and University Advancement) and report to the President.  

Lock Haven University has two major sources of revenue for educational and general expenditures.  PASSHE receives state appropriations from the Commonwealth and allocates funds to each of the 14 Universities through the funding formula.  In addition to state appropriations, the University generates revenue locally, primarily through tuition and student fees.  In 2004, state appropriations equaled about 40 percent of revenue, and tuition was 57 percent of all revenue.


Preparation of the Periodic Review Report

Existing committee structures were used to gather data and prepare the Periodic Review Report.  The President selected Dr. Charles Jenkins, Professor of Graduate Studies and Co-Chair of the 1999 Institutional Self-Study, and Dr. Cori Myers, Director of Planning and Assessment, to oversee the preparation of the report.  The Strategic Planning Commission served as the coordinating body for the entire effort.   Initially, two half-day work sessions including senior administration and members of the Strategic Planning Commission were held to elicit ideas for Section III, Major Challenges and/or Opportunities.  As a follow-up to this effort, nearly 30 committees and program areas provided input to clarify and enhance the ideas from the initial work sessions.  


The Enrollment Management Committee and Comptroller’s Office held primary responsibilities for Section IV, Enrollment and Finance Trends and Projections.  The Co-Chairs of the PRR collaborated with representatives from the Outcomes Assessment Committee, Council on Teacher Education, Teaching and Learning Center, and the Assessment Task Force, to develop Section V, Assessment Processes and Plans.  The Vice President for Finance, Administration, and Technology and the Director of Planning and Assessment drafted Section VI, Linked Institutional Planning and Budgeting Processes, based upon the planning processes articulated and approved by the Strategic Planning Commission.

A draft document (including Sections III through VI) was prepared by the Co-Chairs and reviewed by the Strategic Planning Commission and Senior Administration.  The Co-Chairs revised the document and with the approval of the Strategic Planning Commission distributed the document to the entire campus community for review and comment via an e-mail request, which included this web site, 
http://www.lhup.edu/planning-and-assessment/Middle%20States%20PRR.htm.  
All feedback was considered and incorporated appropriately into the document.  

Finally, the Co-Chairs drafted Section I, the Executive Summary, and Section II, Summary of the Institution’s Response to Recommendations from the Previous Team Report and Self-Study.  The University did not receive recommendations from the last Institutional Self-Study (1999) to address in Section II, which includes a brief statement to this effect.   The final report was organized according to the Section II, Guidelines for Institutional Reports from the Handbook for Periodic Review Reports, including six separate sections, relevant appendices, and references to several URLs.  The appendices and web documents provide essential supplemental materials to the report.

Major Institutional Changes and Developments 

Resulting from the preparation of the PRR, the following areas were understood to undergo significant changes or developments:  institutional accountability, academic quality, the enhancement of the living/learning environment, diversity, planning and assessment, enrollment, and resource development.

Increasing Accountability


The demand for educational institutions to demonstrate accountability serves as a primary force influencing institutional decision-making and facilitating changes at Lock Haven University.  Parents, students, legislators, the public at-large, and accrediting bodies are the initiators of accountability initiatives, but none of these factors influences the University more directly than PASSHE’s System Accountability Plan (SAP).  The SAP has evolved over the past five years to include 61 performance measures, which are tied to performance funding and the University President’s evaluation.  The University intrinsically values progress in many of the SAP’s performance areas, such as retention and graduation rates, diversity, academic quality, and faculty quality.  However, pressures to maximize performance in all areas and reach targets set by PASSHE generate unavoidable conflicts.  Balancing measures for academic quality while trying to increase productivity and decrease instructional costs, for example, can be problematic.  Despite these challenges, the University has integrated into its planning documents strategies to move the University forward in all performance areas.  

Academic Quality

Lock Haven University emphasizes continuous improvement of academic programs and faculty.  Although the PASSHE mandated that all System universities reduce the credit-hour requirement from 128 to 120 credits, the University has met the mandate, revised curricula, and improved program quality overall.  

Accreditation efforts and requirements for other forms of assessment at all levels of the institution have influenced quality related to academic programs, student services, hiring practices, and professional development opportunities.  The University has been actively pursuing accreditation for programs with recognized accrediting bodies.  This effort requires a thorough examination of each program’s mission, objectives, curricular design, and evaluation methods, resulting in positive program changes overall.   

Lock Haven University has developed educational partnerships, encouraged greater student involvement in curricular and co-curricular activities, increased staffing in student-support services, technologically enhanced classrooms, and developed new academic programs aligned with the University’s Mission.  Such new programs as Alternative Education, Paralegal Studies, Criminal Justice, Studio Art, Surgical Technology, Nanotechnology, and Sport Administration have addressed student demand or occupational needs within the Commonwealth of Pennsylvania.  Such program expansions as the Corrections Medicine Track in the Physician Assistant Program also serve statewide needs.

  Lock Haven University has also enhanced the quality of instruction by hiring a more diverse and qualified faculty who demonstrate a willingness to explore effective learning strategies.  In addition, opportunities for both off-campus development and the number and variety of on-campus professional development, particularly in areas of learning technology and teaching and learning, have increased.
Living and Learning Environments

Increasing academic quality includes improving the living/learning environments.  The learning environment has been enhanced with such initiatives as the installation of cutting-edge learning technology in classrooms, acquisition of electronic databases, links to 55 academic libraries, collaborative arrangements to share course delivery and discussion groups with national and international partners, and web-based support for instruction.  

Student life programming and facilities projects provide an enhanced living environment.  The Student Life staff annually conducts over 500 programs/activities for housing residents in such areas as fire and life safety, diversity and cultural issues, social integration, and academic assistance.  Planning in Student Affairs has led to significant improvements of housing, dining, and health facilities.  For example, the University now provides more housing and dining options with a new 408-bed apartment-style housing complex and a new food service vendor.  An upcoming expansion of the Bentley Dining Hall will soon be completed.  

The Director of Environmental Health and Safety, a newly created position in 2002, has focused attention more fully on campus safety.  Overall, the University has created a living/learning environment that is more enjoyable and enriching, but also safer, for students, faculty, and staff.  

Diversity

Increasing diversity on campus also enhances educational quality and the total learning experience. Consequently, Lock Haven University has initiated several initiatives for increasing the diversity of faculty, staff, students, and curriculum.  The University has invested resources and received grants to enhance the recruitment and retention of faculty, staff, and students of underrepresented groups.  Although this dimension of campus life continues to be one of our greatest challenges due to our geographical location, we have had success in increasing the number and percent of executives, managers, faculty, staff, and students from underrepresented groups.  The University also has established collaborative relationships with six Historically Black Colleges and Universities (HBCUs) for faculty/student exchanges, sharing distance education courses, and conducting joint research.  The University became a member of the Southern Regional Education Board (SREB) and attends several related conferences to enhance external networking opportunities for faculty hiring.  Numerous student recruitment and retention efforts also have evolved, beginning with new campus partnerships between the Offices of Retention, Human and Cultural Diversity, Admissions, Career Services, and Community Service.  The Office of Human and Cultural Diversity administers several retention programs, including a book lending library, book scholarships, and a study skills program.  

The Office of International Studies also provides faculty and students with opportunities to incorporate an international dimension into curricular and co-curricular activities.  Short-term exchanges and International Orientation Programs at partner sites give faculty exposure to implementing international perspectives in the curriculum.  Students also have become more involved with international education as a result of alternative spring break projects, three new summer exchanges, a student-led lunchtime discussion, and international dinners and fiestas.

Planning and Assessment


Since the previous Self-study, Lock Haven University has placed a much greater emphasis on planning and assessment, while developing new Mission, Vision, and Values Statements which guided the writing of the new Strategic Plan, A Framework for the Future.  The five-year Strategic Plan is currently in its second year of implementation.  To support the Strategic Plan, the University developed a new planning process which includes an Action Plan and associated Resource Plans (i.e., Technology, Facilities, Financial, and Human Resource Plans) to identify specific activities and funding sources over a two-year planning horizon.  The Action Plan links specific objectives to the Strategic Plan for changes in such areas as the academic program, diversity, student-support needs, and resource development.   These planning documents, appropriations, and tuition rates serve as guiding parameters for developing the actual budget, and the new planning processes allow the University more closely to link planning and budgeting processes.


In fall 2000, Lock Haven University created the Office of Planning and Assessment, which operates under the President.  The office fully collaborates with previously existing assessment bodies to coordinate assessment initiatives across campus.  Since the position was established, the University also has developed an Assessment Plan that articulates comprehensive plans for institutional and academic assessment, including assessments of the goals and objectives outlined in the University planning documents.  This plan also includes information on assessment efforts for general education, program assessment, and distance education.  All planning and assessment documents may be viewed at this site:  http://www.lhup.edu/planning-and-assessment/index.htm.  A primary assumption is that assessment results should be used to improve programs and services.  Although the University has explored better ways to document the changes made from assessment data (likely through TracDat software), some changes are documented on the planning and assessment web site, and in particular for academic programs at the following site: 
http://www.lhup.edu/planning-and-assessment/assessment/Program%20Assessment.htm.

Enrollment Growth

During the last five years, Lock Haven University planning included increases in student enrollment at both Main and Clearfield campuses.  Total FTE enrollment grew by 28 percent, more rapidly than originally stated in the University’s Strategic Plan.  While assessing progress toward achieving strategic planning goals, the University recognized a need to conduct more focused planning for enrollment growth to address such issues as demographics, occupational trends, recruitment and retention, finances, and facilities.  In 2004, the President created a new Enrollment Management Task Force to consider these issues and oversee the revision and implementation of the University’s Enrollment Management Plan.

Resource Development

At a time when compensation costs, operating costs, and competition for grant dollars have increased substantially, Lock Haven University faces a four-year trend of declining state appropriations, resulting in increased reliance on tuition revenue and additional sources of income to offset expenditures.   These trends have necessitated a shift from relying heavily on state funding to securing more private resources.  Working successfully to increase fundraising and grant monies in support of campus priorities and special initiatives, the University recently surpassed its $10 million Capital Campaign goal with over $11.6 million in gifts and pledges.  Grant awards and expenditures have also increased, funding such special initiatives as a $1.7 million grant to collaborate with the Philadelphia School District in a professional development initiative designed to raise student achievement, for example.

Summary 

Having reflected upon the past five years, Lock Haven University recognizes the significant strides made to achieve our planning goals.   At the same time, analyses of current and predicted trends and issues reveal myriad challenges for the University and higher education, in general, during the next several years.  Continued planning and assessment must be an integral part of University operations in order to demonstrate accountability, to offer a quality educational experience to an increasingly diverse student body, and to confront economic and financial challenges.

SECTION II:  Summary of the Institution’s Response to 
 Recommendations

Lock Haven University did not receive recommendations from the previous team report and institutional self-study.  In 2003, the University submitted four proposals for substantive change proposals, each relating to alternative program delivery methods.  The Commission acted to accept the substantive change reports and include distance learning programs within the scope of the institution’s accreditation, but requested that the Periodic Review Report include a distance education assessment plan.  The components of this plan are included in Section V (page 38) and Appendix 3.

SECTION III:  Major Challenges and Opportunities

Academic Quality


Over the past five years, Lock Haven University of Pennsylvania has continued to develop and enhance the quality of academic programs.  New high-demand programs in such fields of study as Criminal Justice, Paralegal Studies, Nanotechnology, and Health Professions, coupled with assessment-driven curricular changes and the addition of general education overlays, have strengthened our academic offerings.  Stronger partnerships between Stevenson Library and academic departments, more information literacy workshops, and new academic databases have improved the quality of learning resources.  Institutional and programmatic self-studies, primarily focused on accreditation; the integration of technology in classrooms and online course delivery; and opportunities for faculty professional development have improved opportunities for student learning and led to enhanced curricular development and instructional methods. 

 
Although Lock Haven University has taken steps to respond positively to students’ aspirations and societal needs and to prepare its faculty and staff to make those opportunities more accessible, the University improved academic quality in many respects; however, the University faces a number of challenges.

Challenges:

· Balancing Accountability Measures:  Although both a highly qualified faculty and high accreditation standards significantly improve overall academic quality, balancing the Pennsylvania State System of Higher Education (PASSHE) accountability measures of academic quality and financial efficiency is challenging.  Academic quality measures include hiring faculty with terminal degrees and acquiring program accreditation for all programs with a recognized accrediting body.   These initiatives require considerable institutional resources and conflict with other accountability measures for increasing faculty productivity and decreasing instructional costs.  Consequently, certain performance targets cannot be met, regardless of their importance.  

· Limited Resources:  Limited resources inhibit the pursuit of new initiatives.  To respond to occupational trends, a new program in Electronics Engineering Technology and expansions in the Nursing program were desirable but cost prohibitive.  Financial constraints also have affected negatively programmatic changes in such fields as Business, Chemistry, and Sport Administration.
Despite limited resources and balancing conflicting accountability measures, initiatives for improving academic quality have already shown a measure of success:

Continuing Opportunities:

· Partnerships:  Lock Haven University is pursuing collaborative partnerships with other institutions of higher education to share resources and enhance program quality for our students.  For example, the Physics Department, in collaboration with the Pennsylvania State University (PSU), piloted the first advanced lab modules for nanotechnology.   These modules were designed by a collaborative effort with PSU and the Pennsylvania Collaborative for Applied Nanotechnology (PA-CAN).

· New Faculty Hires:  Faculty and administrative retirements provide opportunities to hire a more diverse, qualified faculty and staff with a willingness to explore more effective learning strategies; to examine student learning outcomes; and to use data for improving programs.  From May 2000 through 2004, 42 senior faculty members have retired, nearly 17 percent of permanent, full-time faculty.  Over the past six years, the percent of faculty with terminal degrees has increased steadily from 61 percent to over 65 percent.  Administrative retirements also provide opportunities to increase diversity and hire administrators on the leading edge of their profession.
· Student Activities:  The number and variety of curricular and co-curricular activities continue to increase.  The University has several new initiatives that facilitate student involvement in curricular and co-curricular activities.  Examples of student involvement include the following: 

· Faculty members have provided more opportunities for students to engage in independent research projects, service learning coursework, and community-based research.  
· Such forums as campus-sponsored research symposia and poster sessions have provided more opportunities for students to present findings from research and special projects.  
· Students have conducted research with faculty and presented at statewide and national conferences.  
· The University recently formed a forensics team, which in its second year included 30 members.  
· The Honors Program now sponsors a Democracy Lab as part of the American Democracy Project, an online public issues forum, which involves more than 70 University students. 
·  A Student Technology Corps has been created to provide technical assistance to faculty and staff, while providing practical experience for computer science students.
· 
Faculty Professional Development:  Under faculty leadership, the Linda J. Emanuel Teaching and Learning Center (TLC) spearheads faculty professional development initiatives and annually offers several workshops, guest speakers, travel grants, and awards for professional and pedagogical improvement.   For example, the following colloquia were offered during the 2003-2004 academic year with more than one-third of our faculty attending:

September
“Student Evaluations”



October
“Recognizing Reticence in the Classroom”

November
“Deliberative Learning and Democracy”

The Effective Teacher in a Changing Society" Series

From the Department of Education’s “Conceptual Framework”
January
“How to Self-Evaluate”



February
“The Empathic Educator:  Caring Communicators”


March

“What to Teach:  Creatively and Effectively 


Integrating Library Research into a Course”

April

“How to Teach:  Research, Theory, & Practice”
Enrollment Management

As explained in Section IV, enrollment management is vital to effective institutional management.  Lock Haven University has increased enrollment at both the Main and Clearfield campuses, in online, graduate programs and in such specific high-need programs as Nursing, the Health Professions, Criminal Justice, and the BFA in Studio Art.  The University also has seen increases in the number of students from underrepresented groups.  

In spite of these planned increases in enrollment, such rapid changes necessitate a highly efficient enrollment management plan.

Challenges:

· Growth in Student Enrollment:  Rapid growth, particularly at the undergraduate level, has outpaced the distribution of facilities and services.  Planned growth over the next five years must be balanced with an effective enrollment management plan for student recruitment and retention within an appropriate enrollment target.  

· Support for Underrepresented Students:  Many students from underrepresented groups require greater academic and social support services.  

On the other hand, third-party housing at both campuses, library renovations, a new recreation center, and a new academic building in Clearfield have mitigated certain instructional, residential, and recreational space challenges.  Other opportunities for facilitating better enrollment management include the following:

Opportunities:

· Planning:  Improved planning processes allow better integration of the Strategic Plan, Action Plan, and Resource Plans (including budgeting) to support enrollment trends and respond to environmental influences.  The Action Plan calls for the development of a new enrollment management plan for the University.  The President has appointed a task force to oversee this initiative.

· Property Acquisitions:  Property acquisitions and planned facilities projects will enable the University to accommodate additional physical plant and programmatic needs over time.  Recently, for example, the University acquired the nearby Lock Haven High School building, properties at the Main campus, as well as property at the Clearfield campus, to permit expansion at both sites.
· Retirements:  Recent retirements in senior administration (2004) will allow the new President and Provost to provide new leadership to manage enrollment within reasonable targets in line with the disciplines desired in the Commonwealth.

Student Services


Lock Haven University’s students are highly satisfied with their living environment.  Student responses to the annual Quality of Life Survey indicate that on-campus living challenges students to learn more about themselves and others who are different from themselves, while adding to their overall educational experience.  Residence Life staff members typically conduct over 500 programs/activities annually for housing residents in fire and life safety, diversity and cultural issues, social integration, and academic assistance.  Students also stated that the residence halls are attractive, clean, and safe.  Consequently, most students are satisfied with the services in the residence halls and with their living environment.  



Dining, health, and banking facilities and services have been enhanced.  The Student Affairs division has negotiated a dining service contract that created more food choices, and the contract for health services has improved on-campus health-care.  Also, in 2002, Lock Haven University became a host-site for a Pennsylvania State Employees Credit Union (PSECU) e-Center, which provides banking education for the University community.

Challenges:

· Student Housing:  Student housing to accommodate growth, especially for first-year students at main campus, has been challenging.   Increased enrollments have necessitated housing some students in triples, converting student lounges to residence hall rooms, and moving students to off-campus housing.
· Student Services:  Although improved student services overall have adequately met the needs of an increased number of students, survey results from such sources as “Your First College Year” indicate that students are least satisfied with psychological counseling services, largely because of inadequate staffing levels.  Both Psychological Counseling and Career Services need more staff, and an increase in physical space for counseling services is also needed.  

Opportunities:

· Counseling Center Improvements:  The Facilities and Complement Plans provide for a new waiting room for the Academic Development and Counseling Center and an additional .25 FTE for psychological counseling staffing.

· Student Success Center:  Lock Haven University plans to create an integrated Student Success Center, which will centralize such student services as psychological counseling, testing, support services, and adaptive technology capabilities to better serve student support needs.
· Dining Hall Expansions:  Proposals from a recent study were made to extend the Bentley Dining Hall from the front of the building toward North Fairview Street for an additional seating capacity of 668.  The University also plans to expand dining services into other buildings on campus.
· New Housing Construction:  The Lock Haven University Foundation has constructed two third-party housing complexes with apartment style housing, one located at the Clearfield Campus (36 beds) and one at Main Campus (408 beds).  The Clearfield Foundation also has acquired adjacent land that can be used to develop additional housing.  The housing complexes will generate additional revenues for the University’s Foundation.  

· Health and Safety:  The Director of Environmental Health and Safety, appointed in 2002, has already made significant changes to improve campus safety by developing an emergency operations plan, conducting fire safety drills, centralizing the location for chemical information, and upgrading the chemical stock room.  The Director will continue to implement initiatives to create a safer living and learning environment.

Resource Development and Funding

Lock Haven University has successfully worked to increase fundraising and grant monies in support of campus priorities and special initiatives.  Successful fundraising activities have generated funds for academic scholarships, campus enhancements, and academic program enrichment.  The University recently surpassed its $10 million Capital Campaign goal with over $11.6 million in gifts and pledges.  

In addition, grant awards and expenditures have increased, funding such special initiatives as a $1.7 million grant to collaborate with the Philadelphia School District in a professional development initiative designed to raise student achievement.  

Despite such successful initiatives to secure additional funds, the University has many areas of unmet financial need, requiring additional resources and greater cost efficiency.   

Challenges:

· Decreased State Funding:  Over the last four years, Pennsylvania state appropriations as a percent of educational and general funds have declined consistently (see Chart 1 below).  University planners expect this declining trend to continue, resulting in increased dependence upon tuition revenue and additional sources of income to offset increased expenditures.  These trends have necessitated a shift from relying heavily on state funding to securing more private resources.  
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· Increased Personnel Costs:  Personnel costs have been increasing as a percent of total University revenues.  As shown in Chart 2, personnel costs have been steadily rising, with a steeper increase in benefit costs.    Projections from the System Office suggest that the University should prepare for significant benefit cost increases over the next several years.  The benefit cost increases for 2004-05 are expected to be $1,195,000.  In addition, the collective bargaining agreements dictate salary increases of $979,000 for existing employees.  
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· Increased Operating Expenditures:  Such factors as enrollment growth, PASSHE operations costs, and increased costs for goods and services have contributed to a general overall increase in Lock Haven University spending.  These increases result in less funding available at year-end for use on physical plant and technology projects.  Chart 3 shows a negative trend in the amount of transfer funds available for such physical plant and technology projects.
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· Increased Competition for Fewer Grant Dollars:  Major federal funding agencies and foundations are currently experiencing flat funding.  In addition, the local community has few major industries or foundations within close geographic proximity.  Also, as competition for grants increases, the granting institutions, both government and foundations, increasingly require that grant awards have a profound impact. 

· Narrow Philanthropy Base:  Historically, Lock Haven University’s graduates do not pursue careers in business, science, or certain medical professions having a high potential for philanthropy.  In addition, the University’s Central Pennsylvania location and lack of academic programs that lead to careers in business and industry preclude strong relationships with businesses and corporations.
· Need for a University Alumni Center:  The recent Capital Campaign included fundraising for an Alumni Conference Center, a site where alumni can interact and volunteerism is housed on campus.  The Center was an under-funded project of the Capital Campaign, but it is needed to create a focus for alumni.  

Opportunities:

· Improving Alumni relationships with Lock Haven University:  The Development Office suggested appointing an Alumni Development Officer in each academic college to focus on developing relationships and fundraising opportunities with alumni and create college-based development activities.   
· Career Camps for High School Students:  In addition to the long-standing athletic-related camps, the Director of Camps and Conferences will develop academically-focused career camps for high school students to encourage enrollment in health care, teacher education, and science programs at LHUP.  
· Wednet Training Grants:  The Small Business Development Center expects to increase Wednet training grants in support of training for local employers.  In 2003-04, the University administered over $350,000 in WednetPA training grants for 20 local employers and 1,500 employees.
· Faculty Grants:  Lock Haven University faculty members have a continuing interest in submitting grant applications, particularly those relating to undergraduate student research, and teaching students the grant application process.  For example, Health Science faculty members have included grant writing components in their courses, looking in particular for projects leading to the creation of centers for undergraduate research.  

· Distance Education:  The distance education out-of-state tuition rate is competitive with for-profit distance education providers nationwide and with Penn State’s world campus.  The Board of Governors Policy, 1998-03, stipulates that nonresident distance education students (both graduate and undergraduate) will be charged a per credit tuition within the range of 102 percent to 250 percent of the prevailing resident per credit tuition rate.  Consequently, out-of-state distance education enrollments likely will increase as a result of charging 102 percent of resident tuition rate, resulting in competitive rates and increased revenue.

· Technology Tuition Fee:  The Board of Governor’s recently has initiated a technology tuition fee, applicable to all enrolled students, which funds such specific technology purchases as technology enhanced classrooms, new computer laboratories, and distance education facilities.
· Collaborative Procurements:  State System-wide collaborative procurements will enable the University to save costs.  For example, the University saved five percent of the tariff cost on natural gas from collaborative procurement.

· Alternative Instructional Delivery Methods:  The University may reduce instructional costs and/or increase productivity by exploring alternative means of instructional delivery, such as large lecture sections and distance education.  For example, in 2003-04, the University offered large lectures in selected general education courses, saving $180,000.  Chart 4 below shows that such strategic approaches to instructional delivery have resulted in five consecutive years of increased faculty productivity, as required by the PASSHE accountability measures.
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· Business and Industry Collaboration:  Successful collaborative relationships with business and industry provide insight into new sources of funding.  For example, the Pennsylvania State Employees Credit Union (PSECU) provided $59,000 funding for a one-card project, providing card access to dining services, buildings, and banking service.  Also, Verizon Wireless leased space for $21,600 per year to place a tower on University property.

Diversity
Over the past several years, Lock Haven University has invested resources and received grants to enhance the recruitment and retention of faculty, staff, and students of underrepresented groups, resulting in some success.  However, this dimension of campus life continues to be one of our greatest challenges.  Although such departments as Human and Cultural Diversity, International Studies, and Social Equity sponsor cultural events, coordinate travel to conferences and off-campus events, and develop academic and social support programs, these initiatives alone cannot alleviate some cultural barriers for students.  However, we intend to continue past efforts to establish a diverse student population that is also supported at all levels by faculty and staff who similarly reflect the demographics of the student body.

Challenges:

· Local Concerns:  The local community must be encouraged to provide ethnically diverse cultural activities, services, and retail goods that satisfy the needs and interests of a diverse population.  Since LHUP is situated in rural Central Pennsylvania, the needs of underrepresented groups are not always met.  However, nearby Williamsport and State College communities may help better serve the needs of these diverse populations.

Opportunities:

· New Collaborations:  The University recently established collaborative relationships with Historically Black Colleges and Universities (HBCUs).  In fall 2003, LHUP hosted six senior-level officials from Historically Black Colleges and Universities to discuss collaboration involving internships, faculty/student exchanges, summer scholars, cultural exchanges, sharing distance education courses, and joint research.  The University plans to explore further these opportunities.

· Networking:  The University increasingly participates in external networking activities by subscribing to directories and listserves to recruit members of underrepresented groups.  LHUP became a member of the Southern Regional Education Board (SREB) and has established a practice of attending such conferences as SREB and the Pennsylvania Black Conference on Higher Education (PBCOHE) to network statewide and nationally.  

· State Conference for Student Leadership:  Grant monies now allow Lock Haven University to organize the Student Leadership Development Institute (SLDI), a statewide conference for more than 300 students of color, with an emphasis on developing student leaders.

· Partnerships on Campus:  The Director of Human and Cultural Diversity continues to foster partnerships with various offices on campus, particularly the Retention Office, Career Services, Admissions, and Community Services, enhancing the recruitment and retention of members from underrepresented groups.

· New Staff Position:  The Office of Human and Cultural Diversity and the Office of International Studies share a new full-time staff person who assists with training and programming, works with clubs and organizations, and has language skills that enable communication with non-native students of color.  The position bridges the two offices, facilitating the coordination of efforts to serve a culturally and ethnically diverse student population.

· International Opportunities:  The Office of International Studies has developed several new opportunities for faculty and students.   Faculty members now have more opportunities to participate in short-term exchanges and to use technology to bring an international dimension to their on-campus classroom.  New faculty may participate in an international orientation at one of our partner sites which focuses on incorporating international perspectives across the curriculum.  For example, 14 new faculty members participated in the 2004 international orientation in Zacatecas, Mexico and in spring 2005, 10 faculty members visited our partner site in Casino, Italy.   The student program has experienced growth with a 44 percent increase (n=121 students) in the study abroad programs with the addition of short-term exchanges and three new summer programs.  Students also undertake alternative spring break projects (n=8 students in 2004), a student-led lunchtime discussion about international issues (n= 28 events and 310 total students), and the international dinner and fiesta (n=280 students).
Technology


Although Lock Haven University faculty and staff have used technology in the past to enhance all aspects of University operations, we continue to search for appropriate ways to integrate technology in instructional and administrative processes.  Learning technologies are seen as a means to revitalize the educational process by providing new tools for instructional delivery and assessment.  


For example, faculty members have used web-based support for instruction and have access to technologically-enhanced classrooms.  Such software as Mathematica, SPSS, SAS, Microsoft, Peopleware, Footprints, SNAP, TracDat, and Livetext all facilitate learning activities and/or assessment initiatives.  The Stevenson Library also links to more than 55 academic libraries in the state and continues to add new databases such as JSTOR, which includes the back files of hundreds of core academic journals.


Distance education enables adult and non-traditional learners to participate in credit-bearing and continuing education programs and courses at their convenience.  The primary purpose of distance education at LHUP is to provide access to education for such groups as non-traditional students and incumbent workers, as well as collaborate with high schools, higher education councils, community colleges, and other PASSHE universities to deliver educational programs. 


For administrators and staff workers, technology creates opportunities to improve work processes, such as the ability to receive payments via credit cards; campus card access to residence halls and dining services; online forms for services; and online systems to facilitate advising, grading, and registration.  In addition, the University has developed a greater web presence that facilitates communication with internal and external constituencies.  

Challenges: 

· Shared Administrative System (SAP):  Due to PASSHE requirements, Lock Haven University is currently implementing a shared administrative system.  First, the fully integrated enterprise resource software from Jenzabar has been replaced with SAP.  After implementing the finance, materials management, human resources, and payroll components of SAP, the University will implement the campus management component within the next three years.  Meanwhile, the Computing Center must maintain both administrative systems and write interfaces between the two until full implementation, requiring substantial financial, technological, and human resources.
· Keeping Technology Current:  Rapidly changing technology entails committing resources to updating technology in such areas as voice communications, network infrastructure, administrative and instructional hardware, security, and software upgrades.
· Encouraging Faculty Development:  Faculty members have ample opportunities for learning distance education course delivery systems, but participation is largely voluntary.  The Office of Learning Technology and Distance Education provides a number of opportunities each year for faculty to learn how to use learning technologies and teach in a distance education environment.   Faculty members are provided with e-certification courses, individualized support and instruction, and assistance with course building and instructional design.  Participation in professional development and technology-enhanced instructional delivery has increased, but not all faculty members are prepared to deliver courses via distance education.  In 2003-04, the Office of Learning Technology and Distance Education offered 38 technology training sessions for a total of 203 attendees; however, training participation of those faculty members using technology was less than 100 percent. 

Opportunities:

· Online Course Growth:  Lock Haven University anticipates growth in online, graduate programs.  Graduate enrollment on main campus increased to 226 headcount students in 2004, up from 187 students in 2003.  Growth in the online, M.Ed. program comprised 31 percent of the graduate enrollment growth.  Non-degree graduate students taking both education and liberal arts courses contributed to the remaining portion of growth.  The Master of Liberal Arts program will soon offer online courses as well, allowing for the completion of the MLA degree via distance delivery.
· Partnerships:  The University builds partnerships with other institutions to deliver courses via distance education.  The University has benefited from such collaboration by filling low-enrolled classes, receiving tuition fees, increasing FTE students, and providing electives for LHUP students, while sharing administrative responsibilities.  
     For example, Lock Haven University collaborates with Mansfield University, a sister institution, to provide graduate courses.  From the collaboration, LHUP receives a higher tuition because Mansfield’s rate for out of state tuition is higher.  

     The University also collaborates with West Branch Technology Center on continuing education courses and more recently on a new program for adult basic education.  This partnership generates revenue and provides exposure to the adult basic education market.   
    Finally, the University uses technology to enhance international collaboration.   The University participated in videoconferences with our partner sites in Tunisia and Mexico and now plans to deliver graduate courses to 20 students in Tunisia.  In fall 2005, the University will deliver MLA courses via distance education to graduate students in China.
· Electronic Data Collection:  Survey technology makes the process of survey administration, data collection, and data analysis more efficient.  The University has examined different surveying products and plans to use this technology to enhance assessment initiatives campus-wide.
· Software products enhance the ability to improve work processes.  The University continues to explore new software products.  Recent examples of software purchases intended to improve effectiveness and efficiency include the following:

· Peopleware:  This software facilitates the tracking and monitoring of all non-credit programming, conference registrations, and training events, while enhancing record keeping efficiency.

· Footprints:  This software facilitates workflow management, including tracking requests, creating a knowledge-base of resources (with coding), and providing reporting capabilities.

· Livetext:  This web-based software product enables students to complete formative and summative portfolios and facilitates assessment of student performance.

· Cost Effectiveness:  New technology means greater efficiency and cost savings.  The initial investment in technology can be offset by annual cost savings resulting from more efficient products and means of delivery.  For example, the University will save $18,500 on the maintenance of its new server.  The change in voice communications may lead to substantial savings in administration and service fees.

Lock Haven University’s Role in the Local Community

Lock Haven University contributes significantly to the local Lock Haven Community and surrounding areas.  An economic impact study conducted in 2002 found that LHUP serves as the primary employer in Clinton County and contributes to the educational, economic, political, social, and cultural life of the area.  Since the study, the University has collaborated on a five-year strategic plan for revitalizing the downtown retail market, a strategic plan for tourism, 10-year community comprehensive planning for the county and city, and the Community Advisory Board.  

Challenges:

· Community Expectations:  As a large employer, Lock Haven University must keep abreast of community expectations for University resources.

· Community Acceptance of Student Populations:  Although the Lock Haven community is becoming more diverse (the influx of Hispanic workers for the First Quality Plant, for example) community relations with LHUP students, particularly those students from underrepresented groups, continue to be a challenge.

· Continued Funding:  The Community Service Office relies on soft money funding to support program initiatives.  The Americorps, Vista Volunteer, and Campus Compact projects rely on federal funding, for example, and the Student Cooperative Council has provided funding for the Spring Break Service Project.  Thus, such services as tutoring for at-risk youth and conducting programs for community-based organizations are limited by the available resources in a given year.  

· Placing Interns:  Placing interns in area agencies is becoming increasingly difficult.  The larger numbers of students seeking external experiences creates difficulties due to the limited number of businesses and agencies in the local community.

Opportunities:

· Collaboration with Local Community:  A Strategic Planning objective calls for Lock Haven University to analyze and enhance collaborative relationships with the local community.  The Administration has demonstrated a genuine commitment to serving the community and resolving issues of mutual concern.  The University serves on such standing groups as the Economic Partnership, SEDA-Council of Governments (COG), the Community Advisory Board, and the Lock Haven Vitalization Team.  In turn, the community willingly invites University representatives to serve as equal partners on boards and cooperative initiatives that promote economic development and community enrichment.  
· Keystone Innovation Zone:  In partnership with the Clinton County Economic Partnership, the City of Lock Haven, local financial institutions, the Clearfield Educational Foundation, and the University’s Small Business Development Center, LHUP is currently applying for a Keystone Innovation Zone (KIZ) designation.   This KIZ designation establishes a collaborative arrangement for the University to share knowledge with early stage companies and incubate medical related businesses.  Intended outcomes include the commercialization of University research, increasing employment opportunities for graduates, and decreasing regional emigration of talented graduates.

· Documenting Community Service:  The Community Service Office has improved the process for documenting student involvement in community service, developing processes for receiving faculty reports on service learning classes and external experience forms, and allowing for a more comprehensive view of campus-wide community service.  This information is used to make the campus and local communities aware of student involvement and generate more opportunities for students.  The director also serves on several community boards and committees to keep apprised of community issues and needs, matching service projects with community needs.

· Forum for the Future:  The University participates in Forum for the Future, a collaborative effort for developing leadership education and a network of resources to address community needs.    Forum for the Future enables the University to partner with other educational institutions to generate economic development opportunities, create an awareness of job opportunities, and reduce the emigration of talented graduates.  
· Collaborations:  The University has strong collaborative relationships with the school systems, business, and industry.   For example, the Teacher Education Program completed site visits with the Pennsylvania Department of Education (PDE) and the National Council for Accreditation of Teacher Education (NCATE).  During the exit interviews, the Board of Examiners Chair declared that collaboration between LHUP faculty and K-12 schools is a strength of the teacher education program.
· Finding Additional Internship Opportunities:  The University has explored external experience placement opportunities with agencies in adjacent counties within reasonable driving distance for our students.  For example, Social Work and Criminal Justice majors are seeking placement with agencies in human services, law enforcement, and legal services fields.
· Strong Relationships:  University administrators, faculty, and staff have strong relationships with area political and business leaders.

SECTION IV:  Enrollment and Finance Trends and Projections

Enrollment Projections

A central feature of planning at Lock Haven University is determining enrollment targets and predicting the ability to meet the targets as a basis for long-range and short-range planning.  The enrollment target must link with the institution’s planning documents and assessment data, but also conform to the opportunities and challenges presented by such environmental factors as demographics, economics, competition, and trends.  A major factor in planning enrollment growth is the addition of selected new programs in order to meet the educational needs of the Commonwealth.  In determining the five-year enrollment target, we seek to answer the following questions:

· Where have we been? 

· Where do we want to go? 

· What are the opportunities or constraints?  

Where have we been?

Analysis of enrollment trends over the past five years reveals that enrollments have grown in each of the preceding five years (see Tables 1 and 2).  In fall 2004, LHUP enrolled 4,711.60 FTE students, up 28 percent from 3,686.16 FTE students in fall 2000 (see Table 1).  Enrollments continued to increase each year, but at a decreasing rate since fall 2001.   Lock Haven University also experienced enrollment growth at each campus and at each program level.  Even during times of tuition increases and economic fluctuations, the University sustained steady enrollment growth.

	Table 1: Full-time Equivalent Enrollment (Fall 2000-2004)
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	Fall 2000
	Fall 2001
	Fall 2002
	Fall 2003
	Fall 2004

	Undergraduate Main Campus
	3449.67
	3,653.70
	3,838.16
	3,996.90
	4,194.83

	Undergraduate Clearfield 

Campus
	121.53
	196.60
	278.60
	340.73
	317.67

	Graduate Main Campus
	115.00
	131.26
	134.75
	147.91
	169.60

	Graduate Clearfield 

Campus
	0
	12.66
	29.58
	37.66
	29.50

	Total
	3,686.20
	3,994.22
	4,281.09
	4,523.20
	4,711.60





	Table 2: Headcount Enrollment (Fall 2000-2004)

	 
	Fall 2000
	Fall 2001
	Fall 2002
	Fall 2003
	Fall 2004

	
Undergraduate Main Campus
	3,642
	3,795
	4,002
	4,219
	4,403

	Undergraduate Clearfield 

Campus
	194
	286
	392
	477
	472

	Graduate Main Campus
	109
	163
	160
	187
	226

	Graduate Clearfield 

Campus
	0
	8
	20
	25
	25

	Total

	3,945
	4,252
	4,574
	4,908
	5,126


Where do we want to go?

University planning documents reveal how the University has addressed the second question.  Overall, the Mission, Vision, Values, Overarching Goals, and Objectives documents (all elements of the Strategic Plan) guided the development of the University’s five-year enrollment projections.  These major planning documents included the following ideals, which were used as initial planning assumptions:

· “An affordable, comprehensive educational institution of modest size with an international dimension” (Mission Statement) 

· “We envision modest and gradual growth of the undergraduate, on-campus programs, but much steeper growth in demands for access to graduate, continuing, and distance education programs” (Vision Statement)

· “Access of students to faculty by offering predominately small classes, productive advising, and optimum resources” (Values Statement)

· “Maintain modest and manageable growth in academic programs” (Overarching Goals Statement)

· “Provide a living and learning environment that facilitates intellectual and personal growth” (Overarching Goals Statement) 

· “Increase headcount enrollment to 5,000 students over the duration of the plan” (Objectives Statement)

· “Double the number of course and program offerings provided by our online campus” (Objectives Statement)

· “Maintain the integrity of the student/faculty ratio while gradually increasing faculty productivity” (Objectives Statement)

· “Maintain small average class size” (Objectives Statement)

· “Develop new programs to address changes in workforce needs, technology, and demographics”  (Objectives Statement)


Evaluating the Attainment of Planning Goals 

In fall 2003, Lock Haven University implemented the current Strategic Plan, which calls for an annual assessment of the University’s progress toward attainment of strategic plan goals and objectives.  After assessing progress and engaging in 2004-05 action planning, it became evident that rapid growth seemed to be changing the complexion of the University, challenging certain underlying assumptions in current planning statements.  

For example, in fall 2003, LHUP enrolled nearly 5,000 headcount students, almost reaching its five-year goal in the first year.  The University made a strategic decision to keep admissions open and enroll more students, in part, because of the following: 

· State appropriations as a percent of educational and general funds have declined consistently and more significantly in recent years.
· Increasing cost of employing existing personnel

· The Pennsylvania State System of Higher Education (PASSHE) funding formula allocates largely on the basis of FTE students.

· Research shows that cost savings are generated from economies of scale attained from a threshold which begins around 5,000 FTE students. 

Healthy enrollments facilitate financially healthy institutions within the PASSHE.   Enrollment growth increases revenue from FTE funding allocations, enabling Lock Haven University to begin realizing economies of scale.  Revenues and cost savings are needed to maintain academic quality, while offsetting appropriation decreases and cost increases resulting from escalating salary and benefit costs, particularly health care costs.  For faculty and staff, salary scales and benefits are negotiated through collective bargaining.

Lock Haven University, like many public institutions nationwide, must address financial challenges, while fulfilling its core mission.  More specifically, the planning statements cited above indicate that LHUP envisions becoming an institution of modest size, offering predominately small classes, maintaining student/faculty contact, and providing a living/learning environment that promotes student development.  

In addition, survey results such as those from the CIRP Freshmen survey indicate that our students desire an institution with low overall enrollments and close interactions with faculty.   In 2003 and 2004, freshmen students reported that the greatest influences on their choice to attend LHUP were the campus visitation, academic reputation, and school size.

While maintaining its identity, LHUP also intended to increase enrollments, especially in graduate studies and in distance education.  Despite continual planning and evaluation regarding the influence of enrollment growth on staffing and facilities, rapid increases at the undergraduate level somewhat outpaced our ability to maintain predominately small classes for first-year students and provide some support services at desired levels.

Although Lock Haven University made significant progress toward some goals and objectives, the enrollment increases compromised others.  While some goals and objectives naturally compete with others, requiring resources from a limited pool, the University must pay particular attention to balancing efforts and resources in pursuit of multiple goals.  


Restating Enrollment Targets

Assessing these outcomes resulted in creating a new Enrollment Management Task Force and developing projections that more appropriately addressed enrollment growth both overall and at the program level, thereby facilitating better institutional management of growth. Over the next five years, the University generally wishes to:

· attenuate growth at the undergraduate level at the Main Campus;

· increase steadily growth at the Clearfield Campus;

· increase growth at the graduate level at the Main Campus; and 

· increase enrollment at all levels through the extended campus (distance education) (see Table 3).

The pursuit of these targets must balance the pursuit of academic quality, while addressing financial challenges.  The Enrollment Management Task Force is examining recruitment and retention strategies that satisfy the needs and wants of our students, while maintaining productivity and financial viability.   

Lock Haven University still envisions steeper growth in some online graduate programs, which demand fewer resources in facilities and student services, combined with slower growth in undergraduate programs.  Overall, the University expects to grow at a decreasing rate with greater growth in online, graduate programs.  The overall enrollment projections suggest that the University will reach 5,700 headcount students in the next five years as shown in Table 3.

	Table 3:  Five-Year Enrollment Projections (in headcount)

	 Campus and Level
	Year 

2004
	Year

 2005
	Year 2006
	Year 2007
	Year 2008
	Year 2009

	
	Actual 
	Projected

	Undergraduate Main Campus 
	4,403
	4,473
	4,506
	4,531
	4,548
	4,557

	Undergraduate Clearfield Campus
	472
	502
	532
	562
	592
	622

	Graduate Main Campus
	226
	326
	343
	377
	428
	496

	Graduate Clearfield Campus
	25
	25
	25
	25
	25
	25

	Total
	5,126
	5,326
	5,406
	5,495
	5,593
	5,700


What are the opportunities and challenges?
Lock Haven University must further examine its enrollment goals by asking, “what are the opportunities and challenges – the factors that may facilitate or inhibit the attainment of our enrollment target?” The following include some of the major factors considered in planning:

Opportunities:
· Trends:  The Pennsylvania Department of Education suggests that the number of Pennsylvania high school graduates will continue to increase until year 2008 and then begin to decline through year 2014.  In LHUP’s top eight recruiting counties (which yield about 50 percent of the undergraduate students in first-year cohorts), a total increase in high school graduates of 7.4 percent by 2009 will be followed by a decrease of about five percent from 2009 to 2014.  From year 2005 to 2010, the projected number of high school graduates supports diminished enrollment growth at the undergraduate level.  

· Increased Potential Recruitment:  College participation rates among high school graduates in Pennsylvania and in LHUP’s top eight recruiting counties have increased.

· Careers:  The Pennsylvania Department of Labor lists high demand occupations in areas which LHUP provides undergraduate and graduate programs.  These occupational trends include needs for computer software and computer systems personnel; physician assistants, nurses and other health professions; and school teachers and educational administrators at various levels.  

· Plant Expansion:  An analysis of physical space shows that the University has unassigned square footage that can be re-purposed to address specific space shortages and accommodate expansion.  Property acquisitions increase the capacity at the Main Campus to 6,500 students, and a new academic building increases capacity at the Clearfield Campus to over 1,000 students.  A new privately funded housing complex and plans to expand dining facilities also support growth.

· New Programs:  New program offerings in such areas as nanotechnology, surgical technology, and paralegal studies at the undergraduate level and alternative education and urban education at the graduate level will attract new students.
· Continuing Education:  The University expects greater demand for its online M.Ed. program.   The University anticipates an increase in the number of in-state and out-of-state teachers who are seeking opportunities for continuing education.   For example, Act 48 legislation now requires professional educators who hold Pennsylvania public school certification to participate in continuing professional education.  The University actively has sought partnerships with area school districts to provide these educational opportunities for their professional educators.  The University also has explored partnerships with school districts outside of Pennsylvania to provide similar online graduate educational opportunities.  In addition, the Master of Liberal Arts (MLA) program anticipates increased enrollments as it moves to online delivery, while continuing to hold face-to-face classes on campus.
Challenges:
· Declining Appropriations:  Since 1999, PASSHE appropriations as a percent of educational and general funds have declined from 53 percent to 40 percent, a decrease of 13 percent.  The decline in appropriations has been offset to a degree by higher tuition and fees. 

· Economies of scale:  Economies of scale for instructional costs occur at about 5,000 FTE students.

· Projections:  Long-range projections for high school graduates require consideration in making permanent increases in facilities and human resources.

· Recruitment Trends:  Pennsylvania Department of Education data show that the percent of high school graduates attending community colleges and private four-year institutions increased about one percent, while enrollments at state universities sustained the largest decrease (about 1.1 percent) of college bound graduates.

Despite shifting patterns marking increases in attendance at private four-year colleges and community colleges, the number of high school graduates and college participation rates suggest that LHUP will likely increase recruitment of the “traditional-age college student” to sustain a managed rate of undergraduate enrollment growth. In fact, the continued increase in high school graduates over the next three to four years may allow both moderate growth and increased selectivity, thereby increasing the quality of the student population, also a strategic planning objective.  Controlled undergraduate growth may also position LHUP to respond more precisely to long-range concerns about declining enrollments and the resulting implications for staffing and facilities.

Some of Lock Haven University’s niche programs, especially in graduate and online programs, provide pathways to occupations experiencing growth.  Increased demand for these occupations and for the continuing education of professional educators supports increased enrollment at the graduate level and in distance education. With enrollment management and facilities planning, the campus may adequately support some additional growth, particularly in the graduate programs and extended campus.  The University wishes to maintain an enrollment of 5,700 headcount students, fulfilling its mission, while maintaining financial stability.

Financial Projections

Many of the above-mentioned factors on past trends and future projections relate to Lock Haven University’s financial health.  Enrollment, tuition, appropriations, and operating costs are primary components of the financial outlook.  Enrollment projections are fundamental to the University’s financial forecasting, particularly with the increased reliance on tuition as a revenue source.  

Revenues
Lock Haven University has two major revenue sources for educational and general expenditures including state appropriations and locally generated revenues, primarily from tuition and fees.  Auxiliary services (dining, residence halls, student union and recreation center) must be self-supporting, as required by the PASSHE.  

PASSHE allocates state appropriations to each of the 14 state universities through a funding formula.  The formula projects funding needs based on a three-year, rolling enrollment average by student level and physical plant square footage data.  This projected need, combined with the projected tuition revenue, determines the percentage of the appropriation allocated to each university.  During the review period, appropriations increased from about $20 million and then returned to around the same levels by the end of the period.  At the same time, the PASSHE Board of Governors increased tuition charged to students.  For example, in-state, undergraduate, full-time, annual tuition grew from $3,618 to $4,810, up nearly 33 percent.  Tuition and non-auxiliary student fee revenues increased from $16.4 million to $28.9 million (see Chart 5 below). As a percentage of the total revenues, student generated non-auxiliary income rose from 43 percent to 57 percent, while state funds have declined from 53 percent to 40 percent.  These trends suggest that tuition now constitutes the leading source of institutional revenues, which are becoming more dependent, on and sensitive to, enrollment.  
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As mandated by the Board of Governors, all auxiliary enterprises must be self-supporting, including such auxiliary operations as the dining services, residence halls, student unions, and student recreational centers.  Each May, the Council of Trustees approves student services charges for the following academic year.  Between 1999-2000 and 2004-2005, room rates rose from $2,304 to $3,140, and board rates rose from $1,832 to $2,088 in order to fund those auxiliary operations.  A student facilities fee was initiated to fund the operation of the student union building, the Parsons Union Building, and the Recreation Center.  The annual fee of $374 provides for the operating expenses of the facilities, debt service on the buildings, and additions to life cycle funds. 

Expenditures

Although revenues increased during the reporting period, operating costs increased slightly more than revenues.  From 1999-00 to 2003-2004, the University’s educational and general revenues grew from $37.8 million to $50.4 million, representing an increase in excess of 33.3 percent.  Including debt service, operating costs for the same period grew from $33.1 million to $48.5 million, an increase of 47 percent.  

The operating budget growth resulted primarily from increased personnel costs, which over this period have grown from $26.5 million to $37.6 million, or 42 percent (see Chart 6 below).
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All other operating expenses grew from $6.9 million to $10.4 million, and debt service payments from current funds increased from $174,000 to $224,000 as a result of a State System bond issue used to fund academic facility renovations on this campus.  Excess monies are transferred to the plant fund accounts at the conclusion of each year and are used to fund capital expenditures. During the period, these transfers have ranged from a high of $3.4 million to $1.8 million in 2003-2004.
Financial Indicators


Overall, the University’s net assets have increased. As shown in Chart 7, unrestricted expendable net assets, net of post-retirement and compensated absences liabilities, nearly doubled in the past five years increasing from over $11 million to over $20 million. 
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Lock Haven University also uses personnel costs and transfers to plant funds as appropriate financial indicators.  The University consistently reviews its personnel ratio, which is defined as total compensation costs as a percent of total expenditures and transfers.  The optimal ratio set by PASSHE is 73 percent.  Over the past five years, the University’s personnel ratio was near the optimum levels, ranging from 72 to 75 percent.  Using PASSHE planning assumptions, the University anticipates that the personnel ratio will increase slightly over the next two years to around 77 percent, in large part due to System-negotiated compensation costs.  In the third year, the University expects a decline trending toward the 75 percent level.  The University’s five-year target for personnel ratio is 75 percent.
Five-Year Financial Projections

As the personnel ratio increases, fewer Educational and General (E&G) funds are available for transfer to plant funds.  Transfers provide the University with a financial indicator similar to net income.  An optimal figure for E&G transfers is $2 million annually. However, the financial projections indicate acceptable, not optimal transfers.  While the 2004-2005 budget reflects a continuation of fiscal strength for the University, projected transfers to plant funds for facilities projects will be about $1.1 million, sliding below optimal level for the first time in the last decade.  Chart 8 shows the level of E&G transfers over a ten-year period.    
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This chart reflects the cyclical nature of transfer funds.  Lock Haven University experienced three unusually high transfers in the past ten years and a return to more traditional levels in recent years. The current downward trend was influenced by the revision of the PASSHE funding formula.  During the reporting period, the PASSHE revised the algorithm used to allocate state appropriations.  The revised funding formula reduced the University’s projected needs and its resultant share of funding and was phased in during the last three years.  As a result, current environmental conditions suggest that the University will receive a combination of appropriation and tuition increases at a level sufficient to maintain the University, but not sufficient to support significant facility improvements at the levels experienced over the past ten years
Lock Haven University anticipates strong enrollment and financial stability for the next five years, as shown in the five-year financial forecast in Table 4 below.  The University used PASSHE’s planning assumptions for the 2005-07 projections.  In the subsequent years, the University can only speculate about the level of appropriations, tuition rates as set by the Board of Governors, System-negotiated union contractual obligations, and System-negotiated hospitalization agreements.  The following projections for the 2007-2010 academic years are based on assumptions which are felt to represent the external influences on the primary factors in the University budget.

	Table 4:  Five-Year Financial Projections

	 
	2004-05 
	2005-06
	2006-07
	2007-08
	2008-09
	2009-10

	
	Actual
	Projected

	Revenue
	$53,495,763
	$56,391,304
	$59,774,782
	$62,763,521
	$65,901,697
	$69,196,782

	 
	
	
	
	
	
	 

	Salaries and wages
	$29,720,096
	$30,883,819
	$32,604,715
	$33,582,856
	$34,590,342
	$35,628,052

	Benefits
	$10,744,827
	$11,840,793
	$13,337,612
	$14,404,621
	$15,556,991
	$16,801,550

	Operating Expenses
	$11,868,547
	$12,191,603
	$12,628,560
	$13,133,702
	$13,659,050
	$14,205,412

	Non-mandatory transfers
	$1,162,293
	$1,475,088
	$1,203,895
	$1,642,342
	$2,095,314
	$2,561,768

	 
	
	
	
	
	
	 

	Total Anticipated Expenses
	$53,495,763
	$56,391,304
	$59,774,782
	$62,763,521
	$65,901,697
	$69,196,782



SECTION V:  Assessment Processes and Plans

History of the Existing Culture of Assessment

At the time of the last Middle States Accreditation Review, Lock Haven University was in the process of centralizing the many institutional and student learning assessments currently in use, as well as conforming to the Pennsylvania State System of Higher Education (PASSHE) Imperatives for the Future by the Board of Governors.  


The 2000 Review cited numerous campus-wide assessments in use, including the following:

· Five-Year Program Reviews

· External Accreditation of Programs

· General Education Assessment

· Intercollegiate Athletics

· Assessments in Finance, Administration, and Technology, including the Business Office, Facilities, Computing and Instructional Technology, Personnel Office, Purchasing and Administrative Services, Office of Student Financial Aid

· Assessments in Student Affairs, including Student Health Services, Residence Hall programs, minority retention, and surveys of alumni.

· Assessments in University Relations, including Admissions, Alumni Relations, Camps and Conferences, and University Development, Public Relations, Small Business Development Center, and Sports Information 


This Review also coincided with the PASSHE’s development of Performance and Outcomes Plans and Performance Indicators.  The Performance and Outcomes Plans reflected Lock Haven’s approach to integrating into institutional planning and assessment the System’s performance outcome expectations, measures of success, and relevant linkages to the System’s planning documents.  The first system-wide performance indicators were linked to funding incentives and included measures of efficiency and costs, student advancement, and diversity.

Overall, as a result of PASSHE mandates and existing assessments, Lock Haven University began to use system-wide indicators and other measures of performance to indicate overall success and future directions, a process that has continued during the past five years.  Since 1999, Lock Haven University has placed an even greater emphasis on assessment initiatives.  

Increased expectations of PASSHE and various accrediting bodies, as well as a commitment to make institutional assessment as effective as possible, led in fall 2000 to the creation of the Office of Planning and Assessment, which operates directly under the President.  The office currently includes the Director of Planning and Assessment, the Director of Institutional Research, and a secretarial staff.  The office fully collaborates with previously existing bodies, including the Outcomes Assessment Committee (OAC), the Council of Teacher Education (COTE), and a newly organized advisory work group, the Assessment Task Force (ATF).  The director also coordinates institutional assessment efforts and reports outcomes as required by PASSHE.
The Director of Planning and Assessment serves on all three of the following committees to keep abreast of campus-wide assessment and to help coordinate and guide assessment activities. 
Outcomes Assessment Committee (OAC)

For many years the Outcomes Assessment Committee (OAC), an active standing committee, has addressed issues of outcomes assessment, concentrating on a number of major initiatives in recent years.  The OAC annually sponsors on-campus and off-campus faculty professional development opportunities relating to assessment.  In collaboration with the Director of Planning and Assessment, the OAC also facilitates initiatives for both general education and academic program assessment.  For example, the University held its fourth Outcomes Assessment Symposium in fall 2004 and invited an external evaluator to meet with program faculty representatives about assessment goals, objectives, measures, and how faculty are using assessment data. 

Council of Teacher Education (COTE)

Teacher Education Programs work collaboratively through the Council of Teacher Education (COTE) to address assessment issues specific to their program needs.  The Education departments recently underwent NCATE accreditation reviews (spring 2004), and the council was instrumental in coordinating accreditation efforts.  See the following web site for additional information:  

http://www.ncate.lhup.edu/NCATE_Info/Standards/standard2/index.htm
Assessment Task Force (ATF)

In fall 2002, the Assessment Task Force (ATF) was established to serve as the central, visible body to coordinate and integrate academic and institutional assessment.  ATF membership includes the OAC Chairperson, the Director of Teacher Education and Education Assessment, the Director of Planning and Assessment, and heads of other academic and administrative units engaged in major assessment activities. Using the Middle States framework for assessment plans and standards, the ATF began developing an Institutional and Academic Assessment Plan by conducting a “situation audit” of current assessment practices.  As part of this effort, the following web site was developed to post University assessments online as a means of centralizing assessment efforts and facilitate use of data:

http://www.lhup.edu/planning-and-assessment/assessment/assessment.htm

In 2003-04, the ATF developed its first institutional assessment plan.  This plan was submitted to our Middle States liaison for review and comment.  Our liaison remarked that the plan was very comprehensive, but the list of assessment activities should be organized using Middles States standards as the primary framework.  The 2004-05 institutional assessment was reorganized as per the suggestions.  The assessment plan includes a narrative section that acknowledges various links to other planning documents, assessment processes, and resources.  A table of assessment activities, organized by the Middle States standards, follows the narrative section and lists each assessment activity, area of responsibility, frequency of assessment, and assessment date (see appendix 1).  In addition, more detailed information about key elements of the assessment plan are provided in the following section, Realistic Plans for Assessment.
Realistic Plans for Assessment

Determining educational effectiveness requires the development and assessment of an academic plan.  Educational researchers suggest that the college curriculum should be viewed as an academic plan that considers content, sequence of subject matter, learners, instructional processes, instructional resources, evaluation, and adjustment.  Embedded within the curriculum are educational goals and objectives to be measured for continuous improvement of programs, courses, and the process of learning.  Internal and external factors such as institutional mission, institutional governance, collective bargaining, leadership, societal needs, disciplinary associations, and accrediting bodies influence the development of an academic plan.

Lock Haven University’s planning process has been refined to tie goals and objectives to resource allocation plans and to assessment strategies.  Academic planning has emphasized linking mission, accrediting standards, PASSHE initiatives, and the needs of the Commonwealth to program goals and initiatives, then establishing means of assessment for each goal or initiative.  The Director of Planning and Assessment and the Assessment Task Force bring focus to student learning by facilitating educational goal setting, program evaluation, and implementing necessary curricular and pedagogical changes.   The Office of Planning and Assessment, which includes the Director of Institutional Research, also provides various types of data for institutional and academic assessment.  Many of these data are available to faculty and staff through the planning and assessment web site, which includes the institutional fact book, System Accountability Plan, and other relevant data.
LHUP’s comprehensive plan for assessing institutional effectiveness and student learning outcomes is outlined in the following sections.
Institutional Effectiveness – Plans, Goals, and Useful Data

System Accountability Plan

In terms of overall assessment, Lock Haven University as an institution is currently operating under the System Accountability Plan (SAP), an evaluation tool created to assess University and presidential performance.  The PASSHE established new accountability measures and targets for performance as part of SAP.  The SAP is composed of quantitative measures (including sub-measures) and qualitative reports submitted by the universities.  

The System Accountability Plan (SAP) provides an evaluation of University effectiveness and efficiency as it relates to enhancing System values and standards of performance and achieving University goals.  Although some of the measures change each year, the System uses approximately 61 quantitative measures and qualitative reports to evaluate progress in areas such as student advancement (i.e., overall and minority retention rates and graduation rates, undergraduate student research, academic recognition), academic quality (i.e., degrees awarded, accreditations, faculty with terminal degrees, academic advising), productivity (i.e., credit hours/FTE faculty member, personnel ratio), diversity (i.e., number and percent of students, faculty, administrators, and executives from underrepresented groups) and instructional costs. The System Accountability Plan (SAP) includes both direct and indirect measures of student learning as well. 

The PASSHE sets performance targets and external benchmarks for each accountability measure using historical data and trend analysis.  Performance for each measure is compared to targets, trends, and benchmarks, and the University must develop corrective action plans in areas that fall below established targets and are rated unacceptable as compared to the performance target.  

These data have not only been used to evaluate the president and determine his merit compensation, to develop corrective action plans, and to award performance funding, but also to improve many institutional processes in such areas as hiring, recruitment and retention of faculty, staff, and students of color, faculty research, study abroad, experiential learning opportunities, faculty productivity, and cost efficiency.  

Assessment of the Strategic Plan 

The accountability measures and other assessment goals and objectives were incorporated into the University’s new Strategic Plan and supporting Action Plan, which were implemented in fall 2003.  The Strategic Plan includes the University’s Mission, eight overarching goals, and 60 objectives.  Of the eight overarching goals, one goal focuses on planning and assessment.  Goal six states that Lock Haven University intends to “establish comprehensive and integrated mechanisms for assessment, planning, and continuous improvement.”  This goal brings focus to campus-wide assessment and use of assessment results to improve the educational and administrative processes at the University.

Each year, the Director of Planning and Assessment gathers both quantitative and qualitative data to measure progress toward goal attainment (see appendix 2).  This year, these data were used to communicate progress to external constituencies such as the System Office as well as the campus community and to revise the action plan and delegate responsibilities for achieving goals and objectives to vice presidents, deans, and directors for 2004-05.

Assessment of Administrative Services

Lock Haven University’s administrative areas engage in appropriate, ongoing assessment of services and work processes.  Administrative programs and offices annually complete a summary of program assessment form that articulates program goals, where and how the goals are monitored, expectations for satisfactory performance, results and analysis of outcomes, and recommendations for program follow-up.  Some of the assessments are conducted through various surveys, collection of quantitative data, and feedback from various constituents including students, parents, faculty, staff, alumni, guests, and the community at-large.  Other assessments emanate from external sources such as the PASSHE and state agencies (e.g., the Auditor General, Attorney General, Labor and Industry, and PHEAA).  The University’s Assessment Plan lists the administrative programs for which the plans were created. The University regularly uses data collected in such areas as Admissions, Alumni and Development, Public Relations, Computing Center, Financial Aid, Purchasing and Administrative Services, Facilities, Fiscal Affairs, and Student Life to improve quality of service and support for the academic programs.  The Director of Planning and Assessment gathers all data for reporting and dissemination purposes.  

Accreditation

In 1983, the National Commission on Excellence published “A Nation at Risk,” 
an educational report that caught the public’s attention regarding perceived deficiencies of secondary education.  This initial publication began a trend in education, including higher education, which demanded that educational institutions demonstrate greater accountability in terms of institutional effectiveness and student learning outcomes.  The standards for accrediting agencies have evolved over several years and place considerably more emphasis on providing evidence of institutional effectiveness and student learning.  

The Middle States Association for Schools and Colleges, for example, indicates that its role in accreditation is to “provide the public with an explanation of the broad scope of higher education and to assure the public that the goals of higher education have been achieved by evaluating each institution within the context of its mission.”  The PASSHE has therefore responded to calls for accountability by requiring each professional program for which there exists an accrediting body to seek such accreditation.  A list of current accreditations is available at this web site: http://www.lhup.edu/planning-and-assessment/accreditations.htm.

The process of maintaining and acquiring institutional and program accreditation provides important opportunities to examine the University’s plans and processes to assure educational effectiveness.   After our previous Self-study (1999), the University thoroughly examined and implemented, wherever appropriate, suggestions for improvement from the Middle States’ evaluation team visit and University self-study committees.  For example, the suggestions were used as inputs in the development of the Strategic Plan and objectives and strategies for the Action Plan. 

Surveys

Lock Haven University participates regularly in national surveys such as National Survey of Student Engagement (NSSE), CIRP Freshmen Survey (CIRP), and Your First College Year (YFCY), as well as institutionally-administered surveys in such areas as student life, advising, and career services.  The assessment plan identifies the cycle with which each survey is conducted.  The data gathered from surveys such as YFCY and NSSE, for example, have been used to help evaluate the level of staffing in our counseling center and curricular activities for first-year students. 

Educational Effectiveness – Plans, Goals, and Useful Data

For overall accountability, the System Accountability Plan (SAP) includes both direct and indirect measures of student learning.  The System sets institutional targets and external benchmarks for measures such as retention and graduation rates, PRAXIS examination pass rates, student participation in internships and scholarly activity, and diversity of faculty and student body.  More specific assessments occur under the following parts of the Assessment Plan. 

General Education Assessment

In August 1999, the General Education Task Force developed a “Proposal for Assessment of General Education.”  The Task Force suggested that the University should assess several areas of General Education, beginning with writing and literature.    

Subsequently, the University’s OAC facilitated the development of assessment initiatives for general education.  The initiatives included assessment of four areas within the general education curriculum.  Small work groups were formed to establish objectives, develop assessment protocols, collect and score artifacts, and report results.  Writing and literature artifacts were collected and evaluated by an assessment team.  The following reports provide the findings of each assessment activity.  

Writing Assessments (evaluated by six-point rubric)
· Benchmarking exercise - March 1999 

· Pre-Composition - March 2000 

· Post-Composition - April 2001 

· Jr/Sr Class Papers - April 2002 

· Pre-Composition - April 2002 

· Post-Composition - July 2003 
· Jr/Sr Class Papers - November 2004 
Literature Assessments
· Dimensions of Literature - May 2000 

· Dimensions of Literature - May 2002
Work groups for critical thinking and mathematics have been developing plans and rubrics for the assessment of those areas, as well.

Lock Haven University continues to review its general education goals and objectives in order to provide more insightful assessment of general education learning outcomes.  During 2003-04, the University examined the General Education goals that are expressed or implied in University and PASSHE documents (see appendix 4) in order to articulate more clearly the University’s goals for General Education (see appendix 5).  Although the University will continue with the work plan listed above, we are in the process of identifying which goals will be assessed in the future, as well as which academic disciplines may be willing to collaborate on assessment.
Program Assessment

Academic program assessment may include evaluation of student outcomes, self-study, and external program review.  The University’s plan for program assessment includes all three elements.  The Board of Governors requires periodic program review for academic programs and for academic- and student-support programs.  The guidelines state that all programs not subject to specialized accreditation shall be evaluated at least once every five years and reviewed by an appropriate external evaluator once every ten years.

In collaboration with the Director of Planning and Assessment, the OAC developed the current process and cycle for program assessment.  Similar to assessment of administrative programs, each academic program is asked annually to complete a summary of program assessment form that articulates program goals, where and how the goals are monitored, expectations for satisfactory performance, results and analysis of outcomes, and recommendations for program follow-up.  These summaries may be viewed at this web site: 

 http://www.lhup.edu/planning-and-assessment/assessment/Program%20Assessment.htm.  

A number of programs have already begun collecting data and documenting program changes using the summary of program assessment form.  Examples of such programs include Accounting, Biology, Computer Science, Computer Information Science, Education programs, Chemistry, Psychology, History, Journalism and Mass Communications, Mathematics, and Physician Assistant.  Program and course assessments have led to course changes, some of which are documented on the web site.
In 2003-2004, an Inventory of Program and Course Assessment Strategies was conducted to determine the methods used by various academic programs to assess student learning.  Results indicated that such methods as the following are used by some of the 22 academic departments:
· Registration or course enrollment information (11 departments)
· Capstone projects, senior thesis, exhibits, or performances (15 departments)
· Pass rates or scores on licensure, certification, or subject area tests (12 departments)
· Student publications or conference presentations (5 departments)
· Employer or internship supervisor ratings of students’ performance (15 departments)
· Program review data (13 departments)
· Alumni surveys (14 departments)
· Employer surveys
 (5 departments)
· Job placement (8 departments)
· Focus group interviews with students or employers (7 departments)
· Student satisfaction surveys (16 departments)
· Persistence and graduation rates (8 departments)
· Graduate school placement rates (7 departments)
· Exit Interviews (9 departments)
See the following web site for the survey and results:  http://www.lhup.edu/planning-and-assessment/assessment/Assessment%20Strategies-2003%20Summary.doc

In addition, individual faculty members who were surveyed concerning their own methods of classroom assessment responded as follows:   
	Assessment
	Percent and Number of Faculty Who Used Assessments in 2002-03

(n=160 respondents)

	Course and homework assignments*
	145 faculty; 91%

	Examinations and quizzes*
	135 faculty; 84%

	Locally-developed comprehensive tests
	  62 faculty; 39%

	Standardized tests 

(i.e., those prepared outside of LHUP such as GRE, PRAXIS, etc.)
	  59 faculty; 37%

	Term papers and reports
	110 faculty; 69%

	Observations of field work, internship, performance, service learning, or clinical experiences
	  79 faculty; 49%

	Research projects
	  82 faculty; 51%

	Class discussion participation
	101 faculty; 69%

	Case study analysis
	  51 faculty; 32%

	Rubric (a criterion-based rating scale) scores for writing, oral presentations, and performances) 
	  74 faculty; 46%

	Artistic performances and products
	  27 faculty; 17%

	Grades that are based on explicit criteria related to clear learning goals
	  95 faculty; 59%

	Self-reported measures
	  53 faculty; 33%

	Portfolios
	  32 faculty; 20%

	Course evaluations
	  80 faculty; 50%

	Other

· Peer Evaluations

· Blackboard and eCollege threaded discussion

· Unit Plans
	   3 faculty; 2%

   3 faculty; 2%

    5 faculty; 3%


*Grades alone do not constitute assessment although quizzes and assignments may serve as artifacts for assessment.

Responding faculty members reported that they used the information for the following purposes:

· Made curricular changes

· Used to judge skills development and comprehension of course material

· Changed the scope, direction, and teaching methodologies for a course

· Improved and developed assignments, activities, and learning objectives within courses and programs

Distance Education Assessment Plan

In spring 2003, Lock Haven University submitted substantive change reports to include distance learning programs within the scope of the institution’s accreditation.  The Committee on Substantive Change granted the request, but stipulated that the 2005 PRR document include an assessment plan for distance education programs.  Using the guidelines presented in Distance Learning Programs:  Interregional Guidelines for Electronically Offered Degree and Certificate Programs, the University developed a comprehensive plan for the assessment of learning technology and distance education programs (see appendix 5).  In addition, the Director of Learning Technology and Distance Education and the Director of Planning and Assessment presented a pre-conference workshop at the 2004 Annual Conference of the Middle States Commission on Higher Education regarding the influence of technology on assessment, including assessment of courses and programs delivered by traditional instruction and distance education.
Other Measures 

Mentioned previously under institutional effectiveness, Lock Haven University participates in local and national surveys to solicit student perceptions about many areas that also influence various learning outcomes.  The University’s Assessment Plan includes related educational activities in the areas of community service, library services, academic development and counseling, career services, academic support services and special programs (e.g., the International Studies and Honors programs).

Assessing the Process

To accomplish strategic planning goal six and improve assessment processes, the University consults with external evaluators.  Annually, the OAC sponsors an assessment symposium and poster session for faculty to receive constructive feedback from an external evaluator regarding program goals and assessment practices.  A summary of the fall 2004 event is at this site:  http://www.lhup.edu/planning-and-assessment/Assessment%20Symposium%20Narrative%202004.htm.   The Director of Planning and Assessment also has solicited comments from the University’s Middle States liaison regarding the assessment plan and has reviewed the Middle States site on Best Practices in Outcomes Assessment. The OAC, Teaching and Learning Center, and Director of Planning and Assessment have contracted with consultants to conduct assessment workshops and evaluate assessment efforts.  Results of such initiatives are published on the web and all feedback has been considered in revising LHUP’s institutional and academic assessment processes.


Appropriate Investment of Resources

Allocation of resources for student learning assessment at Lock Haven University is comprehensive and adequate to meet the needs of the Institutional Assessment Plan.   

Faculty/Staff Positions with Responsibilities for Assessment: 

· Director of Planning and Assessment ($20,000 budget) 

· Director of Institutional Research 
· Half-time secretary for directors of Planning and Assessment and Institutional Research 

· Director of Retention ($6,000 budget)—load includes assessment of student retention, using the information gathered to insure students are successful at Lock Haven University.
· Director of Teacher Education ($6,000 budget)—load includes tracking the many stages of student assessment for education students.
· Ten-month secretary for Teacher Education 
· Director of Learning Technology and Distance Education ($25,000 budget)- duties include conducting assessment and implementing changes related to  learning technology and distance education and assisting other programs with technology used for assessment purposes.

· Computer Programmer--75 percent workload supports Institutional Research and assessment activities. 

· Department Chairpersons--receive 3 semester hour summer contracts to perform regular department chair duties, including assessment (e.g., program review, accreditation, data collection, and analysis)
Committees: 

· Outcomes Assessment Committee ($2,000 budget) 

· Assessment Task Force
· Council on Teacher Education 

· General Education Subcommittee of the UCC
· General Education Writing Committee
· General Education Literature Committee
· General Education Mathematics Committee
· General Education Critical Thinking Committee 
Other Resources: 

· Teaching Learning Center budget monies ($18,300 budget).  Faculty may request travel grants to attend assessment conferences, and workshops and seminars stress student learning and outcomes assessment. 

· Presidential initiative money ($100,000 budget from which special requests can be made) 

· Provost's office has a budget from which special requests can be made.  The Office sponsored an assessment workshop for about $2,000 last year, for example.
· Middle States, NCATE, Pennsylvania Department of Education (PDE) initiatives ($20,000 budget) 

· Faculty Professional Development ($30,000 budget from which professional development requests relating to assessment may be made)
Technology Purchases: 

· Footprints
· Livetext
· Mathmatica 

· Microsoft products (e.g., Excel, Access)
· Peopleware
· SNAP

· SPSS
· SAS
· TracDat

Involvement of Students and Faculty 

Lock Haven University leadership visibly and viably supports planning and assessment initiatives on campus.  The President, Provost, vice presidents, deans, department chairs, directors, and committees that are chaired by, and primarily comprised of, faculty have been highly involved in assessment.  The President discusses assessment and campus expectations at his open meetings and encourages faculty to participate in assessment activities.  The Provost and deans regularly communicate in writing and orally with department chairs and program faculty about the importance of assessment and University reporting requirements.  Several assessment-related committees and task forces are chaired and comprised mostly of faculty.  Vice presidents and directors have been very instrumental in identifying program goals and conducting assessments for administrative areas and support programs.  
         The creation of the position for Director of Planning and Assessment also provides evidence of University commitment to assessment.  The Director serves as a resource and provides leadership for assessment, interacting with faculty and staff at all levels to foster growth of assessment on campus.

Students

Administrative leadership in areas of assessment has impacted successfully the involvement of both students and faculty.  Certainly, students themselves provide the most significant assessment of student learning on campus, the Student Evaluation Instrument, which measures each faculty members’ teaching and professionalism.  Non-tenured faculty members are evaluated every semester, while tenured faculty members are evaluated on a five-year cycle.  

Certain questions on the instrument relate to student perceptions of their own learning, motivation, and writing development, for example.  Since they are confidential, these results are used primarily by the individual faculty members for decisions that affect student learning.  However, since results are significant in decisions relating to tenure and promotion, students have a powerful voice in affecting the quality of their education.    


Students also respond to national surveys (e.g., NSSE and YFCY) and on-campus surveys conducted in areas of student life, advising, and career services.  Special initiatives to involve students of color in assessment include focus groups with students who participate in programs sponsored by the Office of Human and Cultural Diversity.


The Student Cooperative Council, Inc. (SCC) and its president have several opportunities to be involved and offer suggestions for change.  The University President sponsors two open discussions during the academic year, one for the SCC Senate and one for all club presidents.  The SCC President meets regularly with the University President, Vice President for Student Affairs, and the Council of Trustees, and sits on the President’s Leadership Team and Strategic Planning Commission, among other committees.  The University Administration also considers feedback from SCC-sponsored surveys.

Faculty


Lock Haven University faculty members have contributed in numerous ways to develop and use assessments of student learning.  The Education Program faculty developed a comprehensive assessment system, which serves as a model for all academic programs at the University and is available to campus via the web.  The Education assessment plan is explained below.





The Education Department’s NCATE accreditation review in spring 2004 necessitated a thorough review and updating of student assessment due to stringent standards for accreditation.  The resulting assessment plan now serves as a model for other assessment initiatives.  

Beginning before matriculation and continuing through Student Teaching and after graduation, assessments of student candidates are collected at multiple points using multiple measures, both internal and external. 

The assessment system for the Unit at the initial preparation level was first developed in the spring of 2001 by a cross discipline team of education faculty.  The unit assessment system was formulated by establishing congruencies between the Conceptual Framework of the Unit, NCATE standards, INTASC standards, NETS-T standards, and Pennsylvania State Standards (see web chart).  The system is designed to collect evidence of candidate success, program success, and Unit success in meeting the learning goals identified in our conceptual framework and in the national standards.  Analysis of the evidence collected serves to improve programs and to provide feedback to candidates regarding decisions about program continuation, remediation, and completion.

One tool in particular assists in collecting and using the student data, a software program titled Livetext, which students purchase once for their four-year course of study.   The software allows students to construct professional lesson and unit plans, portfolios, and other assignments online, while also posting required documents that are used for assessment purposes.     

See the following web site for more information on the Education Department’s assessment plan:  

http://www.ncate.lhup.edu/NCATE_Info/Standards/standard2/index.htm.

Faculty members also contribute to overall student learning assessment on campus by devising and developing program assessments and serving on such significant committees as the Outcomes Assessment Committee, the Assessment Task Force, and other such campus-wide committees as the general education writing, literature, mathematics, and critical thinking committees.  


In addition, faculty members provide input into related educational activities such as assessment of distance education.  The Director of Learning Technology and Distance Education holds discussion groups and users luncheons to solicit feedback from faculty, for example.


The University also funds travel for groups of faculty to attend assessment conferences.  The group discusses new ideas presented at such conferences and makes suggestions to the OAC and Director of Planning and Assessment for enriching our assessment efforts.  


SECTION VI:  Linked Planning and Budgeting Processes

Institutional planning efforts at Lock Haven University occur at many levels and cover multiple timeframes with appropriate focus.  Included, from general to specific, are the Facilities Master Plan, The Strategic Plan, The Action Plan, The Resource Plans, and The Annual Budget (see planning documents in appendices 6 through 13).

Facilities Master Plan 

In the broadest sense, The Facilities Master Plan contemplates a 10-20 year planning horizon, identifying potential growth and change in both the Clearfield and Main campuses.  Anticipated growth pressures, along with general changes predicted in the academic program offerings, are resolved to predict the quantity and usage needs for the long term.  An approximation of cost for these efforts is also included for financial planning purposes.

Mission and Strategic Plan

Every five years, Lock Haven University formally reviews the Mission, Vision, Values Statement, and Overarching Goals which guide the development of the Strategic Plan. Recently, the President restructured Lock Haven University’s Strategic Planning Committee and created the President’s Commission on Strategic Planning, which includes membership from faculty, staff, administrative, and student leadership.  The Commission serves a role in developing planning documents and reviewing progress toward goal attainment.  The Commission holds retreats, committee meetings and work groups, and open forums to develop such documents.  With arduous committee work and significant campus-wide input, the Commission develops statements to reflect the past decade of institutional growth and the next decade of expected change.    The most recent Strategic Plan was implemented in 2003-04.
Annually, the University assesses the progress toward goal attainment.  The data gathered during this assessment are used to refine other planning documents, such as the Action Plan and Resource Plans for the upcoming year.  The University publishes the results of the assessment and shares them with the campus community. 
Action Plan

In support of the Strategic Plan, the Action Plan (including the associated Resource Plans) predicts specific activities and funding sources over a two-year planning horizon.   The action plan links specific objectives to the Strategic Plan for changes in the academic program, diversity initiatives, and student support needs.  Included are specific goals for program accreditation, library, academic facilities, and technology initiatives, for example.  


Resource Plans

To support the Action Plan, specific resource plans follow, each with a two-year timeframe:

· Facilities Plan

· Technology Plan

· Human Resources Plan

· Financial Plan


Aside from the routine operational and grant expenditures, these plans provide a framework for spending at the University, accounting for the vast majority of University resources expended.  Each resource plan is prepared by a University Director, with an advisory committee chosen specifically to represent an area of expertise.   All plans but the Financial Plan are targeted for delivery in the fall of the year and prepared each annual cycle. 


The Facilities Plan is prepared by the Director of Facilities, with advice from the Facilities Advisory Committee, and includes members appointed to represent each of the University’s major buildings.  The Technology Plan is produced by the Director of Computing and Instructional Technology with four advisory groups: the Instructional Technology Advisory Committee, the Academic Computing Committee, the Administrative Computing Advisory Committee, and the Shared Services Advisory Committee.  Each committee is comprised of knowledgeable professionals and stakeholders.  The Technology Plan guides our spending on computing, networking, telecommunications, and such academic needs as the television studio and computer laboratories.  It also forms the basis of technology investments resulting from the student Tuition Technology Fee. 


The Human Resources Plan is prepared to adjust and target our expenditures on Human Resources to account for new and growing programs and expansion needs.  This represents the University’s largest single area of expenditure, and as a result, planning is guided by an advisory group consisting of the University’s executive management and led by the Director of Human Resources. 

Resulting specific non-routine financial needs articulated in the various resource plans are considered in the subsequent Financial Plan, which attempts to fund the priorities as articulated in the Action Plan and Resource Plans.  This process is scheduled to occur in the spring of each year on an annual cycle.  Since the Commonwealth of Pennsylvania’s funding for appropriations and tuition rates are not typically established until the summer, the University’s actual budget is not prepared until late summer, though based on the parameters and priorities of the Financial Plan.

Assessment Plan

As noted earlier, the Assessment Plan articulates plans for institutional and academic assessment, including assessments of the goals and objectives outlined in University planning documents.  These data are used for input at various stages of University facilities master planning and those planning processes identified on Figure 1 below.
Figure 1:  Link Between Planning and Budgeting






         



APPENDICES
The following appendices are located in the enclosed three-ring binder:

Appendix  1:  2004-05 Institutional Assessment Plan

Appendix  2:  Strategic Plan Accomplishments

Appendix  3:  Distance Education Assessment Plan

Appendix  4:  Documents Related to Lock Haven University’s General Education Goals

Appendix  5:  General Education Goals

Appendix  6:  Facilities Master Plan -  Lock Haven

Appendix  7:  Facilities Master Plan  - Clearfield

Appendix  8:  2003-2008 Strategic Plan

Appendix  9:  2004-2007 Action Plan

Appendix 10: 2005-2007 Human Resources Plan

Appendix 11: 2005-2007 Technology Plan

Appendix 12: 2005-2007 Facilities Plan

Appendix 13: 2004-2005 Financial Plan

Appendix 14: Institutional Profile
Appendix 15: Current Catalog – see URL, http://www.lhup.edu/catalog/index.htm 
Appendix 16: Audited Financial Statements and Management Letters 
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Chart 7:  Unrestricted Expendable Net 
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Chart 6:  Categories of University Expenses







0


5,000,000


10,000,000


15,000,000


20,000,000


25,000,000


30,000,000


35,000,000


40,000,000


1996 1996 1998 1999 2000 2001 2002 2003 2004


TOTAL PERSONNEL


TOTAL OPERATING & EQPT


TOTAL TRANSFERS





_1176981308.ppt


Chart 4: Faculty Productivity
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Chart 3: E&G Transfers
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