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Statement of Learning Outcomes

The General Education Assessment plan should begin with the learning objectives associated with General Education Philosophy and Rationale and Criteria for General Education Courses: Lock Haven University, including the core areas of basic skills. The special charge of General Education Courses at Lock Haven University focuses on developing three separate areas:

1. Thoughtful: Students will demonstrate reasoning, research and communications skills that promote career success and lifelong learning.

a. Communication

b. Critical Thinking

c. Information Literacy

2. Knowledgeable: Students will demonstrate curiosity about and knowledge of the data, concepts, and methods of various fields of human inquiry and the ways these impact the environment, society and their own lives

a. Humanities

b. Natural Sciences

c. Social Sciences

3. Responsible: Students will demonstrate personal and civic responsibility.

a. Wellness

b. Ethics

c. Citizenship

d. Interpersonal skills

Guiding Principles of General Education at Lock Haven University

· Assessment is a process for educational improvement. Effective practice begins with the educational mission and values of Lock Haven University. General Education student learning outcomes, therefore, are based on the values expressed in the General Education Rationale and Criteria.  

· Assessment of student learning outcomes for General Education should be a campus-wide effort that requires involvement throughout the University Community.  Learning is a complex process; faculty and curriculum are an important component. However, assessment activities must also aim to include community-service, student-affairs, and student-support educators as well as university administrators.

· Information gathered within the General Education Program must be used in the planning, continuous improvement, and evaluation of the General Education Program at Lock Haven University. Assessment is a collaborative activity; its goal is documenting the process of student learning and its improvement.

· Assessment of student-learning outcomes for the General Education program must reflect the understanding that student learning is integrated, multidisciplinary, and revealed in student performance over time. Multiple assessments should be used.

· Assessment works best when it is ongoing and in the spirit of continuous improvement. General Education Assessment should focus on groups, or blocks of courses within specific areas, not on specific class sections. Assessment is more powerful when it involves a linked series of activities over time and monitors the progress of students towards goals of the General Education program. Assessment can be done in stages and pursued in a small number of projects. The assessment process itself should be evaluated and refined in light of emerging insights. The goal of General Education assessment is to obtain a complete picture of student learning and achievement over time.

· Course syllabi proposed as meeting the criteria for General Education must follow Lock Haven University Curriculum Committee Format for Course Syllabi (http://www.lhup.edu/UCC/index.htm).  In addition, all General Education course syllabi must incorporate significant assessment and must identify learning competencies in the outcomes and internal activities of the course. Assessment for these courses will be reviewed along with the other requirements in Lock Haven University's curriculum approval process.

· Existing data must be used as much as possible, including alumni surveys, (indirect measures here: COS survey data, employer surveys, and other indirect measures.

· Assessment is mostly likely to lead to improvement when it is part of a strategic plan to promote change. Adequate resources and training for faculty will be allocated to support implementation of the General Education program. There will be significant costs associated with systematic and ongoing assessment of the General Education Program. Support of processing, analysis, and coordination of the General Education Program must be considered as part of the Academic Affairs budget allocations. 

Portions of this statement are selected, with permission, from American Association for Higher Education, “Nine Principles for Good Practice for Assessing Student Learning,” 1987:  http://www.aahe.org/assessment/principl.htm.



Introduction

Lock Haven University of Pennsylvania General Education and the University Curriculum Committees have articulated and redefined the learning outcomes for General Education.   The Outcomes Assessment Committee in conjunction with General Education Subcommittee of the UCC was charged with developing an Assessment Plan for General Education.  The following text provides a recommended outline of this plan and includes advice from the visit from Dr. Elizabeth Jones, presenter recommended to LHUP by Middle States, and other Middle States assessment documents.



Assessment Plan Outline for General Education

· Gather baseline data and identify commonalities:  To develop meaningful and comparable assessment information, we must identify commonalities across skill and content areas (e.g., natural sciences, fine arts) and develop any needed assessment tools.  The Office of Planning and Assessment will assist the Deans and faculty to identify existing practices and baseline data by end of fall 2008.
· Identify Faculty Skill/Content Coordinators: Assessment needs leadership.  It is recommended that faculty coordinators are identified and granted release time or alternative workload to prepare departmental assessments in General Education.  The faculty coordinators could begin work with the Office of Planning and Assessment in 2008-09.

· Provide additional support:  The Office of Planning and Assessment will support the development of resources and tools to assist gathering assessment data.  For example, the OAC strongly recommends the purchase of the Waypoint electronic assessment database.  

·  Collect assessment data annually and analyze it.  Collection of data of in the skills areas will be the focus of year one (see below).  Assessment of Content areas (Humanities, Natural Sciences, Social Sciences) will pilot in year two, and Wellness, Ethics, Citizenship, Interpersonal skills, will pilot in year three.  Phase in according the table cited below: 

	
	Humanities
	Natural Sciences
	Social Sciences
	Data Collection

	Thoughtful
	Communication, Critical Thinking, Information Literacy
	2008-09

	Knowledgeable
	Humanities
	Natural Sciences
	Social Sciences
	2009-10

	Responsible
	Wellness, Ethics (in discipline & profession), Citizenship, Interpersonal skills
	2010-11


· Report findings:  By the close of the fall semester, findings will be reported to the UCC through the General Education subcommittee using the outcomes assessment worksheet.

· Conduct major reviews:  Each skill/content area will conduct a major review and implement needed changes to the general education curriculum according to the table in the fall 2009-10, based on evidence of learning gathered during and before 2010-11, as listed in the table cited below.

	
	Humanities
	Natural Sciences
	Social Sciences
	Review Cycle

	Thoughtful
	Communication, Critical Thinking, Information Literacy
	2009-2010

	Knowledgeable
	Humanities
	Natural Sciences
	Social Sciences
	2011-2012

	Responsible
	Wellness, Ethics (in discipline & profession), Citizenship, Interpersonal
	2012-2013


Additional Recommendations

· Strengthen the curricular responsibility of the General Education sub-committee in the review of proposed General Education syllabi assessment prior to review by UCC .

· Review current student advising and enrollment processes to ensure that our students address general education skills coursework in their freshmen year and assure prompt and effective assessment occurs.

Appendix: Recommendations Dr. Jones

Assessment Suggestions for Lock Haven University

April 9, 2008

By Elizabeth Jones

Based upon my review of your materials and discussions with your colleagues, I recommend the following points to consider as your institution continues to implement the assessment plan.

· Create a formal faculty/staff development plan focused on assessment.  This plan could include one time workshops as well as more sustained workshops that might take place during a semester.  These sustained assessment workshops could be designed as learning communities for participating faculty members.

· Create a formal budget for assessment that includes adequate and appropriate support for the director of assessment and adequate support for faculty committees that oversee or coordinate certain assessments.

· Consider creating faculty development fellows program or another structure where a faculty member could be released from a course to work with other faculty on designing and implementing assessments.  This could especially be useful as other faculty might want to learn how to use certain skill-related rubrics (such as writing or critical thinking).

· Send teams of faculty to relevant assessment conferences.

Regarding assessment in the majors—

· Some majors have learning outcomes that are student centered, clear, and focused on learning.  However, some majors really do not have learning outcomes.  Work with majors who do not have learning outcomes to articulate clear expectations for learning.

· Consider identifying one individual in each major program to be an assessment liaison who would be responsible for coordinating assessment efforts for the faculty within that program. 

· Utilize assessments in capstone courses or culminating courses as much as feasible to gain understanding of student learning as they complete their programs.  

· As faculty members in specific majors update or develop their assessment plans, it is important to provide constructive feedback about these plans and their implementation on a timely basis.  Such feedback could focus on strengths of plans and suggestions for improvement.  Perhaps an assessment committee including the director of assessment could provide useful feedback to program faculty about their assessment plans.

   General education assessment—

· Consider building an incremental assessment plan where you identify which learning outcomes will be assessed initially and implement the plan over short number of years.  Useful to fully assess certain number of outcomes in the initial couple of years and complete the “assessment cycle” by gaining useful information that can be used to identify and implement changes based upon assessment results.

· Consider revising the information literacy and oral presentation rubric to make them clearer and more useful.  With revisions, greater likelihood that the actual assessment results (gathered from using the rubrics) can be reviewed to identify necessary changes or enhancements that could be made.

· Plan for and document (in writing) how you train faculty to use the various rubrics.  You can document how you work to build or enhance consistency of ratings.  This does not need to be perfect and you do not need to pilot rubrics for years, but some formal training and discussion about specific rubrics could help build consistency in ratings among different raters.

· Consider applying the rubrics to samples of student work and then writing up the results.  Discuss the results with participating faculty to identify what is working well and what should be changed or could be improved.  Document examples of changes that have been made including changes to the rubrics themselves as well as changes within courses or other areas based upon assessment results.

· Create curriculum map showing across the curriculum how general education outcomes are linked or aligned with specific courses.  The map would show that specific courses are designed with the intention of promoting certain general education outcomes.  Consider asking certain majors to demonstrate these linkages or alignments within their own major so that general education can be viewed as integrated within the major and also as occurring within the junior and senior years rather than solely in the freshman and sophomore years.

· Consider asking faculty who teach certain courses that have the writing intensive designation within general education to use the same rubric in assessment a sample of student work or choose one assignment within the course where instructors would use the rubric.

· Consider integrating a few of the rubrics together rather than having perhaps 10 to 12 different rubrics for general education.  For example, students demonstrate their critical thinking or reasoning through writing, so perhaps writing and critical thinking could be linked together in the same rubric and in the same assessment.  In a similar manner, students might demonstrate their reasoning through their oral communication presentations.

· Consider examining the availability of general education courses to students.  The one issue regarding oral communication seemed to be that this general education course is offered late in the junior or senior years.  Certain introductory courses in writing and oral communication typically are available and offered in the freshman or sophomore years mainly because certain majors expect a strong foundation in these skills before they seek to reinforce this foundation in their own advanced courses.  This concern was voiced by some of the faculty.

Overall, faculty and staff have articulated strong assessment plans for both general education and the majors.  The challenge now will be to implement the assessments, gather results, interpret the findings, and use the results to identify appropriate changes.  I do not fully understand your level of resources available and dedicated to assessment at Lock Haven, but in my view it will be vital to provide enough resources so that faculty and staff can implement their assessments in a meaningful manner.
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