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	University
	Lock Haven University
	Degrees Offered
	B.S. Ed.


	Division/Unit
	CEHS
	Program
	Elementary Education


	Date of Last Major Review
	2004
	Completion Date of Current Review
	April 2008


I.
Composition of Review Team 

	Chair: Terry L. Brink
	     

	External Review Team Members: 
	     

	Campus Review Team Members: Marianne Hazel, Sally Lima, Margaret Pursell, Cathy Rush, Steven Rush, Judy Yoho
	     


II.
Program Data 

Insert other relevant program data related to the program review in the blank rows.

	
	Insert Appropriate Academic Years Below

	
	Prior Year   03/04
	Prior Year 04/05
	Prior Year 05/06
	Prior Year 06/07
	Current Year 07/08

	Student Enrollment (Annualized FTE)
	247
	219
	202
	179
	165

	Program Budget / Cost 
(personnel, operating, equipment)
	851,724
	878,053
	866,478
	896,855
	668,160

	Program Cost / Student FTE
	3443
	4014
	4297
	5242
	4058



	Faculty FTE
	14
	9.6
	9.3
	9.4
	10.5

	Majors Enrolled (Fall Headcount)
	481
	472
	478
	463
	424

	Program Graduates
	101
	92
	87
	92
	78

	     
	     
	     
	     
	     
	     

	     
	     
	     
	     
	     
	     


Either reflect the portion of the department’s budget (personnel, operating, and equipment) associated with this program, or reflect the Common Cost Accounting instructional costs associated with this program. [Data available at www.lhup.edu/ir/program/summary.htm.]

You may enter here any notes or comments on the above information you feel are necessary.  The total number of program graduates is inaccurate.  They do not reflect double majors with special education.  We provide 43 SH toward the graduation of the double majors.  In the 2007/2008 academic year there have been 10 double majors that have/will graduate and they are counted as just special education graduates.

	Accreditation Status (if any):
	Accredited

	Accrediting Agency:
	Association for Childhood Education International, NCATE, PDE

	Effective Date:
	May 2004



Program Context

How This Program Relates to and Supports the University’s Mission and Strategic Plan

Elementary Education has historically been one of the larger majors on this campus.  Elementary education majors have made up 8.5 – 9.6% of the student body at Lock Haven University over the last 5 years.

External or Environmental Factors Affecting the Program

Pending changes in the program certification requirements by the Pennsylvania Department of Education may have a large impact on program numbers beginning Fall 2009.  A realignment of certification guidelines will change the current K-6 certification into a PK-4 and a 4-6 (7-8) certification scheme.  Though we cannot accurately predict the future it is anticipated that demand for the 4-8 Middle level certification will likely be somewhat less than the current K-6 certification program.

Demand for This Program and its Graduates (Current and Anticipated)

Though we cannot accurately predict the future it is anticipated that demand for the 4-8 Middle level certification will likely be somewhat less than the current K-6 certification program.  It may be necessary to investigate new approaches to sell this new certification track to incoming students.  It is a major change from the existing program and it will take time until prospective students are familiar with the concept.

III.
Progress Since Last Review

This should be a status report of actions taken since the last review, if applicable. 

Student Learning Outcomes

	Action Item
	Steps Taken/Progress Reported
	Date

	Candidates lack experience working with diverse learners
	Discussion of strategies in dept meeting, encourage students to participate in summer urban seminar.  Initiated discussions with Gwen Trotter at Florida A&M
	Ongoing discussions.

	Candidates lack basic college level communication skills
	Split EDUC202 and EDUC204 into three sections so that more writing and presentations can be done to help students develop those skills.
	Fall 2007

	Candidates lack specific content necessary to teach critical areas in social studies
	Discussion of revision of program requirements to specify HIST101 and HIST201/150
	Ongoing

	Candidates need to learn to focus more on assessment data and contextual factors in the decision making process for appropriate instructional strategies for elementary aged students.
	Development of an Assessment and Differentiated Instruction course (EDUC335)

More extensive coaching during extended field experiences and student teaching.


	Ongoing


Other Program Outcomes

	Action Item
	Steps Taken/Progress Reported
	Date

	Develop and formalize a minor track in middle school mathematics
	Worked collaboratively with the mathematics department to move this through the curricular process late last year, and have enrolled a number of students this year.  We need to increase the numbers of students that select this option.
	Completed

	Develop and formalize a minor track in middle school science
	Ongoing discussions with various science departments, new courses have been developed in biology and physical sciences.  We need coursework revision in earth sciences and chemistry to more closely align with state standards
	Ongoing, but progress slow until PDE finalizes the guidelines

	Inclusion of additional coursework in special education for elementary education majors
	Ongoing discussions with the faculty in special education has resulted in a list of possible courses that will likely meet the needs of all education majors
	Ongoing, waiting for a final memo from PDE.


IV.
Outcomes Assessment (PASSHE Board of Governors Policy 1997-01)

Student Learning Outcomes (list goals and outcomes)

See attached Learning Outcomes Assessment Worksheets.

Program Outcomes (list goals and outcomes)

See attached Program Outcomes Assessment Worksheets.

V.
Strengths

Student Learning 

The department has an exceptional faculty with a great deal of basic education experience in classroom and administration.  We advise our own students and have one of the largest program on campus.  The faculty have private offices, but these are in proximity to each other so open lines of communication exist.  We have a very technologically rich teaching and learning environment where all students have the opportunity to learn hands on to use technology to facilitate teaching and learning. We have appropriate class sizes, science and mathematics requirements, early structured field experiences, frequent field experiences, pre-student teaching extended placement, collaboration across departments in the  Unit, collaboration with departments in College of Arts and Sciences,

Other Program Areas

     
VI.
Areas in Need of Improvement

Student Learning 

The faculty complement is still too small.  Some faculty advise nearly 100 students.  We are given very weak students from admissions that struggle greatly to be successful.  Some should have not been admitted to college to begin with.  Grade inflation across the University is problematic.  So increasingly students with GPAs in excess of 3.00 cannot pass a standardized exam in basic college math, reading, and writing.

Other Program Areas

We have noticed a serious problem with PRAXIS exam performance.  As the University has admitted weaker students, the success rate on the exams has declined.  Some students take the exams a number of times at great expense to themselves and do not pass.  They need help that the program cannot give to students as we lack the resources.
VII.
Action Plan

Student Learning Outcomes

	Goals
	Action Plan
	Steps To Be Taken
	Date

	Continue to work on diversity issues related to SES and ethnic diversity
	Develop a program with Dr. Gwen Trotter of Florida A&M to allow LHU students and FAM students to work together through online discussions and shared class sessions through remote access technology.
	Finalize arrangements for fall 2008
	Fall 2008

	Continue to refine the Teacher Work Sample (TWS).
	though we have been using the  TWS for several years now it continues to evolve as we develop a better understand of what prospective employers desire, and what teacher candidates are capable of accomplishing within the time constraints of the professional semester and the student teaching experience.


	Continue to evaluate student projects and meet with cooperating teachers and administrators to gather information.
	Ongoing

	Focus student attention on the election process.
	Anecdotal evidence suggests that undergraduate students are marginally involved in the election process.  They are not registered to vote and do not involve themselves in the process.


	Develop strategies for integrating an emphasis on the electoral process into elementary education courses.
	Fall 2008 and ongoing

	     
	     
	     
	     

	     
	     
	     
	     


Other Program Outcomes

	Goals
	Action Plan
	Steps To Be Taken
	Date

	Develop a Middle School Curriculum
	Investigate current models of preparation of Middle school preparation
	Develop new coursework where appropriate

Revise existing coursework where appropriate

Meet with content area departments to outline expected needs

Take new program through curricular process


	Fall 2008 – Spring 2009

	Investigate development of a graduate level program to certify in service teachers for middle grades.
	Investigate current models of preparation of Middle school preparation as they apply to graduate coursework
	Develop new coursework where appropriate

Revise existing coursework where appropriate

Meet with content area departments to outline expected needs

Take new program through curricular process


	Fall 2008 – Spring 2009

	
	
	
	

	
	
	
	

	
	
	
	


Additional information from the spring 2008 Association for Childhood Education International report for continuing accreditation with NCATE.

Section V—USE OF ASSESSMENT RESULTS TO IMPROVE CANDIDATE AND PROGRAM PERFORMANCE

On several occasions, the Elementary Education Department has reviewed the assessment data.  What follows is a brief summary of how the department is using the assessment results to improve its program.

Content Knowledge

The Elementary Education Department is confident that the academic standards that have been set have resulted in the candidates demonstrating proficiency in content knowledge.   The department did note that the candidates could improve in their communication skills, especially writing.  Several mechanisms were put into place.  First the professor for literacy and language arts chose a textbook containing a refresher section on grammar and taught it.

Also, the department lowered the number of majors allowed to enroll in the two sophomore courses.  With fewer students in a class, the professors had the time needed to focus on writing skills.  Detailed feedback was given to the majors about their writing, which often led to rewrites.   The hope is that this early focus on writing skills will have a long-term effect.

Professional and Pedagogical Knowledge, Skill, and Dispositions

The Elementary Education Department modified the program most in this area.  The major focus has been on helping the candidates design and implement instruction that meets the needs of all students in their classrooms. 

The first area where the candidates could improve was knowledge of students.  Resources on children’s developmental characteristics were purchased and housed in the Professional Semester classrooms for candidate’s use.  Data from the Student Teaching Competency Form has already shown improvement in this area.

Program data revealed that the candidates do an outstanding job in all of the chosen assessments.  In just about every area of every assessment, the majority of the candidates are “proficient.”  The trend in most, though, is for the larger percentage of candidates to be rated “advanced” with the smaller percentage in the “proficient” area.  One aspect where either this trend is reversed or where the percentages are more even is in the area of adapting instruction for individual needs.  This includes knowledge of exceptionality, making appropriate adaptations for diverse learners and in using different approaches to learning (i.e., learning styles, multiple intelligences, etc.).  The modifications made to the program to help candidates with this complex task are summarized below.

For years students, in their methods classes, have been required to adapt each lesson they write for a special needs child, which changed weekly.  All microteachings would be taught using the planned adaptations with a classmate role-playing the special needs child. This strategy has been improved.  Now instead of having a special needs student of the week, each methods course focuses on a particular special need.  Science and literacy and language arts concentrate on learning disabled students, while social studies deals with students identified as socially and emotionally distributed.  In math, the semester begins with mildly mentally retarded and then switches to giftedness.  In each methods class, the professor provides background knowledge and discusses appropriate adaptations for these students.  The faculty believes this is a more comprehensive way to approach the area of exceptionalities.

Beginning spring 2008, all methods professors will add culturally and linguistically diverse students to the adaptation portion of their plans.  The candidates will need to provide a rationale for why elements in the plan help differentiate instruction for these students, so this will become a topic of discussion in each methods class.  

The candidates cannot be expected to plan for diverse students if they do not have a good understanding of them.  A review of the syllabi for the required, education courses majors take prior to the senior year revealed that most had a component in them dealing with diverse students.  Professors of these courses decided to place more emphasis on topics that would provide the majors with a better background knowledge in the area of diversity.

Being able to design instruction and assessment tools for students in an actual classroom is a necessary skill to have prior to teaching.  Faculty interpretations of the data suggested that the candidates did not always see the relationship between the two.  Therefore beginning fall 2007, they were required, in Creating Classroom Environments, to write their units based on the contextual factors of a classroom they were familiar with.  About half of the candidates were able to see the relationship between their instructional designs and the contextual factors and about half were not.  The professor of this course already has changes in mind to help more students be successful. 

The methods professors felt another way to help the candidates develop the skills needed to teach all children was to provide them with an opportunity to participate in a diverse classroom.  As part of their science and math methods courses, the candidates taught and tutored in local schools designated as low social-economic ones.  Several candidates worked together to plan and implement the lessons and tutoring sessions.  They needed to collaborate with one another, with the teachers in the schools, and with the methods professors for this project.  Obviously, the candidates needed to think about the special and diverse needs of all the students as they embarked upon the task of teaching them.  Throughout the experience, the candidates received extensive feedback from the cooperating teachers and methods professors to help them grow as educators.

Although the faculty did not set out to improve the candidates’ abilities to collaborate with other classmates and professionals, we did see improvement in their collaborative skills as they dealt with the shared responsibility of preparing for and teaching the children.  Being able to collaborate is an extremely important disposition to have not only in student teaching but also as beginning teachers.

Because consideration of multiple intelligences is part of making appropriate adaptations for diverse learners, the faculty is committed to having the candidates integrate fine arts, health, and physical education into other subjects.  The data revealed, though, that unless the candidates were required to integrate fine arts, health, or physical education into a lesson, integration rarely occurred.  The first change made to address this issue was to add directions to the Student Teacher Competency Form Appendix to ensure that the cooperating teachers understood how to use the form to evaluate the student teachers.  But no improvement was seen in this area.  At the same time, the Praxis II data for the arts and physical education content area dropped below the state and national levels.  Although the drop was not significant, the faculty decided to stress integration of the arts, physical education, and health with other content areas.  The result would be lessons that better met the needs of children as well as an improvement in the candidate’s content knowledge of the arts, physical education, and health.  An opportunity for integration was added to one assignment in each methods course in the following manner: health with science, physical education with math, and the arts with social studies.  A rubric was developed and used for the integration portions of each assignment.  For the candidates to successfully plan the integrated lessons, the professors spent time discussing these content areas.  The assignments, themselves, forced the candidates to become familiar with the Pennsylvania state standards for these subjects.  The focus for literacy and language arts was on critical thinking.  Although the data does not show an overall weakness in this area, it is a skill that the candidates could use more practice in.  For this assignment, the candidates were expected to create a lesson plan that fostered the development of a critical thinking skill in children.  A separate rubric was designed for this assignment.  The candidates assembled these four requirements, with rubrics attached, and presented them during their Professional Semester exit interviews.  The hope was that the emphasis on integration and critical thinking during methods courses would carry over into participation and student teaching.

Although most of the modifications have focused on designing instruction to meet the needs of all children, the faculty was also concerned about the number of n/a’s that were consistently marked for “uses community resources.”  In addition, it was noted that this area as well as “relating and communicating with parents and families” were elements where, although overall proficient, the percentage of candidates receiving a “distinguished” rating was about the same as the percentage rated “proficient.”  We thought that the candidates probably weren’t aware of the need to be involved with the community at the beginning stages in their teaching careers.  With respect to interacting with parents, cooperating teachers often report that it is not the student teacher’s responsibility to discuss student issues with parents.  Starting fall 2007, we added a short checklist to the Participation Evaluation Form.  The list included three non-threatening ways that the participators could interact with parents and the community. They were by interviewing a grade parent for the classroom, by attending an after hours school function, and/or by helping to organize or implement an out-of-class activity.  The cooperating teachers marked any that applied to their participators.  We hoped that by encouraging the candidates to participate with parents and community members they would not only see how important it was to work together with these groups but would also feel more comfortable interacting with them.  Fall 2007 was the first time to try this strategy.  About 69% of the students got involved in some way.  The faculty felt that this was a good start and will continue to work on it with the hopes of having increased participation.

Student Learning

The major assessment of student learning is the Teacher Work Sample (TWS).  Spring 2006 was the first semester that the candidates were required to create and implement a TWS.  Basically the work in Student Learning has been to better instruct the candidates regarding the design of the TWS, as well as improving in the faculty’s ability to mentor them through the process.  Elementary education faculty has also been working closely with other education professors to clarify the directions, checklists, and rubrics provided to the candidates.

Based on the data collected after the first semester, the faculty noted that the candidates struggled with “analyzing learning gains,” which is an important component of the TWS, and “presenting graphical data.”  When the matter was explored, we found that the candidates never received instruction in these two areas.  Designing a TWS is a focus of Creating Classroom Environments, so the professor for the class added these topics to her course.  We saw improvement in these areas immediately.

Recently, a drop was seen in the percentage of candidates receiving a “met” rating in the category “assessment criteria” on the TWS.  Usually in cases like this, it is a matter of the candidates needing to be reminded of the details involved or else they need some additional instruction in the area.  The student teacher supervisors addressed this in one of their large group meetings with the student teachers.

The Elementary Education Department has identified key assessments, collected, analyzed, and reviewed data, and then has made modifications to its program to strength it.  We believe that this report provides convincing evidence that the program is doing an excellent job of developing teachers with the qualities necessary to meet the demands of today’s schools.

Resources

Please comment on what additional resources you need and why. Please relate requests specifically to demonstrated findings about student learning. Include evidence that indicates the planned use of resources will be the most effective way to address the need.

We believe that we have adequate resources at this time, but we need to maintain those resources as well as we enter this transition to a new middle school curriculum.

VIII.
Comments

Comments by Dean or Provost
IX.
Actions Planned by the University

 FORMCHECKBOX 

Continue Program
 FORMCHECKBOX 

Continue Program and Revise as Indicated

 FORMCHECKBOX 

Place in Moratorium
 FORMCHECKBOX 

Interim Review

 FORMCHECKBOX 

Discontinue Program
 FORMCHECKBOX 

Reorganization

 FORMCHECKBOX 

Pursue Accreditation
 FORMCHECKBOX 

Other (Please explain below)


Department Chair 
Date


Program Coordinator 
Date


Program Review Chair 
Date


Provost or Vice President 
Date
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