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Program Outcomes Assessment Worksheet 

Program NameTeaching and Learning Center (2008-09)Academic Year
Lock Haven University of Pennsylvania 

	Program-Initiated

Goal or Objective
	Where, When, and How Monitored
	Expectation for

Satisfactory Performance
	Data on  Performance
	Results Analyzed When and by Whom
	Outcome of Analysis
	Dept. or Program Follow-up

	Provide resources to improve teaching and learning


	Monitored by the TLC Director, program coordinator, or program sponsor through needs assessments and feedback
	Enroll participants in program offerings and where possible identify how programs influence teaching and learning
	· Summer Workshops: (1 workshop, 6 participants)1
· University Days: fall (21 events with total attendance of 205 faculty/staff) and spring (18 events with total attendance of 133 faculty/staff)
· AY Workshops: seven including receptions, workshops and brown bags with total attendance of 63 faculty
	Dept. meeting date:

Monthly steering committee meetings and team meetings

Other analysis (describe):


	Objective:

Wholly satisfied

Partially satisfied

X
Not satisfied

The TLC would like to increase participation in offerings.
	None required

Complete by . . .

X
Reexamine by . . .

May 2010


	Study pedagogy


	Monitored through Grants Team and Publications Team throughout the year.
	Support research and learning activities within budgetary constraints
	· Journal:  This year, the journal received no submissions2
· Travel Grants:  these grants were awarded to 17 faculty members in the amount of $5,733.  Please see qualitative outcomes summarized below3
	Dept. meeting date:

Monthly steering committee meetings and team meetings

Other analysis (describe):


	Objective:

Wholly satisfied

Partially satisfied

X
Not satisfied

The TLC would like to increase participation in the journal.
	None required

Complete by . . .

X
Reexamine by . . .

Fall 2009


	Share ideas


	Monitored by director and team leads throughout academic year and summer sessions
	Engage faculty in meaningful discussions about pedagogy as measured by participant feedback and observation
	· Data on workshops offered and participation are listed under the first goal.  Some participant feedback is provided under other goals as well1,4.  In addition to these data, the TLC workshops on Waypoint resulted in 9 faculty members using the software to assess assignments.5
	Dept. meeting date:

Monthly steering committee meetings and team meetings

Other analysis (describe):


	Objective:

Wholly satisfied

Partially satisfied

X
Not satisfied


	None required

Complete by . . .

X
Reexamine by . . .

May 2010


	Recognize and reward excellence


	Monitored by the Recognition and Awards Team
	Give three awards each year to recipients who meet the criteria for the respective award
	· Presented three awards at Convocation to recipients who met criteria.
· Recognized the award recipients also in local newspaper article. Recognition continues with the recipients’ photo on the LHUP web site (within rotation of other photos).
· Revised the criteria for the advising award to distinguish more definitely from the mentoring award.  
	Dept. meeting date:

Other analysis (describe):
Advising and Recognition and Reward Teams review peer nominations for awards and make selection.  These teams also review and revise the selection criteria during team meetings.


	Objective:

X
Wholly satisfied

Partially satisfied

Not satisfied


	None required

Complete by . . .

X
Reexamine by . . .

Fall 2010





	Other observations?  Unexpected findings?  Overall what changes/improvements are planned as a result of the assessments shown in the table?

	1As a result of the summer writing workshop, participating faculty members submitted three conference proposals all of which were accepted.  In addition, faculty reported on the improvements made in the classroom.  One faculty member reported on the team work project and how implementing the narrative component improved the peer evaluation process and provided evidence of student learning on various elements of team work.  One faculty member implemented a scaffolding approach to completing a large project.  She reported that students managed their time better and managed the project more effectively.  The project facilitated learning of such Program goals as knowledge acquisition, team work, and decision making skills.  She reported that “…this format facilitated student communication skills as the written portion of the plan segments were evaluated for content, grammar, and professionalism…  Students learned and applied chapter concepts to a practical project.”    Another faculty member suggested that his project implementation was successful as a student group project for developing policy on prevention will be adopted by the high school administration for which the projected was intended.  While many successes were reported, one faculty member received moderate success with project implementation, but made several adjustments for spring.
2 Due to lack of submissions, the steering committee decided to broaden the scope of the journal from action research to teaching and learning and try to engage graduate students as well as faculty to submit articles.  The committee also discussed having a newsletter and distributing technology tips (also related to goal on sharing ideas)
3 After the recipients completed the learning activity for which the grant was requested, they provided feedback about the activity.  While a few participants presented at conferences, others reported that the learning activity helped in the following ways (generally stated):  expanded student field experiences and employment opportunities through networking with 20 organizations; involved students in attending professional conferences; facilitated curricular changes and course proposals; updated course content; assisted in the integration of technology in learning activities; affirmed practices already being used; prompted development of departmental newsletter for sharing practices; developed assessment strategies; and facilitated sharing among departmental colleagues at meetings, luncheons, dinners, etc.  (Full reports addressing what faculty learned and how they used/shared information are available from the TLC).  Also, request for on-line professional development required the TLC Steering Committee to review and update its travel grant policy to fully consider alternative methods to travel for professional development (i.e., taking on-line courses which do not require travel, but do have registration fees).
4  The brown bag luncheon facilitated significant exchange of ideas among faculty participants.  Faculty members at the writing brown bag, for example, left the session by identifying ways in which to incorporate ideas into their teaching and learning.  Examples of faculty insights from the brown bag include: 

· “the one immediate application is using R2R.  I also recognize that I likely overwhelm my students with corrections and need to focus on smaller steps towards improvement.”
· “I can see the use of journal writing in my nutrition course as they document what they are eating and why.  The in-class papers for guest speakers and current events have potential as well.  This was a great hour.  Thanks for your insights!”

· “Thanks!  The idea of teacher review of peer reviews to encourage more seriousness in the feedback process – I like that.”

· “I intend to insert more “Writing to Learn” exercises in classes I teach.  I expect to devote lecture time to the benefits of writing to learn.”

· “I sometimes wonder how each student, especially foreign students, perceive what is controversial in each issue.  A short response-type assignment read aloud or reported out as a group activity, might be useful to sharpen focus on what aspect is actually controversial.”
5  Faculty members who used Waypoint seemed pleased with the software as evidenced by the following comments.  

· “I have used Waypoint now for two semesters.  It is critical for my classes; students benefit from the immediate feedback and accuracy of feedback on their learning outcomes.  Also this semester I am using Waypoint as an action research project in two of my classes.” - Social Work Faculty Member 

· “The software solved a number of issues; flexibility of rubric uploading enabled me to build my rubrics with each assignment; immediate recording, tabulation, and graphic representation of student performance provided running, actionable feedback on class performance with each rubric trait; multiple textboxes for inserting comments allowed for targeted commentary and summary commentary; and email function ensured that feedback could be shared efficiently, legibly, and paperlessly with students” – English Faculty Member

In addition, students had some very positive comments about their experience with Waypoint.  Two examples of most frequently made comments follow:
· “I really liked the email feedback.  It was a quick way to see what I could have done differently, while the case was still fresh in my head.  I did look though all the comments and they were very descriptive.  As I write most of the cases, I am not sure how much detail I am supposed to give.  So an entire listing of what was good and what needs improvement was a good way for me to check my work.  Also, most of the time, I have forgotten what I wrote about.  A quick response allows me to think about my writing and correct it for the next case study.” – Management Student
· “I did read the feedback; I like how the different sections were broken up.  I also like knowing that I applied the right concept correctly and seeing constructive criticism when I do not apply concepts correctly.” - Management Student
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