2009-10 Annual Report (using Academic Program Criteria)

Academic Program: BUSINESS ADMINISTRATION and ACCOUNTING
I. Appropriateness to Mission (Limit: 1 page) (5%)

a. Lock Haven University

Describe the curricular or co-curricular features of the program that are consistent with the mission of Lock Haven University, and indicate which aspect(s) of the Mission align with that particular feature.  Please provide sufficient information such that an individual unfamiliar with your program will clearly understand the feature’s relevance.

The Business Administration and Accounting Programs support such aspects of the University’s mission as preparing students for a global and technically advanced society, supporting the liberal arts component with a focus on professional programs, offering real world experiences and co-curricular opportunities.  The programs’ mission statements follow and address some of these elements:

Business Administration

The business administration program prepares students for entry and mid-level managerial positions, entry-level professional specializations, and entrepreneurial roles through a strong liberal arts foundation, fundamental knowledge of business, including business specializations, researching and applying solutions to a wide range of business and ethical problems, and communication skills needed to succeed in an increasingly competitive and global business world.
Accounting

The accounting program provides students with professional courses in management and accounting within a strong liberal arts foundation. The curriculum prepares students with the requisite knowledge and skills for accounting and auditing positions in industry, government, and not-profit organizations. Specific attention is given to the ethical and technical considerations of accounting in an increasingly global and competitive business world.
Students earning the Business Administration and Accounting degrees acquire both general skills and discipline-specific knowledge to become productive workers in the business world.  In addition, the program missions allude to the fact that these programs provide course content and learning activities to develop skills and knowledge related to the University’s general education goals.  For example, core curriculum courses include learning activities to develop such basic business skills as effective communication, critical thinking, teamwork, and information literacy.  In addition, these courses also cover such issues as ethical decision making.  These skills and responsibilities are included as general education learning outcomes.  The core also exposes students to topics that foster the development of such general education areas as understanding political and/or economic systems, recognizing and analyzing ethical issues, functioning successfully in a culturally diverse world, developing knowledge-based sensitivity to social issues and structures, and becoming computer literate and technologically adept.  The Business Administration and Accounting Programs mission ties directly to the University’s mission and general education learning goals as articulated in the University documents.

In addition, students within the Business Administration and Accounting Program engage in many co-curricular, extra-curricular and community service activities that help develop knowledge-based skills, interpersonal skills, and sensitivity to various social issues.  Such activities as designing computer systems for local businesses, tax accounting for the elderly, serving on the student tech corps, participating in student organizations (Alpha Kappa Psi), conducting research for small businesses, creating businesses’ web landing and facebook pages, and participating in international exchanges and internships provide myriad ways to accomplish the University’s and Program’s mission and goals for student learning.

b. PASSHE

Describe the curricular or co-curricular features of the program that are consistent with the mission of PASSHE and indicate which aspect(s) of the mission align with the particular feature.  Please provide sufficient information such that an individual unfamiliar with your program will clearly understand the feature’s relevance. 

The description provided above also supports the achievement of PASSHE’s mission statement.  Not only does our program emphasize the skills needed to be productive citizens at various levels, but beyond what is mentioned above, the curriculum reinforces many times the value and importance of such areas as corporate citizenship, charitable giving, social responsibility, and volunteerism.  We believe these topics will influence our graduates’ behavior and ambitions as they pursue professional success and contribute to the communities in which they work and live.
II. Demand (Limit:  2 pages per program, not including tables) (20%)
a. Provide enrollment data for your program over the past 5 years

	Program
	2005-06
	2006-07
	2007-08
	2008-09
	2009-10

	Business Administration/

Accounting
(Headcount)

	413
	435
	506
	541
	517


b. Describe the internal demand (service to other programs) for courses offered in your program.

	Other LHU

Program name
	Courses required

List Course number and credit hrs
	Restricted elective courses

List number and credit hrs

	Sport Administration 

	ACCT110, 3 s.h.
	

	Recreation Management
	ACCT110, 3 s.h.
	MANG101. 3 s.h.
MANG317, 3 s.h.

	Music Marketing
	MRKT200, 3 s.h.
MRKT300, 3 s.h.
MRKT305, 3 s.h.
MRKT310, 3 s.h. 

	


c. Explain any significant changes in internal program demand over the past 5 years.  Provide any additional relevant information of internal demand.

Although not required, many students take accounting, management and marketing classes as electives for their majors.  Over the past five years, we have averaged from 20-26 percent of credit hours generated through instruction of non-majors.  While the percent has remained stable in this range, the actual numbers of non-majors (as well as majors) has increased during this time.  Since this program does not service general education, the percentage of non-majors taking our courses seems relatively high.
d. External demand for “graduates” from the program

Imagine you are answering a parent’s question about job prospects and the demand for graduates of your program.  Describe evidence of external demand for this program (You may include:  uniqueness of program in the state; centrality of the program to the recruitment of new students; utilization of the unique local or regional social, cultural and natural environment available to students and faculty at LHU; and contribution to Commonwealth workforce needs.  Evidence may be cited from state and national agencies, professional organizations, etc.).
Demand for This Program and its Graduates (Current and Anticipated)

The most current employment projections (as listed below) for common positions sought by our graduates indicate that demand in business administration, accounting, and related fields exists.  These projections were updated in December 2009 and show steady increases in many of the management/business employment categories.
	Employment by Selected Business Occupations, 2008 and projected 2018

(Numbers in thousands of jobs)

	Occupational group                                      
	Total Employment 
	Change in Total Employment

	
	2008
	2018
	Number
	Percent

	Accountants and Auditors
	1,290
	1,570
	279
	22

	Management Analysts                  
	747
	925
	178
	24

	Advertising, marketing, promotions, public relations, and sales                                          
	623
	704
	80
	13

	Financial Managers
	539
	581
	41
	8

	Human Resources, Training and Labor Relations Specialists
	905
	1,102
	197
	22

	Computer and Information Systems Managers
	293
	342
	50
	17


Source: www.bls.gov
e. Describe how your program attracts and retains a diverse (broadly defined and may be based on your individual program characteristics) student population.
The program relies on our Admissions Office to perform their recruiting efforts and participates in recruiting as appropriate.  As for retention, Program faculty report that non-majority students (including students of color and international students) require more one-on-one advising and instruction and they visit with a greater percentage of non-majority students during office hours.  We also enroll international students, both exchange and those fully matriculating at LHU.  For example, in spring 2010, we offered 50 seats to international exchange students in various management and accounting classes. 
Using data provided by the Institutional Research Office and the Common Data Set (CDS), the business and accounting programs enroll an increasingly higher percent of non-majority students as compared to the total percent of non-majority students university-wide.  CDS figures show non-majority, university-wide enrollment as follows:  2007-08, 13%; 2008-09; 13%, 2009-10; 12%, these data are lower than the program figures posted in the tables below.

	
	2007
	2008
	2009

	Business Administration – Total #
	387
	409
	387

	American Indian or Alaskan Native
	
	1
	1

	Asian or Pacific Islander
	4
	3
	2

	Black, non-Hispanic
	38
	44
	42

	Hispanic
	13
	11
	15

	NRA
	15
	20
	19

	Unknown
	3
	4
	3

	White, non-Hispanic
	314
	326
	305

	Percent Non-majority
	0.19
	0.20
	0.21


	
	2007
	2008
	2009

	Accounting – Total #
	119
	132
	130

	Asian or Pacific Islander
	
	
	2

	Black, non-Hispanic
	9
	15
	18

	Hispanic
	6
	8
	5

	NRA
	4
	4
	2

	White, non-Hispanic
	100
	105
	103

	Percent Non-Majority
	0.16
	0.20
	0.21


III. Program Quality (Limit: 4 pages, not including tables or appendices.) (35%)

a. Students:  Provide evidence indicative of program quality related to student learning (e.g., patterns of student achievements in discipline-specific contexts such as special honors or awards, publication, presentations; performances; pass rates on professional examinations; proportion of students who are admitted to graduate school and employed in a disciplinary field; and others as appropriate for your discipline).

Please see 2009-10 learning outcomes worksheets for business administration and accounting.  In addition, our students demonstrate learning through experiential settings including, but not limited to, internships, the Partner-Ed projects, grant work, senior receptions and course work designated as external experience.  The learning outcomes worksheet documents some feedback from our business partners and key constituencies and some additional comments are outlined below.
Intern supervisors consistently rate our students either 4 (above average) or 5 (excellent) on such skills and abilities as communicating in writing and verbally, ability to work with others, use of technology, and overall quality of assignments.  Internship supervisors frequently make the following comments about our students (taken from the internship evaluation forms):  strong work ethic, great communication skills, willing to work with others, and strong knowledge of business concepts.  A spring 2010 internship supervisor compared LHU interns to others saying “From my experience with their students, the LHU students are the top of the list.  They show outstanding initiative, are hungry to learn, and quick to grasp concepts.”   Another intern supervisor rated our intern a five as compared to other institutions’ interns and wrote as a comment “there is no comparison…  I have not had any negative experiences with interns from anywhere, but Lock Haven interns have done especially well for me.”  A 2010 summer intern received accolades as follows:  “She is completing projects at an alarming rate.  She has exceeded our expectations!   We are very, very pleased with her as an intern.  She has received nothing but rave reviews from the various department heads that she completes things for.”
As for the ELC grant work, follow-up interviews and surveys reveal that business persons are pleased with the student workers/consultants provided through the grant.   In a follow-up interview, one ELC business client indicated she loves our students at LHU and that they have provided very valuable services to her as she develops her own business.  
Each semester, the senior capstone course includes a business simulation in which groups of students compete not only against their LHU peers, but against a couple thousand institutions worldwide.  LHU students consistently rank in the top 100 performances worldwide throughout the semester (these performances are documented by the instructor of record).  In the spring 2010 semester, for example, we had one group rank number one worldwide for several weekly performances as noted.
Company C:  Overall Game-To-Date Score - Their Overall Score of 110.0 tied for the best Overall Score performance of the week, worldwide! (weeks of 26-Apr-10 through 2-May-10; 19-Apr-10 through 25-Apr-10; 12-Apr-10 through 18-Apr-10; 5-Apr-10 through 11-Apr-10)  

Figures relating to graduate school and employment are reported in the Career Services 2009 Annual Follow-up Survey.  According to those results, 97 percent of our students are either employed or continuing their education.   Sixty-Seven (67) percent are employed full-time in the field of study and 12 percent enrolled in graduate school.  From this most recent survey, our students hold positions in such areas as accounting, auditing, sales, banking, manufacturing, human resources, marketing, information technology, general management, and real estate.
As requested in the Annual Report form, program strengths related to student learning include the following:

· Content Acquisition: Senior Survey results reveal that generally students are satisfied with their knowledge acquisition in the program (>than 90% satisfied on all related questions).  This question also received the most favorable response from alumni.

· Group Work Skills:  Direct assessments of understanding and application of group work skills indicate that this area is a strength for our majors with 95% of students meeting expectations for narrative peer observations and 89% of students meeting expectations for quantitative peer observations.

b. Faculty

1. Provide evidence of teaching effectiveness and commitment to continuous improvement of teaching.  Include, for example, engagement in professional development for teaching effectiveness, program approaches to ensure quality, and recognitions, honors, performances, and awards for excellence in the classroom as appropriate for your program.

The teaching faculty demonstrates their commitment to continuous improvement through such efforts as:  

· Conducting research on teaching and learning leading to conference presentations and publication

· Involvement in the Teaching and Learning Center (TLC) and its professional development activities.  Two faculty serve on the TLC Steering Committee and several members attended workshops and incorporated insights into their pedagogy

· Developing individual course assessment plans, the documentation for which is provided in annual review process for each faculty member

· Developing an Advisory Council that provides feedback related to the curriculum and learning activities
· Chairing panels at academic conferences on specific course and program development

· Hosting an annual retreat to discuss program improvement including pedagogical approaches
· Conducting graduating senior and alumni surveys that not only address program content, but aspects of teaching effectiveness

Results of surveys provide some evidence of teaching effectiveness as perceived by key constituents and were listed as strengths in the Annual Report as follows:
· Prepare students for work world:  Results from the alumni survey indicate that program graduates feel as though they were well prepared for the work world.  Of the 107 qualitative responses received for this question, 99 indicated that they were prepared for the working world.  Where suggestions were offered, they most often focused on the integration of more real-world problems and learning opportunities.

· Accessibility of faculty to students:  Senior Survey results suggest that students are pleased with how accessible faculty are to them.  When asked about major professors’ accessibility outside of class, 88 percent of senior students responded that they were satisfied or very satisfied.  Moreover, 98 percent of students responded that they were satisfied or very satisfied with major professors’ effort in providing additional assistance with course work. The following student comments were made in response to a question about the strengths of the Program.

· The ability for faculty to be personable as well as recognizing students outside of the classroom

· Always willing to assist students outside of the classroom

· Willingness to help students; making an effort to know all students within the department

· Ability to contact faculty when needed

· Quality of Teaching:  About 94 percent of senior students indicated that they were satisfied or very satisfied with the quality of teaching and 90 percent were satisfied or very satisfied with faculty expertise in the discipline. Some of the qualitative comments from the student survey include the following strengths:

· Professors knowledge in the subjects they teach

· Expertise and professionalism of faculty

· Many of the instructors are teaching courses which they have had hands-on experience.
· Faculty have proper industry experience needed to teach classes and incorporate both textbook concepts and their experience not found in textbooks
· Integration of Technology:  Eighty-eight (88) percent of senior students were satisfied or very satisfied with the integration of technology into their educational experience.  The Program requires two computer courses in the first semesters of the Program.  In addition, the Program faculty have tried to increase the use of computer technology in upper division courses. Also, 98% of students responded that the learning resources were adequate for the class projects.

2. Evidence of faculty engagement in scholarship/creative and performance-related activities. May include information for the past 3 years.  Please describe the quantity and also the quality of the following:  (Put comments below in the space provided. Attach appendices as needed.) 
	Scholarship/Creative Activities**
	2007-08
	2008-09
	2009-10

	Peer-reviewed publication or creative projects and performances.
	3
	3
	6

	Submitted and funded grant or contract related to scholarship, consulting.
	
	1
	1

	Invited participant or leader or workshops, expert panels, or task forces.
	1
	2
	

	Presentations (paper, poster, exhibition, etc.) given at a professional society meeting.
	2
	2
	4

	Professional service activities at a regional, national, or international level.
	1
	2
	6

	Service to the institution (shared governance, institutional support, public relations activities)
	17
	18
	19

	Community Service.
	3
	4
	6

	Other
	3
	4
	4


The figures provided above give some indication of faculty contributions in terms of research and service.  These figures conservatively document faculty efforts and do not, for example, highlight departmental service (which does benefit the University as a whole) and other service routinely offered by the faculty.  The qualitative data (citations) are included at the end of the document in Appendix B.
3. Provide evidence to demonstrate the faculty’s ability to offer an array of experiential learning opportunities (inside and outside classroom) including the use of current technology.
As documented under III. Program Quality, a. Students, the program integrates various experiential learning opportunities into the curriculum that effectively promote learning outcomes.  These experiences include internships, courses with external experiences (e.g., marketing – web landings, facebook pages; human resources – PartnerEd projects); senior reception; tour of QVC studios; Celebration of Scholarship poster sessions and presentations; business strategy game; and student research for business clients, as examples.  Coursework integrates such technologies as student use of classroom technologies, computer simulations, field-related software, research databases, basic and advanced research programs, and various communication technologies.  Management courses employ numerous approaches for using group work (inside and outside the classroom) for experiential learning.
4. Provide evidence for faculty advising and mentoring of students.  Include, for example, approaches to advising, directed study or research, clubs, and student professional chapters that involve faculty mentorship.

Typically, each program faculty member advises about 55-65 students.  While each faculty member customizes the advising process somewhat to their needs, most program faculty greet new advisees by outlining the responsibilities of the advisee/advisor, provide written confirmation of advisee meetings (especially during registration), and follow-up with advisees where appropriate (academic suspension, questions about program requirements, required documentation) (please see Appendix A for sample documents and correspondence).  Several program faculty have administered the voluntary survey and used it to improve their process.  Also, the graduating senior survey includes a question about the satisfaction with academic advising as noted:
· Advising:  About 87 percent of senior students expressed that they were satisfied or very satisfied with academic advising and several professors were named as strengths of the program for their advising.  Under program strengths, the following comments were given:
· Advising was a simple task (listed as strength)

· Dedication to students

· The professors care
· Advising helped me out a lot
The faculty members are very involved in mentoring students as well.  They provide guidance on career aspirations and write numerous recommendations for employment and graduate school (documents on file with each faculty member).  Program faculty have also offered independent study, supervised honors augmentations and capstone projects, and supervised discipline-related MLA projects.  

The program faculty has been very active in identifying off-campus learning opportunities (e.g., PartnerEd, internship placement, ELC Grant work, trips/tours) that are used for directed study and research.  In addition, the program supports the local chapter of Alpha Kappa Psi, a business fraternity.  Prof. William Lloyd serves as the group’s advisor and he, along with other program faculty, consult with students and offer suggestions about learning activities, fundraising, speakers, etc.  
5. Provide evidence of faculty mentoring of peers
The Program faculty engage in both formal and informal mentoring of faculty.  Seven of the eight program faculty members were hired within the last five years.  As part of the University Mentoring Program, all seven received an “official mentor” within the department.  The feedback on the Mentoring Project has been overwhelmingly positive in terms of its usefulness for new faculty.  Formal mentoring also takes place through the annual review, tenure, and promotion processes.  In addition, the program faculty meet monthly (aside from the department meeting) to discuss issues relating to curriculum, advising, policies, peer evaluation, etc.  This time allows the more senior faculty to share insights about relevant issues.
Informally, the program faculty benefit from being housed altogether in Akeley which lends itself to helping each other understand policies, dealing with difficult students/issues, and sharing insights with one another.  These interactions take place on a daily basis throughout the academic year.  The Department also organizes at least two social events a year for departmental faculty and other more informal weekly gatherings which help with continued socialization into the University and community.
c. Program Improvement
1. Assessment

Use Annual and 5 Year Reports

During the last five-year review (2005), the program articulated eight program learning outcomes.  Since that time, data collected from benchmarking with peer institutions and accrediting agencies have facilitated the recent revision of these learning outcomes. This fact itself indicates that the program uses data to make decisions.  Over the past five years, several changes were made to the program, the specifics of which are documented in the learning outcomes worksheets, program outcomes worksheets (see http://www.lhup.edu/planning-and-assessment/program/reports2007.htm for prior reports), and individual faculty course assessment plans.  Please see below a brief list of a few examples from those reports:
· Direct and indirect assessment data pointing to unsatisfactory results for the information literacy learning outcome precipitated the inclusion of a class period in the capstone course that was developed and presented in conjunction with the program’s library liaison and focused on issues related to information literacy.  Further data collection and analysis related to this outcome revealed much better results after the implementation of this change.
· As a result of poor assessment data on the critical thinking learning objective, the instructor developed a detailed case study outline that maps the elements of a case study to the sections of the course which address these areas.  The case study outline is used as a road map for the course.  At the beginning and conclusion of each new section, the instructor shows how the concept relates to developing a case study.  The instructor also developed in-class exercises which incorporated the functional strategy on a completed case study in order to allow students to receive feedback, reflect on the feedback and discuss with peers, and revise the case study.  In addition, the instructor incorporated a simulation that emphasizes how functional areas (which should be addressed in the implementation plan) are highly integrated and necessary for organizational success.  The students performed the simulation, conducted reflective exercises to help cement concepts, and engaged in a highly interactive large group discussion on the simulation at its conclusion.  These elements may have led to the increase in the percent of students (83.75%, up from 61.53%) who met expectations in this area.

· Student responses to survey and focus groups as well as assessment data from the post-case study show that students do not readily identify ethical issues and seek to address them.  In response, the section on ethics in MANG475 during fall 2008 was strengthened to include more instruction, class discussion, and a written case study on ethical issues in global supply chain management.  Assessment data show marked improvements in fall 2008 and spring 2009.

· As a result of the writing assessment, several changes were made to MANG475: Senior Capstone Seminar in Strategic Management.  Using this baseline data and information provided in the TLC Summer Writing Workshop, rubrics were developed for each of the writing assignments in the Capstone class and were used during the fall 2007 semester.  At the end the fall 2007 semester, students were surveyed about the effectiveness of rubrics in the learning process.  On a scale from 1 to 5, students reported that rubrics effectively provide clear expectations (4.94 mean), guide the development of assignments (4.83 mean), provide clear feedback (4.89 mean), and facilitate learning when used to grade assignments and provide feedback (4.78 mean). All respondents (n=36) indicated that they like the use of rubrics.  Other course changes included additional writing assignments that focus on “write to learn” and “write to communicate” activities, a revised list of writing tips, opportunities for revisions in order to use instructor feedback to improve writing, samples of student papers that conform to expectations for writing and content, and an in-class writing exercise that used student writing samples to illustrate common errors.  While several changes to promote effective written communication, many students still struggle with basic writing issues.  These concerns have been discussed with faculty in the English Department and seem to be pervasive among our students.  No additional changes to the course were identified as a result of this consultation.

2. Facilities and resources

Provide a brief listing of your most important facilities, equipment and information/technology/library resources, and describe the degree to which the current facilities, equipment and information/library resources affect program quality.

Currently, the program functions with few special needs for facilities and equipment.  Faculty do use extensively the features of the technology-equipped classroom with the SmartBoard, DVD/VCR, and elmo.  Access to labs during instructional time is paramount for several courses that include heavy use of computers.  Many students still do not have laptops and rooms are not equipped with enough outlets, etc to completely substitute for a computer lab.  The program does subscribe to several databases that are necessary for research.  One database we have not been able to subscribe to (due to attorney rejection of the contracts with the two potential suppliers) is MediaMark Reporter. This database is used extensively by junior marketers in a number of companies and should be part of the curriculum in Marketing Research.
3. Affiliations

Some academic programs are affiliated with on-campus or off-campus centers, units or institutes that bring important benefits to programs.  For any such center/unit/institute, please provide (1) the name of such center/unit/institute, and very brief descriptions of (2) the purpose of the center/unit/institute, (3) the nature of your program’s affiliation with the center/unit/institute, and (4) the benefits accruing to your program/major from your affiliation with this center/unit/institute.  Units/center/institutes may be public (LHU, PASSHE, affiliation with this center/unit/institute.  Units, centers/institutes may be public (LHU, PASSHE, local, state, federal) or private.

On-campus, the programs’ faculty and students extensively use/benefit from the library (information literacy components integrated), writing center (writing), career services (services related to career services and internships), alumni/development (aid with identifying program volunteers, potential donors, alumni/donor contact information for surveys, etc), the Entrepreneurial Leadership Center (ELC – sponsors experiential learning activities, guest speakers, and tours) and the Small Business Development Center (SBDC – partners with the ELC in providing experiential learning opportunities and identifying external funding).  
Off-campus, the program is affiliated locally/regionally with the Economic Partnership, Downtown Lock Haven, SEDA-COG, and Regional Businesses (partners in identifying appropriate opportunities for faculty service to the business community and experiential learning opportunities for students).  These local/regional affiliations were strengthened as the ELC initiatives began.  The ELC is sponsored by a PASSHE Grant and as such, is a PASSHE initiative in conjunction with the PASSHE Sponsored Programs and Grant Development Office.  As part of this grant, we also will be partnering with the local Arts Council on a large project that benefits local artisans.
4. Highly Marketable Skills including Proficiency in Technology
Describe how written and oral communication skills, creativity, aesthetic awareness, critical thinking, mathematics, scientific inquiry, and performance skills are included in your program.

The Business Administration Program’s primary learning objectives include many of the marketable skill areas as follows:
 1. KNOW: Our students will have fundamental business knowledge.

 a) Students will demonstrate a basic knowledge of accounting, management, marketing, finance, operations and ethics.

 2. SOLVE: Our students, given a new or unfamiliar business situation, will be able to analyze the situation and develop reasonable and feasible plans of action.

 a) Given a general business problem, students will analyze the problem and develop plans of action that lead to reasonable and feasible solutions to the problem.

 b) Given a ethical business problem, students will analyze the problem and unprompted, identify the ethical issues and develop ethical solutions.

 c) Given a quantitative business problem, students will analyze the problem and unprompted, apply appropriate methods to find feasible solutions.

 3. IMPART: Our students will have effective communication skills.

 a) Students will demonstrate effective written communication skills.

 b) Students will demonstrate effective oral communication skills.

 c) Students will demonstrate effective group skills.
The Accounting Program’s primary learning objectives include many of the marketable skill areas as follows:
1. KNOW: Our students will have a fundamental knowledge of business and accounting principles.

a) Students will demonstrate a basic knowledge of accounting, management, marketing, finance, operations and ethics

b) Students will demonstrate a comprehensive understanding of accounting, tax, and audit concepts.

2. APPLY: Our students will be able to apply accounting, tax, and audit theory in a given situation.

a) Given an accounting transaction students will be able to research and apply the appropriate Generally Accepted Accounting Principles.

b) Given a tax problem students will be able to research and apply tax concepts in the preparation of required tax forms.

c) Given an audit situation students will be able to research and apply Generally Accepted Auditing Standards

3. IMPART: Our students will have effective communication skills

a) Students will demonstrate effective written communication skills

b) Students will demonstrate effective oral communication skills

The Programs’ core curriculum not only introduces and reinforces these knowledge and skill areas, but also includes two mathematics courses, two computer courses, and two courses designated as writing emphasis and information literacy.  The core courses also use assignments designed to demonstrate creativity appropriate to the discipline.
5. Relevance and innovation

Provide evidence through examples that demonstrate a curriculum that is relevant, innovative, forward thinking, responsive to changing trends, and equips students to function in a diverse, global context.

Over the past five years, the program has created two new concentrations, marketing and entrepreneurship.  The concentration proposals document the demand and need for these concentrations and the new courses developed within them.  Within the marketing, management, and entrepreneurship concentrations, six new courses and one course revision were made for such “hot” topics as entrepreneurial marketing, internet marketing and e-Commerce, small business management, and business, society, and government.  Faculty are developing two courses, Sustainable Small Business and Small Business Finance and Accounting, and will seek curricular approval in the fall 2010. Other course revisions, some of which are addressed in the learning and program outcomes worksheets also address changing trends.  For example, such learning activities related to ethics, business etiquette, networking, group work and communication were added to the curriculum in response to various assessment data (e.g., Advisory Council input, alumni survey, graduating senior survey) to address skill development in areas becoming increasingly important.
6. Describe the degree to which the program is recognized by constituencies both inside and outside the institution including, but not limited to, accreditation.
With adequate resources, the business and accounting programs hope to earn disciplinary accreditation.  Beyond this acknowledgement, program students, alumni, and local businesses have identified aspects of the program that they perceive as high quality (already reported under program quality – students and faculty).  In a recent feasibility study, the business program was selected as an area with high potential for fundraising as part of a capital campaign.
7. Describe if the program is enhanced by the inclusion of coursework across the university.
While the business and accounting programs do serve other disciplines, they benefit from other departments’ service as well.  The Program includes courses from Computer Information Science, English, History, Political Science, Economics, Geography, Philosophy, Communication, Mathematics, Psychology, Sociology, and Foreign Languages (can use language as major elective).  As would be expected, business administration incorporates many disciplines and exposure to perspectives offered in these courses enhances the students’ ability to function in this global business world.
8. Describe the career placement and/or graduate school admission rates.
According to the Career Services 2009 Annual Follow-up Survey, 97 percent of our students are either employed or continuing their education.   Sixty-Seven (67) percent are employed full-time in the field of study and 12 percent enrolled in graduate school.  From this most recent survey, our students hold positions in such areas as accounting, auditing, sales, banking, manufacturing, human resources, marketing, information technology, general management, and real estate.  
9. Provide any additional information relative to program quality not included above.
None
IV. Revenues (Response Limit: 2 pages of narrative, not including tables) (20%)
a. Efficiency: Cut and paste Part II. Program Data from your “Annual Report.”
	
	Insert Appropriate Academic Years Below

	
	2005-06
	2006-07
	2007-08
	2008-09
	2009-10

	Student Enrollment (Annualized FTE)
	        74
	        91
	196
	200
	190

	Program Budget / Cost 
(personnel, operating, equipment)
	                      $324,281
	$422, 070
	$299,887
	$506,590
	$451,746

	Program Cost / Student FTE
	$4,392
	$4,655
	$1,533
	$2,527
	$2,384

	Faculty FTE
	   12.00 
	   12.00 
	7.7
	7.8
	8.0

	Majors Enrolled (Fall Headcount)
	312
	325
	506
	541
	517

	Program Graduates
	50
	51
	77
	103
	124


b. Level of Resources (facilities, equipment, and student employment).

Provide dollar estimates for projected program costs by the following categories.  Annualize periodic costs (equipment purchases or facilities upgrades) as necessary.  Include an explanation, if appropriate.  Do not include costs for commonly used items (smart classrooms, faculty workstations, copy machines, phone, etc.).

	Category
	Estimated Cost

	Equipment (including maintenance agreements)*
	$3,000.00

	Instructional Supplies
	$2,000.00

	Student Employment (graders, note-takers, lab assistant, GA’s, student employment, etc.)
	$5,000.00


*Although this suggestion does not fit nicely in the categories above, our faculty would like to have classroom space with tables and chairs instead of desks.  This may be more conducive to work with computers and discussion courses where the tables could be placed conference style.

1. Program Investments – accreditation (if applicable)

If this program is accredited, describe how this accreditation affects program costs.

The business program has not yet, but will incur program costs pursuing accreditation.  The estimated three-year cost for application and membership is $16,500.  This cost excludes travel to accreditation conferences and workshops. Beyond these costs, accreditation will require at least three more faculty in accounting, international business and entrepreneurship.
c. Additional Revenues to Defray Program Costs
	Revenue

DEPARTMENTS COMPLETE THIS SECTION
	07/08
	08/09
	09/10



	Fundraising/donations (contributions made this year to the department from department faculty – first figure, advisory council – second figure)
	$1,386.78

	$935.00
$1,840.00
	$1,145.00
$5,490.00

	Student fees
	
	
	

	Grants
	
	$207,978 (3-year grant)

	$7,500

	Other revenues
	
	
	


These revenues have largely supported curricular and co-curricular activities for the academic program in terms of funding the senior reception, trips/tours, experiential learning with business clients, the ELC Lecture Series, etc.  The second grant for $7,500 specifically supported the professional development for faculty and course content for students in accounting.  The funds supplied a software tool used by accounting students.
d. Describe your program’s contributions to the recruitment and retention of students.

Over the last three years, business and accounting students consistently represented more than four percent (up from 2.9 percent in 2005) of undergraduate enrollment and credit hours generated.  The program faculty participate in Admissions open houses and phon-a-thon; orientation (at the beginning of the semester); and one-on-one meetings with recruits.  Other faculty service related to retention includes co-chair for the Foundation of Excellence project; TLC Steering Committee members; and attendance at the majors fair.  We also believe the evidence listed under academic advising, mentoring, and experiential learning assists with retention efforts.  
e. Budget cut impacts

Indicate how your program has been affected by recent budget cuts that have directly affected resources for your program (faculty, staff, operating expense) and course offerings (class size, reduced course offerings or options for the major.) 

Recent budget cuts and ongoing budgetary concerns have limited staffing and course offerings for several years which undoubtedly serve as two primary weaknesses for our program as stated below:
· Course Offerings:  Results of peer benchmarking and the senior survey suggest that a greater variety and more class sections should be available for students.  Fifty-two (52) percent of students were dissatisfied or very dissatisfied with availability of course offerings; 40% were dissatisfied or very dissatisfied with range of courses offered; and 38% were dissatisfied or very dissatisfied with elective courses available.  These areas have consistently received the lowest ratings.  Representative student comments follow:

· Not enough professors, classes

· Lack of availability of courses when I needed to take them

· Lack of diverse courses.  Could have offered  a bigger selection, often times it was very hard to get into a course.

· Lack of professors to teach more extensive courses

Adequate Staffing Levels:  To improve upon some of the students’ suggestions, additional staff is needed.  Even though ACBSP standards may not be as stringent as AACSB expectations, we do not meet the minimum staffing requirements.  
V. Potential (Please complete this section for each program.  Limit:  2 pages per option) (10%)

a. Program capacity with available resources:

1. What is your program’s capacity to grow with available resources?  
With available (current) resources, we do not believe that we can grow.  First, we must acquire enough resources to earn accreditation and we currently lack adequate staff.  Accreditations for business programs are becoming more important for recruiting good students.  The LHU Admissions Office reported to our department that over the past few years, parents and students increasingly inquire about accreditation and once they learn our business program is unaccredited, their inquiry often terminates with no further questions about LHU and the program.  Accreditation is vital to our competitive positioning and ability to build a reputation in business.  The longer we delay pursuing accreditation, the more difficult it will become to regain the slide in reputation and recruiting (particularly against other PASSHE universities), and the more difficult it will become to sustain or regain the momentum that currently resides with our faculty.  
2. If your program is at maximum capacity, proceed to Part B.  If you have capacity to grow with available resources, what steps have been taken to increase enrollment?  What has been the effect of these steps and what results are still anticipated?

ENTER COMMENTS HERE
b. Describe opportunities for future growth that would require additional resources.  

1. What opportunity does the program have for future expansion?  Provide evidence for your response.  Include a description of the additional resources that are necessary.
Based on the employment outlook (reported previously), the program appears to have opportunities for growth if accredited.  Future expansion with accreditation requires human and financial resources.  We need additional faculty to support growth of an accredited program.  We also will need to fund research and travel for our faculty to remain academically and professionally qualified as defined by accrediting standards.
c. What would be the impact of changing levels of resources to your program, other programs, and to the mission of LHU. (Respond to the following prompts.)
1. Suppose that your program was ranked in a category that recommended augmentation of resources.  What would be the impact of augmented resources?  

Augmentation of resources would help with acquiring accreditation which should improve the program’s reputation, competitiveness, and enrollment.  Augmentation may also promote more cooperation with the business community, experiential learning for students, student skill development, and academic and professional learning.  For example, with the Partner-ED program, student visits to company facilities were funded by students themselves or the faculty member.  Company Partners and students commented that it would be beneficial for student teams to actually visit the company site they are partnered with so they could meet, tour, interact, and understand the company situation better.

2. Suppose that your program was ranked in a category that recommended reduction of resources.  What would be the impact of reduced resources?  

The program enrollment will likely sustain itself in the current year, maybe two and then decline.  A reduction in resources would preclude the program from employing the appropriate number of faculty in required specializations needed for accreditation.  If reduced resources lead to retrenchment, class size would increase and course availability would decrease.  These outcomes would also undermine accreditation efforts.
3. Suppose that your program was recommended to be discontinued.  What would be the impact of program elimination?

Our course enrollment is very dependent on enrollment of our majors.  Program elimination would surely mean retrenchment of several faculty in accounting and management.   The reduction in revenues (from lost majors/enrollment) would exceed the overall reduction in cost from program elimination.  Beyond that, LHU would NOT be meeting the needs of the local community, region or state, by eliminating a discipline for which there is such proven demand.  
d. Describe your programs ability to meet the challenges of a changing global economy.

Our program meets the challenges of a global economy in terms of program content, skills taught, and delivery modes.  Our curriculum specifically includes content about globalization and its affect on the work our graduates will perform.  Because sweeping changes take place so much more frequently, our program concentrates on equipping students with such skills as communication, critical thinking, problem solving, and teaming in hopes that they can transfer these basic skills to changing circumstances.
Our program recognizes the changes taking place not only in the world, but also in higher education.  We have thought more about the learners’ needs and appropriate, alternative delivery methods.  On-line delivery and potential certificate programs are two ways in which to meet challenges of a changing global economy that may necessitate upskilling of workers with convenience.   The program has begun to deliver more on-line classes and considered delivering remotely to campus to address both faculty and learners’ needs.
VI. Additional information (Limit: 1 page) (up to 5 extra credit points may be assigned to the overall score).  Provide crucial information that is not provided under the previous categories.

Project Partner-ED is an academic enrichment program developed for Lock Haven University students pursuing a B.S. degree in management.  Among several objectives of the program, Partner-ED  helps students develop real-world skills in problem solving and communication, network with managerial level personnel, and strengthen application of course concepts.  Students and companies benefit through the action learning program as a result of their collaboration on solving actual management problems, or by conversing and/or meeting for bi-monthly sessions on or off campus. With work performed during the fall 2009 and spring 2010 semesters, the program was a win-win for students, company partners and the University.  

Partner-ED proved to be a valuable learning experience and educational program for 218 Management, Accounting, Marketing, Computer Science, Sports Administration , Recreation Management, Theatre and Social Work students who learned about business activities and the management of those activities from those who do it day to day.
Company Partners benefited when student teams worked on real problems identified by the company.  The student’s research, analysis and final reports helped improve productivity, provide new knowledge, publicity, industry research, program development for fourteen (14) businesses and community agencies.   Company Partners report that they get a lot out of the opportunity to serve as coach and mentor to our young students.  Several are now offering or have become interested in offering internships to the students working with them through the program. 

Lock Haven University benefited as well. As a result of the Partner-ED program, either through direct student-Company Partner contact, or student participation in working with a company manager on an organization problem, Lock Haven has received a MINIMUM of 156 service hours from Company Partners.   At an estimated $50.00 per hour of company executive time this equals $7,800.00 in-kind contributions to the University (minimum).

The University has been promoted to 45+ companies in Clinton, Lycoming, and surrounding counties, most often to senior levels of management.  These companies now have a better awareness, understanding, and appreciation of all that Lock Haven University offers as an academic institution serving Central Pennsylvania.


Additionally, over the winter break, news releases were sent to 108 student's home-town newspapers announcing the LHU student's learning collaboration with a company.   Many students have brought in the news release for me to see.


Partner-ED project benefits and objectives

The regularly scheduled, ongoing interaction with the Company Learning Partner benefits students in several immediate, and long-term, ways.   Following are excerpts from student assignments in which they articulated their skill development in project related objectives.
Strengthen comprehension of course concepts.

· “I learned that interacting with outside people, such as Ms. -----  the executive director of  _______  School, can really be helpful in learning about the chapter material, and what it doesn’t say.”  

· “I have learned how managing can make or break you and how important the little things are in business.  I tend to think numbers and outcomes.  But if there is no leadership, motivation, teamwork, or managerial skills, the numbers won’t be where they should.”

· “Working with  [Company Learning Partner] is great, he tells us how things really work, how hard it is sometimes to get people to pitch in to get a job done as you, need for it to be done.”

Stronger sense of self confidence and responsibility.

· “I learned that e-mailing Ms.--- at least four days in advance allows for the greatest efficiency.  Sometimes the schedule gets tight and it is hard to get an e-mail out early and then the whole group may struggle.” 

· “Since being in a group, it feels good to have people rely on you sometimes and look to you for answers.”

· “I have learned that with everyone being responsible in doing their allocated work, the role of management becomes smoother, as conflicts are avoided and productivity is increased.” 

Learn to value differences in others/understanding problems of others.

· “Working with a diverse group of students, especially international students I have become more aware of their problems and cultural differences.”

· “I have learned that different things can arise in having such different people with different schedules in a group such as ours.   However, even with our own busy schedules, we have been to every meeting and were well prepared.”

· “My team has a better understanding through this project because of the time we spent rescheduling and understanding that problems can arise at any time during the work week.” 

Develop team collaboration skills.

· “I found that even though I usually want to take on a leadership role in groups, that when Kelly took the lead, I was able to do well in a support role, because in this particular instance, she clearly had mastery of the chapter material and I didn’t – so I could see that by having a team member who was familiar with it, made us all look good.”

· “Overall, I like working in this team because other team members can help to clear up any confusion.  It also forces me to set aside time to work on the project because I don’t want to let the others down, since I joined the team late.”

· “I did not take a leadership role but I am fine with that. I like being supportive and helping where I could.  Our team works together great and I really enjoy this project.”

Respect and consideration for others

· “At first I was a little perturbed -- with the instructor, and with having to take in another team member when we had just started working together so well and had our assignments decided.  Now though, I am glad we have this sixth person on the team, we needed the extra help given the complexity of our project with (company) and he has the math background we need.  And, what are we going to do, I know if it was me, then I would want to be put on another team, so in a way I feel good in doing a fellow class man [sic] a good thing.”

·  “Well, I guess we understand. Things come up.  She has her responsibilities and her first obligation is to her company.”

· “I learned this… I can’t always have it my own way.”

Appendix A:  Sample advising form
Academic Advising

Acknowledgement of Responsibilities and Appropriate Advisement

I have been assigned to serve as your academic advisor and encourage you to contact me when you have questions about your academic decision making.  My contact information is:

Dr. Cori Myers

234 Akeley Hall, LHUP

570-484-2274

cmyers@lhup.edu
As outlined in the Academic Advisement Handbook, I have many responsibilities in my role as your advisor which include:  

Creating an open environment; holding regular office hours and appointments to meet your advising needs; understanding academic standards and policies, general education and program requirements; referring you to other, appropriate sources of information; listening carefully to your concerns; assisting you with clarifying your values and goals; assisting you with identifying weaknesses and developing plans to overcome them; and encouraging you to take advantage of special educational opportunities and extra-curricular activities appropriate to your abilities and interests.

The Academic Advisement Handbook also states information about your role and responsibilities as an advisee.  Such responsibilities include:

Knowing my office hours and scheduling appointments with me for registration; developing your social, academic, and career goals; preparing for the advising session; maintaining notes of advising sessions and taking appropriate action after advising sessions; knowing the academic standards, learning about academic standards and policies, general education and program requirements, academic calendar, available University resources and financial aid guidelines; consulting with me when you are having difficulty or plan to change major/academic status; and most importantly, accepting responsibility for your academic choices and other decisions.  You, the advisee, hold the responsibility to ensure that you meet your degree requirements and make the most of your college experience.
I have read and understand the guidelines presented above.

(advisee)





(date)


My signature below indicates that I have met with my advisor for the designated semester and received appropriate advisement.   My questions have been answered and I understand the consequences of my decisions.   Any unusual circumstances are documented in the comments box.

	Semester
	Signature
	Date
	Comments

	Fall 2009


	
	
	

	Spring 2010


	
	
	

	Fall 2010


	
	
	

	Spring2011


	
	
	

	Fall 2011


	
	
	

	Spring 2012


	
	
	

	Fall 2012


	
	
	

	Spring 2013


	
	
	

	Fall 2013


	
	
	

	Spring 2014


	
	
	


Initial message about registration

Advisees, 

 

Next week, advising and registration period will begin. I have posted a sign-up sheet on my office door (Akeley 227) so that you can sign-up for an advising appointment.  Please check the registration time chart (http://www.lhup.edu/registrar/registration/Fall2010_RegGroups_web.pdf)  to see when you are scheduled to register.  Please sign-up for an advising appointment before, but fairly close to your registration time.  Also, please review the master schedule (http://www.lhup.edu/adminrpt/FA_master_schedule.htm) before your appointment and consider what you might want/need to take for next semester.  All advisees must meet with me in order to be cleared for registration. Obviously, if you are a graduating senior who plans to graduate in May, we do not need to meet and congratulations to you!

 

Best,

 Reminder message about registration

Advisees, 

 

We are nearing the end of advising and registration; however, I do not believe we have met this semester. I have posted a sign-up sheet on my office door (Akeley 227) so that you can sign-up for an advising appointment.  Please sign-up for an advising appointment now.  Also, please review the master schedule (http://www.lhup.edu/adminrpt/FA_master_schedule.htm) before your appointment and consider what you might want/need to take for next semester and what remains open.  All advisees must meet with me in order to be cleared for registration. Obviously, if you have already signed up for a meeting or made other arrangements (changed major and will advise elsewhere), please disregard this message.

 

Best,

Appendix B:  Scholarly Activity
Peer-reviewed publication or creative projects and performances. 

Kurzynski, Marcia (2009) “Peter Drucker: Modern Day Aristotle for the Business Community,” Journal of Management History, 19 (4), 357-374. 

Myers, Cori and Peter Huegler.  “Effects of Virtual Groups on Learning Outcomes in and ITV Delivered International Business Course.”  Advances in Business Education and Training. Accepted spring 2010.

Drozdenko, R., & Jensen, M. (2009).Translating country-of-origin effects into prices, Journal of Product & Brand Management, 18(5), 371-378.

Hartman, Randall. "Mergers and Acquisitions of Small Business in a Troubled Economy." Journal of Finance and Accountancy. Accepted 2009-2010, double blind peer reviewed.

Jensen, M. & Drozdenko, R. (2008). Using consumer-perceived risks to set optimal discount levels. International Journal of Revenue Management, 2(4), 327-343.
Jensen, M. & Drozdenko, R. (2008). The changing price of brand loyalty under perceived time pressure. Journal of Product & Brand Management, 17(2), 115-120.

Huegler, P.A., & J.C. Hartman, Fulfilling orders for steel plates from existing inventory, Journal of the Operational Research Society 58 (2007), 1156-1166.

Huegler, P.A., & F.J. Vasko, Metaheuristics for meltshop scheduling, Journal of the Operational Research Society 58 (2007), 791-796.
Refereed Conference Proceedings

Coelho, D., Drozdenko, R. & Jensen, M. (2010). Re-examining the factors that affect consumer acceptance of innovation. Proceedings of the International Academy of Business and Public Administration Disciplines, Las Vegas, 17(1), 362-375.

Drozdenko, R. & Jensen, M. (2009). Perceptions of product discounts during an economic downturn. Proceedings of the International Academy of Business and Public Administration Disciplines, Orlando FL, (6)1, 104-110.

Drozdenko, R. & Jensen, M. (2008). Translating Country-of-Origin Effects into Prices. Proceedings of the Behavioral Pricing Conference, Drexel University. Philadelphia, 1, 14-18. 

Jensen, M. & Drozdenko, R. (2007). The price of brand loyalty under perceived time pressure. Proceedings of the Fordham Pricing Conference, Fordham University. New York, 9.
Submitted and funded grant or contract related to scholarship, consulting.
Myers, Cori, Marcia Kurzynski, and Marlene Jensen.  “Haven Center for Entrepreneurial Education and Research.” Pennsylvania State System of Higher Education, 2009-2011 ($207,978).
Hartman, Randall. Integrating Audit Command Language (ACL) Software with Electronic Audit Work Papers, Pennsylvania State System of Higher Education Professional Development Grant, Summer 2009 ($7,500).
Invited participant or leader or workshops, expert panels, or task forces.

Hartman, Randall. ACL Services Ltd, Foundations of Audit Command Language (ACL):  Concepts and Practices, Orlando, FL; June 1-3, 2009.

Lloyd, William.  Personal Income Tax Preparation, General Presentation, Lock Haven University, March, 2009.
Lloyd, William.  Financial Planning for a Strike, Association of Pennsylvania State and University Faculties (APSCUF), Lock Haven General Membership Meeting, February, 2007.
Presentations (paper, poster, exhibition, etc.) given at a professional society meeting, conferences

Hartman, Randall. Mergers and Acquisitions of Small Businesses in a Troubled Economy”; 2010 Academic and Business Research Institute Conference, Las Vegas, NV, March 4-7, 2010.
Kurzynski, Marcia and Joan Whitman-Hoff. Teaching Citizenship and Civility. 11th Annual Conference of the Society for Ethics Across the Curriculum.  Rochester Institute of Technology, November 12-15, Rochester, New York, 2009.
Lloyd, William.  The Factors and Motivations Behind the use of Fraudulent Financial Reporting, American Society of Business and Behavioral Sciences, 14th Annual Meeting,  February, 2007.
Myers, Cori and Richard Van Dyke. “Time Value of Writing: Effective Learning and Efficient Assessment.”  Northeastern Association of Business, Economics, and Technology 2009 Conference.  State College, PA, October 2009.
Myers, Cori and Peter Huegler.  “The Effects of Virtual Groups on Learning Outcomes in an ITV Delivered International Business Course."  16th Annual EdiNEB Conference. Baltimore, MD, June 2009.

Myers, Cori and Richard Van Dyke. “Does Your Teaching Toolkit Include the Write-Stuff.” Northeastern Association of Business, Economics, and Technology 2008 Conference. State College, PA, October 2008.

Myers, Cori and Lisa Weaver. “Challenge and Support for Today’s Undergraduate Student:  In the Classroom and Beyond.” Penn State’s Higher Education Program: Yesterday, Today, and Tomorrow Reunion Symposium. State College, PA, June 2008.

Van Dyke, Richard, Cori Myers, and Joshua Drouin. "Both Knave and Fool:  Rethinking Classroom Reading in the Digital Age.” 2009 National Council of Teachers of English Annual Convention. Philadelphia, PA, November 2009.

Professional service activities at a regional, national, or international level.

Huegler, Peter. Referee for Computers and Industrial Engineering, 2007-present

Huegler, Peter. Referee for Computers and Operations Research, 2007 – present

Huegler, Peter. Referee for European Journal of Operations Research, 2009 - present

Jensen, Marlene. Chair of a panel on teaching entrepreneurial marketing at this summer’s AMA conference

Myers, Cori, Northeastern Association of Business, Economics, and Technology (NABET), Editorial Staff for Conference Proceedings and Board Member, 2009 to present
Lloyd, William. Pennsylvania Institute of Certified Public Accountants, Accounting and Auditing Procedures Committee – Member, 2010-Present

Service to the institution (shared governance, institutional support, public relations activities)

Huegler, Peter. Science and Technology Day (Both Semesters) – Led workshops on using technology to solve business problems for visiting high school students, 2007-2009

Huegler, Peter. Volunteer tutor in Student Learning Resource Center, Clearfield Campus, 2007-2009

Huegler, Peter. Member, Student Learning Resource Center Committee, Clearfield Campus, 2007-2009

Huegler, Peter. Co-chaired the Clearfield Campus Coalition and led the development of a mission, vision, and strategic plan for the Clearfield campus, 2009 - present

Kurzynski, Marcia. Middle States Self-Study 2010 / Chair of  Leadership Governance and Administration Working Group

Lloyd, William.  Lock Haven Internship Advisory Group – Member, 2010-Present

Lloyd, William.  Business Administration and Accounting External Advisory Board – Treasurer, 2009-Present

Lloyd, William.  Lock Haven University Middle States Review Planning and Resources Working Group, Chair, 2008-2009

Lloyd, William.  Advisor, Alpha Kappa Psi – Business Fraternity, 2007 - Present

Lloyd, William.  Search Committee, Vice-President of Finance, Lock Haven University, 2007

Lloyd, William.  Teaching and Learning Center Executive Committee – Treasurer, 2007 - Present

Lloyd, William.  University-wide Fiscal Management Committee, Chair, 2006-Present

Lloyd, William.  Advisor, Lock Haven University Golf Club, 2006-2008

Lloyd, William.  Faculties (APSCUF) – Audit Committee, Chair,  2005-present

Lloyd, William.  Lock Haven University Outcomes and Assessment Committee, 2005 - 2007

Lloyd, William.  E-portfolio subcommittee, Chair

Lloyd, William.  Lock Haven Annual Faculty Phonathon, 2005, 2006, 2008
Myers, Cori. Teaching and Learning Center (TLC), Director, 2008-10

Myers, Cori. Foundation of Excellence, Faculty Committee, Co-Chair, 2008-09

Myers, Cori. New Mentoring Faculty Project, Co-Chair, 2008-09; Mentor 2007-08

Myers, Cori. Outcomes Assessment Committee, Chair, 2006-08; Member
Myers, Cori. General Education Subcommittee of the UCC, 06-10
Myers, Cori. Fiscal Management Committee, Fall 2005 – present

Myers, Cori Celebration of Scholarship, Chair, 2009-10

Myers, Cori. Accountability and Performance Funding Review Committee (Statewide Committee), Spring 2009
Myers, Cori.  Business Administration and Accounting External Advisory Board –Faculty Liaison, 2009-Present
Myers, Cori.  Lock Haven Annual Faculty Phonathon, 2006-09.
Community Service.

Jensen, Marlene.  Served since 2007 on the Downtown Lock Haven Marketing Committee and on the Tourism Council of the Clinton County Economic Partnership. During that time have done extensive research for these organization.

Jensen, Marlene. Presented two workshops for 30+ businesses in Clinton and Lycoming counties on Internet Marketing. The two topics were: Part 1: Establishing the website foundation, and Part 2: Email marketing.

Kurzynski, Marcia. Ethics and Leadership. (2008), (2007).  Professional development workshop presented to members of the business community at the Leadership Clinton County Institute, (program of the Clinton County Economic Partnership).

Lloyd, William. Clinton County Tax Counseling for the Elderly – University Liaison,  2007 – Present
Lloyd, William. Rotary Club of Downtown Lock Haven

· President (July 2008-January 2009)

· Interim President (November 2007-June 2008)

· Sergeant at Arms (July 1, 2006 – June 30, 2007)

Myers, Cori. YMCA Board Member and Officer, 2007-present

Other
Hartman, Randall. Legal Counsel, Resorts and Clubs, Inc. [all three academic years]

Kurzynski, Marcia. Students (N=225) enrolled in Human Resource Management [MANG320] or Management Concepts and Strategies [MANG315] partnered with Pennsylvania businesses Fall 2009 and Spring 2010 as part of Partner-ED, an active learning program focused on strengthening instruction in course concepts, critical thinking and the development of professional skills. 

Fourteen company projects were completed by students teams including conflict management, team building, impact of training on productivity, employee satisfaction survey, volunteer recruiting program. 


Student majors taking MANG315/MANG320: Management, Accounting, Marketing, Computer Science, Sports Administration, Theatre, Social Work
Myers, Cori. Teaching and Learning Workshops (presented six during the past three years).
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