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SECTION IV—EVIDENCE FOR MEETING STANDARDS

ASSESSMENT 1: Praxis II Examination
Candidate State Certification Test Score Data
1. Description of the Assessment 

Passing the standardized Praxis II (Social Studies #00081) content examination is required in Pennsylvania for certification to teach Social Studies grades 7-12. Beginning, Fall 2007, it is a prerequisite required by the Unit that all candidates attempt the Praxis II prior to student teaching. 

2. Alignment to the Standards
The Praxis II Social Studies test #0081 aligns with the 10 NCSS standards as follows: US and World History std. 1.2, Government/Civics/Political Sciences stds. 1.6 and 1.10, Geography std. 1.3, Economics std. 1.7, Behavioral Sciences stds. 1.1, 1.4 and 1.5. Standards 1.8 and 1.9 do not align directly with any subject area. The required overall state passing score is 157.

3. Brief Analysis of the Data Findings

The pass rate for program completers taking the Praxis II is 100%. Since the state of Pennsylvania requires all candidates pass the Praxis II in order to be certified, LHUP requires all candidates attempt the exam prior to student-teaching (as of Fall 2007) and pass prior to recommendation for certification and becoming a program completer. Occasionally those who student teach abroad for their second placement do not take the Praxis II until after graduation and are therefore not counted as program completers.  

With a mean score well above the required passing state score (157), our candidates perform above average on this test. Since the overall score on the exam is recorded using the students’ actual score report as submitted in a portfolio, this data is accurate with respect to all program completers from academic years fall 2005-fall 2007 as indicated in attachment IV.1.5.a.

Beginning spring 2006, the candidates were required to include their sub scores in their senior portfolio and this data show our students generally perform well within the subtests. However, some areas of concern continue to be found and are being addressed within the program. Candidates continue not to do as well as the program would like in Economics, which is low on numbers of faculty and two-thirds of that faculty are reaching retirement age. Economics is housed within the department in which social studies resides and conversations have begun to address how we may raise those scores in the near future. This includes a math-level prerequisite that has been approved by the College Curriculum Committee. It should also be pointed out that our candidates have had the reputation of receiving the ETS Recognition of Excellence for their performance on the Praxis II and only one candidate since fall 2005 has passed just at the qualifying score.

See attachment IV.1.5.a Social Studies Praxis II Scores.

Social Studies Praxis II (#0081)

	Academic Year
	N
	Pass N
	Mean Total Score


	Mean Sub Area 1

US History
	Mean Sub Area 2

World 

History
	Mean Sub Area 3

Govt/Civics 

&

Political Sci.
	Mean Sub Area 4

Geography
	Mean Sub Area 5

Economics
	Mean Sub Area 6

Behavioral

Science

	2005 Fall*
	7
	7
	164.9
	NA
	NA
	NA
	NA
	NA
	NA

	2006 Spring*
	10
	10
	171.3
	22.6
	22.6
	16.1
	14.1
	12.5
	8.8

	2006-2007
	13
	13
	170.3
	19.8
	20.1
	14.5
	14.3
	13.7
	9.9

	Fall 2007
	4
	4
	172
	17.8
	19.5
	16.5
	11.5
	12.5
	7.8


Qualifying Score: 157
*2005-2006 are separated by semester, as sub scores began to be collected, spring 2006

Spring 2006, 5 candidates received ETS Recognition of Excellence for their performance on the Praxis II, as well, one candidate passed at the minimum qualifying score.

*2006-2007 Sub Area scores are out of an N of 11, as two candidates did not turn in their scores.

4. Interpretation of how the data provides evidence for meeting the standards

The data show that candidates in our secondary social studies program who took the exam over the past two years do exceed the national average, perform well above the required minimum passing score for certification and, as indicated, have a 100% pass rate. 

The Praxis II scores for program completers are one indication that our candidates have the depth and breadth of content knowledge to begin their teaching careers within the areas the social studies Praxis exam covers of the NCSS standards.

ASSESSMENT 2: Major Course Grades
1. Description of the Assessment 

Lock Haven University of Pennsylvania’s College of Education requires both a 3.0 overall and a 3.0 Major GPA for candidacy, with no grade below a C in their content and methods courses. This is one means by which the NCSS standards, content and pedagogical knowledge of candidates is determined. Social studies majors are required to achieve the 3.0 prior to enrolling in Block I, which comes prior to candidacy and the tracking of GPA gives an additional measure for which the program coordinator can monitor students’ progress both before and during program acceptance. This assessment is an internal one using end of course grades and the attachments identify the grades tracked, the scoring guide and grades.

The LHUP Grading System (from the university catalog) simply uses the words excellent, good, fair, passing, and failure to describe the grades of A, B, C, D and E, respectively. 

See attachment IV.2.5.a grades tracked, IV.2.5.b for scoring guide and attachment IV.2.5c for grade data.

The Program Checklist for Secondary Social Studies Education certifies the completion of required coursework in multiple content areas associated with the NCSS content standards: anthropology, US, World history and non-western history, geography, psychology, sociology, political science, economics, science and technology, global connections, civics and methods. All candidates in the program must complete coursework in all of the areas noted with a grade of “C” or better in each course. Candidates not meeting the minimum “C” grade or better in any of the required coursework areas are required to repeat or complete additional coursework in the content area(s) earning a grade of “C” or better before being allowed to apply for student teaching and certification. The candidate’s GPA in their coursework is documented by the candidates’ advisor, the program coordinator and the teacher education office as well as through ongoing transcript analyses in the Graduation Audit. 

2. Alignment of the Assessment with Specific SPA Standards
The Program Checklist for Secondary Social Studies Education ensures that each candidate in the program (a) has completed coursework that aligns with SPA standards 1.1 through 1.10 and 3.1 and, (b) has earned at least a “C” grade in each course as well as maintained both an overall and major GPA of 3.0.

3. Summary of Data Findings

The social studies program requires a “C” or better and a 3.0 GPA in all major courses. The courses used to assess the NCSS standards are all major courses. Therefore, there is a 100% pass rate for the internal course based assessment. See attachment IV.2.5.c for data that shows candidates often do better than, but always meet, the minimum standard. It should be noted as well, that when students do need to re-take a course, it is most often in the areas of the Behavioral Sciences, for which the program has limited input, and Economics. These findings are consistent, as well, with findings in the Praxis II scores and the Economics issue is, as indicated in the discussion on Praxis II scores, due to a low numbers of faculty, two-thirds of which are reaching retirement age. Since Economics is housed within the department in which social studies resides, conversations have begun to address how we may raise those grades in the near future. This includes a math-level prerequisite that has been approved by the College Curriculum Committee.

4. How the Data Provides Evidence for Meeting the Standards

The data provided for academic year 2006-07 GPA of major courses and aligned with NCSS standards for candidates in the social studies secondary education program indicate that candidates are well prepared in their content field through required coursework as defined through the program checklist. As well, they represent a wide breadth and depth of knowledge within the content areas. The GPAs of our candidates exceed the required 3.0 major GPA minimum requirement as evidence of demonstrated competence in the content area.

Attachment IV.2.5.a

Scoring Guide

This program assessment is designed for candidates to demonstrate proficiency in all of the NCSS themes, content, process and pedagogical standards. This assessment is a simple calculation of the GPA earned in the identified major content and methods courses. The university course titles for the courses are identified in Attachment IV.2.5.b and specific course syllabi are given when to candidates when they begin each course. The criteria for obtaining a “C” or better are outlined below.

Lock Haven University Grading System (from university catalog)

The university grading system simply uses the words excellent, good, fair, passing, and failure to describe the grades of A, B, C, D, and E, respectively. As well the LHUP catalog and website indicates that: A quality point is the unit of measurement of the quality of work done by the student. The institution’s defines grades as: A to B+ (4-3.3) is equal to Excellent, B to C+ (3-2.3) is equal to Good, C to D+ (2-1.3) is equal to Fair, a D (1.0) is Passing and below a D is Failure. 

Lock Haven University Secondary Social Studies Program Grading System

Although, the department of History, Political Science and Economics maintains an approved syllabus for each course in the program, consistent with the tradition of academic freedom, each instructor may choose a variety of assessments in each course with which letter grades are associated. Typically, instructors choose a combination of quizzes, tests, projects, papers or oral presentations and cumulative final exams. All of the assessments used in social studies content and methods courses have the common characteristic that the candidate must display and use the knowledge of the course concepts to satisfactorily complete the assignment. Thus, a candidate’s final grade in each course has a very strong relationship to the candidate’s depth of understanding and ability to use the knowledge of the course.

Note that the actual content for assignments in individual courses will be consistent with the concepts noted in the course descriptions and official syllabi

Minimal Acceptable Level of Performance

The secondary social studies program at LHUP considers a “C” grade to be the lowest acceptable grade in all social studies and professional education courses. Moreover, the secondary social studies program considers work at the “C” level to be the lowest performance level that demonstrates attainment of the NCSS standards. Therefore, all candidates in the secondary social studies program must earn a grade of “C” or better in all major courses in order to become program completers.
Attachment IV.2.5b
Table 3: Grades Tracked

	Standard
	Course/s
	Course Titles if Necessary

	NCSS Standard 1
	Anthropology required
	Cultural Anthropology, Cultures of North American Indians or Japanese Culture & Society.

	NCSS Standard 2
	World History 1 & 2: HIST 101 and 102 or Global History HIST 111 or 112 required
	

	NCSS Standard 2
	World History electives (3 required, 2 NonWest, 1 European) 
	NonWest: Colonial or Modern History of Latin America. History of Mexico & Central America, History of the Islamic World or History of Modern Japan

European: Ancient Mediterranean History, Renaissance & Reformation, History of Modern Europe 1815-1914, History of Modern Europe 1914-Present or

Contemporary World Problems. 

	NCSS Standard 2 
	US History 1 & 2: HIST 201 and 202 required
	

	NCSS Standard 2
	US History electives (one required) 
	Colonial America, Civil War & Reconstruction, Afro-American History, History of Pennsylvania, US in Prosperity & Depression, Recent US or US Women’s History.

	NCSS Standard 2
	Historical Thinking and Writing HIST 200 required
	

	NCSS Standard 3
	World Regional Geography GEOG 260 required and one elective required
	Physical Geography, Economic Geography, Geography of Latin America or Geography of the Developing World.

	NCSS Standard 4 
	Intro. to Psychological Science PSYC 100, Adolescent Development PSYC 103 and Educational Psychology PSYC 317 required
	

	NCSS Standard 5
	Intro. to Sociology SOCI 101 required
	

	NCSS Standard 6 & 10
	Civics and Government POLI 105 and 107 required
	American National Government and World Politics

	NCSS Standard 7 
	Principles of Economics ECON 101 required and one elective required
	Money & Banking, Macro or Micro Economics or Economics of the Environment.

	NCSS Standard 8
	Tracked through Assessment number 6 and 7 (Resource Unit and Unit Plan) as well as Assessment 1 
	

	NCSS Standard 9
	HIST 101/111, 102/112, POLI 107 and GEOG 260 all required
	

	NCSS Standard 3.1
	SSED 210 & SSED 316 both required
	Secondary Education Social Studies Methods I & Secondary Education Social Studies Methods II


*SSED 493-494 were designated SSED 415/416 

*EDTF 101, 205 & 310 were designated EDUC 101, 205 & 310 

Attachment IV2.5.c
Grades for Program Completers

	Mean GPA in Social Studies Major Courses

	Academic Year
	A to B+

(4 – 3.3)

Excellent
	B to C+ 

(3-2.3)

Good
	C to D+ 

(2-1.3) Fair
	% of candidates meeting minimum expectation (3.0)

	2005-2006 N=19
	15
	4
	0
	100

	2006-2007 N=13
	8
	5
	0
	100

	Fall 2007 N=4
	3
	1
	0
	100


	2006-2007 Program Completers Mean GPA Per NCSS Standards

	NCSS Thematic Standard (and aligned courses)
	Average GPA

	1.1  Culture and Cultural Diversity

Cultural Anthropology, Cultures of North American Indians or Japanese Culture & Society.
	3.1

	1.2 Time, Continuity and Change

World History or Global History 1 & 2; NonWest: Colonial or Modern History of Latin America, History of Mexico & Central America, History of the Islamic World or History of Modern Japan; European: Ancient Mediterranean History, Renaissance & Reformation, History of Modern Europe 1815-1914, History of Modern Europe 1914-Present or

Contemporary World Problems; US History 1 & 2; Colonial America, Civil War & Reconstruction, Afro-American History, History of Pennsylvania, US in Prosperity & Depression, Recent US or US Women’s History; Historical Thinking and Writing
	3.2

	1.3 People, Places and Environment

World Regional Geography and Physical Geography, Economic Geography, Geography of Latin America or Geography of the Developing World.
	3.0

	1.4 Individual Development and Identity

Intro. to Psychological Science PSYC 100, Adolescent Development PSYC 103 and Educational Psychology PSYC 317.
	3.0

	1.5 Individuals, Groups and Institutions

Intro. to Sociology
	3.5

	1.6 Power, Authority and Governance & 1.10

American National Government & World Politics
	3.1

	1.7 Production, Distribution and Consumption

Principles of Economics and Money & Banking Macro or Micro Economics or Economics of the Environment.
	3.0

	1.8 Science, Technology and Society
	NA

	1.9 Global Connections

World or Global History 101/111 and 102/112, World Politics and World Regional Geography
	3.2

	3.1 Courses on Teaching Social Studies

Secondary Education Social Studies Methods I and Secondary Education Social Studies Methods II
	3.5


ASSESSMENT 3
Teacher Work Sample Factors 2 & 4, Pedagogical & Professional KSD
Planning: Unit Plan Portion of Teacher Work Sample from Student Teaching

1. Description of the Assessment and its use in the program

Candidates must demonstrate competency in planning first in creating resource units, writing lessons and, later, full unit plans as requirements for SSED 210: Methods I and SSED 316: Methods II. As a culmination of this scaffolding, during the first student teaching placement, candidates must demonstrate competency in planning and writing unit learning goals aligned with state and national standards, as well as design and implement instruction for an appropriate unit as a requirement for completion of a Teacher Work Sample (TWS) that is placed in LiveText, the electronic portfolio. This assessment is a common one completed by student teachers in all teacher education programs at Lock Haven and is therefore graded with a common rubric that is not entirely consistent with the NCSS standards and indicators (although modifications have been made where possible). This assessment, combined with assessments 5 and 8, are one component used to derive a grade for the student-teaching placement.  

Factors 2 and 4 of the TWS template employ a range of strategies and builds on each student’s strengths, needs, and prior experiences. Through factors 2 and 4 of the TWS teacher candidates provide credible evidence of their ability to facilitate learning by meeting the following TWS objectives: 1) The teacher sets significant, challenging, varied and appropriate learning goals. 2) The teacher designs instruction for specific learning goals, student characteristics and needs and learning contexts. The teacher demonstrates the ability to integrate across and within content fields to enrich the curriculum, develop thinking skills and facilitate all students’ abilities to understand relationships between subject areas.  

2.   Alignment between assessment and NCSS standards

The TWS measures a candidate’s ability to plan and implement a unit of instruction in which all students can learn, appropriately link a unit of instruction to NCSS standards, analyze student learning and reflect on the entire process. 

3.   Analysis of data findings

The data shows that our candidates performed well on this assignment. This is a surprisingly pleasant result since this assessment was new to our program, may not have been accurately explained to the candidates and graded with a rubric that is seemingly generic. However, in most instances social studies candidates performed at least at the minimal acceptable level of performance in all criteria for factors 2 and 4.

In Factor 2, Unit Learning Goals and Standards, our candidates do continue to need help in writing goals that consistently address their students’ dispositions toward learning. This seems to indicate that either better instruction is needed on how to write goals for the affective domain or that the instructor should explain the criteria in a more comprehensive manner. In Factor 4, Instructional Design and Implementation results seem to indicate that social studies candidates may either need to be more comprehensively instructed in these areas or reminded to use the directions and rubric as a guide to complete this assignment. 

4.   Interpretation of how data provides evidence for meeting standards

Although this assessment is a fairly new assignment given to our candidates, the data provided does show their ability to demonstrate pedagogical and professional knowledge, skills and dispositions in regard to planning. They are able to write goals to be met during a unit of instruction and able to create individual lessons that will help meet the goals of the unit.
Attachment IV.3.5a

Assessment 3 Factor 2: Unit Learning Goals and Standards Scoring Guide

	Checklist

	

	Missing 
	Incomplete 
	Complete 

	Clearly Stated
	0
	0.5
	1

	Developmentally Appropriate Given Classroom Context
	0
	0.5
	1

	Aligned with National, State, or District Standards
	0
	0.5
	1

	Described in Terms of Pupil performance, not Activities 
	0
	0.5
	1


	Rubric

	
	Element Not Met 
	Element Partially Met (1 pt) 
	Element Met (2 pts) 

	Levels of Learning
	Neither a balance of goals exists nor are they appropriate for the population, curriculum, or context. 
	A balance of goals appropriate for some of the population, curriculum, or contextual factors

OR
Lack of balance but goals are appropriate for the population, curriculum, and context.
	Balance of goals, across required domains, appropriate for the population, curriculum, and contextual information

	Dispositions 
	No goals address student dispositions
	 
	One goal is aimed at the development of student dispositions


Assessment 3 Factor 4: Instructional Design and Implementation Scoring Guide

	Checklist

	
	Missing 
	Incomplete 
	Complete 

	Provides graphic representation of pre-assessment data
	0


	0.5


	1



	Is aligned with unit learning goals and objectives that address state and national mathematics standards
	0


	0.5


	1



	Is progressively sequenced (if appropriate)
	0


	0.5


	1



	Includes evidence of deliberate checking for understanding
	0


	0.5


	1



	Is developmentally appropriate
	0


	0.5


	1



	Provides evidence that context data is used in instructional decision
	0


	0.5


	1




	Rubric

	
	Element Not Met 
	Element Partially Met (1 pt) 
	Element Met (2 pts) 

	Concentration of Objectives
	All objectives are knowledge objectives
	More than half of the stated objectives are knowledge objectives (versus skill and reasoning objectives)
	Knowledge objectives represent 1/3 or less of the stated objectives.

	Assessment-based adaptations (formative & Pre-assessment)
	No plan stated or no adaptations made based on pre-assessment, formative assessment or results or teacher does not adequately defend his/her choice to not make adaptations (e.g., teacher treats class as “one size fits all”.
	Teacher describes general adaptations based on pre-assessment results but does not link specific results to specific adaptations.
	Teacher describes specific adaptations for specific students and sub-groups (e.g. those with special needs such as the gifted, challenged and speakers of other languages) based on pre-assessment results or teacher adequately defends the choice to not make adaptations.

	Multiple learning strategies
	Only 1 or 2 strategies are incorporated throughout the unit and/or the strategies reflect only the more common or traditional types/levels of learning. (e.g., relies mostly on direct instruction, visual, verbal-linguistic, paper-pencil).
	A variety of instructional strategies are incorporated throughout the unit. The strategies reflect a variety of types/levels of learning but most are of the more common or traditional type. Some strategies actively involve students in critical thinking, problem solving, communication, reasoning and proof, making connections, using various representations, using technology, commitment to learning with understanding or authentic performance tasks.
	Multiple instructional strategies utilizing multiple types/levels of learning are incorporated throughout the unit. Application of multiple intelligences and learning styles is evident. Most strategies actively involve students in critical thinking, problem solving, communication, reasoning and proof, making connections, using various representations, using technology, commitment to learning with understanding, or authentic performance tasks.

	Active Inquiry
	Unit design does not include procedures for engaging students in active inquiry.
	Unit design includes some procedures for engaging students in active inquiry but most procedures rely on passive, rote, recall strategies for the learner.
	Unit design includes a majority of procedures that actively engage students in questioning concepts, developing learning strategies, seeking resources and conducting independent investigations. Students are using problem solving, reasoning and proof, communication, connections, representations, and technology to learn social studies with understanding.

	Collaborative/
Instructional groups
	Plans do not include provisions for collaborative or instructional groups and use of group instructional goals.
	Plans include provisions for varied collaborative/instructional groups as appropriate to the different instructional goals. Teacher maintains control of grouping patterns.
	Plans include provisions for varied collaborative/instructional groups as appropriate to the instructional goals. There is evidence of some student choice in selecting different patterns of grouping.

	Demonstration of Integration of Instruction Across Disciplines
	Evidence of creation and use of interdisciplinary learning experiences or instruction is not present.
	There is evidence that the candidate understands the importance of integrating knowledge across fields but does not apply the knowledge in interdisciplinary instruction.
	There is evidence that the candidate creates interdisciplinary learning experiences that allow all students to integrate knowledge, skill and method of inquiry from other subject areas, and within social studies itself.

	Motivational elements
	All activities, topics, etc. are pre-planned by the teacher with no procedures included for giving students responsibility for the learning success of the unit. Motivation strategies are based on external rewards and punishments only.
	Students are given some responsibility for their own learning. Teacher maintains control of the vast majority of choices. Most strategies are based on extrinsic motivational procedures.
	Procedures for giving students responsibility for their own learning are pervasive. The unit is challenging and includes procedures that promote student self-direction, accountability, and collaboration with others (e.g., students’ interests are incorporated, student set goals, initiate topics, and/or self-assess). Students are encouraged to learn social studies with understanding.

	Technology
	Instructional design does not include technology or a rationale for the exclusion of technology.
	Technology is used without due regard to learning outcomes (i.e., it is just an add-on to fulfill the requirement).
	Technology is integrated throughout instruction or makes a meaningful contribution to learning (i.e., it had a purpose or was needed) or an instructionally sound rationale is given for the exclusion of technology.


Attachment IV.3.5.b

Teacher Work Sample Factors 2 and 4 Data Spring 2006& Fall 2007
	Criteria
	n
	# of Missing(0)/  Not Met(0)
	# of Incomplete(0.5)/ Partially Met(1)
	# of Complete(1)/ Met(2)
	Acceptable Performance

	Factor 2 (Unit Learning Goals and Standards)
	13
	
	
	
	

	checklist
	
	
	
	
	

	Clearly Stated
	13
	
	1
	12
	1

	Developmentally Appropriate Given Classroom Context
	13
	
	1
	12
	1

	Aligned with National, State, or District Standards
	13
	
	
	13
	1

	Described in Terms of Pupil Performance, not Activities
	13
	
	1
	12
	1

	rubric
	
	
	
	
	

	Levels of Learning
	13
	
	
	12
	2

	Dispositions
	13
	
	2
	12
	2

	
	
	
	
	
	

	
	
	
	
	
	

	Factor 4 (Instructional Design and Implementation)
	
	
	
	
	

	checklist
	
	
	
	
	

	Provides graphic representation of pre-assessment data
	13
	
	1
	12
	1

	Is aligned with unit learning goals and objectives and are the stated objectives in factor
	13
	
	
	13
	1

	Is progressively sequenced (if appropriate)
	13
	
	1
	12
	1

	Includes evidence of deliberate checking for understanding
	13
	
	1
	12
	1

	Is developmentally appropriate
	13
	
	1
	12
	1

	Provides evidence that context data is used in instructional decision
	13
	
	
	13
	1

	rubric
	
	
	
	
	

	Concentration of Objectives
	13
	
	2
	11
	2

	Assessment-based adaptations (formative & pre-assessment)
	13
	
	1
	12
	2

	Multiple learning strategies
	13
	
	
	13
	2

	Active Inquiry
	13
	
	2
	11
	2

	Collaborative/Instructional groups
	13
	
	
	13
	2

	Demonstration of Integration of Instruction Across Disciplines
	13
	
	2
	11
	2

	Motivational elements
	13
	
	1
	12
	2

	Technology
	13
	
	3
	10
	2


Attachment IV.3.5.b

Teacher Work Sample Factors 2 and 4 Data Spring 2007 & Fall 2008
	Criteria
	n
	# of Missing(0)/  Not Met(0)
	# of Incomplete(0.5)/ Partially Met(1)
	# of Complete(1)/ Met(2)
	Acceptable Performance

	Factor 2 (Unit Learning Goals and Standards)
	12
	
	
	
	

	checklist
	
	
	
	
	

	Clearly Stated
	12
	
	
	12
	1

	Developmentally Appropriate Given Classroom Context
	12
	
	
	12
	1

	Aligned with National, State, or District Standards
	12
	
	
	12
	1

	Described in Terms of Pupil Performance, not Activities
	12
	
	
	12
	1

	rubric
	
	
	
	
	

	Levels of Learning
	12
	
	
	12
	2

	Dispositions
	12
	
	2
	10
	2

	
	
	
	
	
	

	
	
	
	
	
	

	Factor 4 (Instructional Design and Implementation)
	
	
	
	
	

	checklist
	
	
	
	
	

	Provides graphic representation of pre-assessment data
	12
	
	
	12
	1

	Is aligned with unit learning goals and objectives and are the stated objectives in factor
	12
	
	
	12
	1

	Is progressively sequenced (if appropriate)
	12
	
	2
	10
	1

	Includes evidence of deliberate checking for understanding
	12
	
	
	12
	1

	Is developmentally appropriate
	12
	
	
	12
	1

	Provides evidence that context data is used in instructional decision
	12
	
	1
	11
	1

	rubric
	
	
	
	
	

	Concentration of Objectives
	12
	
	1
	11
	2

	Assessment-based adaptations (formative & pre-assessment)
	12
	
	1
	11
	2

	Multiple learning strategies
	12
	
	2
	10
	2

	Active Inquiry
	12
	
	2
	10
	2

	Collaborative/Instructional groups
	12
	
	3
	9
	2

	Demonstration of Integration of Instruction Across Disciplines
	12
	
	1
	11
	2

	Motivational elements
	12
	
	1
	11
	2

	Technology
	12
	
	2
	10
	2


ASSESSMENT 4

Student Teaching Competency Form Comprehensive Evaluation

1. Description of the assessment and its use in the program

Candidates at LHUP traditionally participate in two 7.5 week placements during their student teaching semester. Throughout all field placements, every effort is made to ensure diverse placements and both a middle and high school setting in the secondary education social studies program. They are evaluated by both their university supervisor and their cooperating teaching during each placement. The cooperating teacher is responsible for a formative and summative evaluation at each placement and the university supervisor is responsible for formally observing and evaluating the candidate’s abilities at least twice each placement.

Although the majority of the comprehensive competency form is aligned with the conceptual framework and is utilized by cooperating teachers, it is generic to all teacher education candidates at LHUP. The addendum is specifically designed to align with the NCSS standards for use in the secondary social studies program. Therefore, for purposes of this assessment and as required in the Program Report Template and Instructions, the data given is specific to the NCSS standards and aligned with those themes. The secondary social studies program uses this assessment as a means to assess candidates in all aspects of teaching. This assessment is also one component used to derive a grade for each student-teaching placement.  

2.   Alignment between assessment and NCATE/NCSS standards

Since this assessment instrument asks cooperating teachers to evaluate a candidate’s performance in all areas of social studies content knowledge, it addresses all of the NCSS standards. While it would be impossible to anticipate that a student teacher would have the opportunity to teach to all ten themes in each placement, they are certainly examining the spirit of each of the themes.  

3.   Analysis of data findings

The data shows that candidates are at or above the minimal acceptable performance level in nearly every category, with most being well above. With respect to the assessed themes, the fact that consistently nearly all categories had means above the minimal acceptable performance is an extremely positive finding. However, it should be pointed out that, as anticipated, Theme VIII, Production, Distribution and Consumption, shows the most “No Opportunity to Observe” ratings. Although this is the case, there are still a substantial number of student teachers who do find opportunity to included economic themes within their teaching experience. Only one student teacher received two “basics” both in of the categories show one rating of “basic,” in Theme X, Civic Ideas and Practice and no student teachers received an “unsatisfactory.”

The fact that some cooperating teachers have given ratings of “not applicable” is due to the fact that not all candidates are necessarily afforded the opportunity to teach to all 10 themes. Although this could be cause for concern, with the large number of field experiences, assignments and student teachers and the variety of social studies classes in which they are placed, it is obvious, from the overall data, that there is evidence of broad competency in all themes.
4.   Interpretation of how data provides evidence for meeting standards

The fact that the means in all categories assessed are equal to or above the minimal acceptable level of performance is a good indication that our candidates are meeting the standards linked to this assessment. In addition to this, the fact that this is an “all-encompassing” assessment during their student-teaching experience indicates that our candidates are well-prepared through coursework and field experiences provided by our program. Furthermore, the fact that this assessment is completed by cooperating teachers with no strong commitment to the university is further indication that our candidates are meeting the standards linked to this assessment. 
Attachment IV.4.5a

Assessment 4 (Student Teaching Competency Form) Instructions to Candidates

This program assessment has been designed for you to demonstrate your competency in all areas of teaching. This assessment is a form that will be completed by both of your cooperating teachers two times during each of your student-teaching placements. The first time the form is completed by each cooperating teacher is a formative assessment and is completed halfway through the placement, after which you will have the opportunity to discuss the form with both your cooperating teacher and your university supervisor. The final time they complete the form is a summative assessment and is completed at the end of the placement. It is this summative assessment that is used for grading purposes and for program assessment. The actual form is combined with the scoring guide and is attached below.

Attachment IV.4.5.b

Assessment 4 Student Teaching Competency Form Social Studies Addendum Scoring Guide

Please evaluate the teacher candidate’s ability to teach the following social studies themes/standards. Feel free to add comments where appropriate. Please use the following rubric for each standard in order to judge the performance of your student-teacher:

Distinguished:   The student-teacher extensively and outstandingly demonstrates proficiency in the standard. The student-teacher has shown a high level of knowledge in the standard and has shown outstanding ability to use this knowledge in teaching situations. Almost all of the indicators have been met. The student-teacher has shown independence and confidence in working within the standard and has made virtually no errors in doing so.  

Proficient:   The student-teacher consistently and thoroughly demonstrates proficiency in the standard. The student-teacher has shown an appropriate level of knowledge in the standard and has shown the ability to use this knowledge in teaching situations. Most of the indicators have been met. The student-teacher has been able to work within the standards and has made only occasional errors in doing so, having caught those errors in a timely manner.

Basic:
The student-teacher sometimes and adequately demonstrates proficiency in the standard. The student-teacher has shown a basic level of knowledge in the standard, needing consistent prompting in order to use this knowledge in teaching situations. Half or less of the indicators have been met. The student-teacher may make several errors, catching them or not, or seems a little uncomfortable in or unsure about their ability to work within the standard.

Unsatisfactory: The student-teacher rarely or never, inappropriately or superficially, demonstrates proficiency in the standard. The student-teacher has shown a level of knowledge in the standard that is questionable, making mistakes without understanding that they are mistakes, and has no confidence that they can work within the standard. Nearly no indicators have been met.

No Opportunity to Observe:  The student-teacher did not have an opportunity to demonstrate competence in the standard. Note that it is expected that this rating will be used sparingly.

	NCSS Theme/Standard
	Unsatisfactory (0)
	Basic

(2)
	Proficient

(3)
	Distinguished

(4)
	No Opportunity to Observe

	NCSS Theme I: Culture and Cultural Diversity
The study of culture prepares students to answer questions such as: What are the common characteristics of different cultures? How do belief systems, such as religion or political ideals, influence other parts of culture? How does the culture change to accommodate different ideas and beliefs? What does language tell us about culture? In schools, this theme typically appears in units and courses dealing with geography, history, sociology and anthropology, as well as multicultural topics across the curriculum.

	
	F      S
	F      S
	F      S
	F      S
	F      S



	NCSS Theme II: Time, Continuity and Change

Human beings seek to understand their historical roots and to locate themselves in time. Knowing how to read and reconstruct the past allows one to develop an historical perspective and to answer questions such as: Who am I? What happened in the past? How am I connected to those in the past? How has the world changed and how might it change in the future? Why does our personal sense of relatedness to the past change? This theme typically appears in courses in history and others that draw upon historical knowledge and habits.

	
	F      S
	F      S
	F      S
	F      S
	F      S



	NCSS Theme III: People, Places and Environments

The study of people, places and human-environmental interactions assists students as they create spatial views and geographic perspectives of the world beyond their personal locations. Students need the knowledge, skills and understanding provided by questions such as: Where are things located? Why are they located where they are? What do we mean by “region”: How do landforms change? What implications do these changes have for people? In schools, this theme typically appears in units and courses dealing with area studies and geography.

	
	F      S
	F      S
	F      S
	F      S
	F      S



	NCSS Theme IV: Individual Development and Identity

Personal identity is shaped by one’s culture, by groups and by institutional influences. Students should consider such questions as: How do people learn? Why do people behave as they do? What influences how people learn, perceive and grow? How do people meet their basic needs in a variety of contexts? How do individuals develop from youth to adulthood? In schools, this theme typically appears in units and courses dealing with psychology and anthropology.

	
	F      S
	F      S
	F      S
	F      S
	F      S



	NCSS Theme V: Individuals, Groups and Institutions

Institutions such as schools, churches, families, government agencies and the courts play an integral role in people’s lives. It is important that students learn how institutions are formed, what controls and influences them, how they influence individuals and culture and how they are maintained or changed. Students may address questions such as: What is the role of institutions in this and other societies? How am I influenced by institutions? How do institutions change? What is my role in institutional change? In schools, this theme typically appears in units or courses dealing with sociology, anthropology, psychology, political science and history.

	
	F      S
	F      S
	F      S
	F      S
	F      S



	NCSS Theme VI: Power, Authority and Governance

Understanding the historical development of structures of power, authority and governance and their evolving functions in contemporary US society and other parts of the world is essential for developing civic competence. In exploring this theme, students confront questions such as: What is power? What forms does it take? Who holds it? How is it gained, used and justified? What is legitimate authority? How are governments created, structured, maintained and changed? How can individuals’ rights be protected within the context of majority rule? In schools, this theme typically appears in units or courses dealing with government, politics, political science history, law and other social sciences.

	
	F      S
	F      S
	F      S
	F      S
	F      S



	NCSS Theme VII: Production, Distribution and Consumption

Because people have wants that often exceed the resources available to them, a variety of ways have evolved to answer such questions as: What is to be produced? How is production to be organized? How are goods and services to be distributed? What is the most effective allocation of the factors to be produced (land, labor, capital and management)? In schools, this theme typically appears in units or courses dealing with economic concepts and issues. 

	
	F      S
	F      S
	F      S
	F      S
	F      S



	NCSS Theme VIII: Science, Technology and Society
Modern life as we know it would be impossible without technology and the science that supports it. But technology brings with it many questions. Is new technology always better than old? What can we learn from the past about how new technologies result in broader social change, some of which is unanticipated? How can we cope with the ever increasing impact of technological change? How can we manage technology so that the greatest number of people benefit from it? How can we preserve our fundamental values in the midst of technological change? This theme draws upon the natural and physical sciences and the humanities and appears in a variety of social studies courses, including history, geography, economics, civics and government.

	
	F      S
	F      S
	F      S
	F      S
	F      S



	NCSS Theme IX: Global Connections

The realities of global interdependence require understanding the increasingly important and diverse global connections among world societies and the frequent tension between national interests and global priorities. Students will need to be able to address such international issues as health care, the environment, human rights, economic competition and interdependence, age-old ethnic enmities and political and military alliances. This theme typically appears in units or courses dealing with geography, culture and economics, but may also draw upon the natural and physical sciences and the humanities.

	
	F      S
	F      S
	F      S
	F      S
	F      S



	NCSS Theme X: Civic Ideals and Practices

An understanding of civic ideals and practices of citizenship is critical to full participation in society and is a central purpose of the social studies. Students confront such questions as: What is civic participation and how can I be involved? How has the meaning of citizenship evolved? What is the balance between rights and responsibilities? What is the roll of the citizen in the community and the nation, and as members of the world community? How can I make a positive difference? In schools, this theme typically appears in units or courses dealing with history, political science cultural anthropology and fields such as global studies, law-related education and the humanities.

	
	F      S
	F      S
	F      S
	F      S
	F      S




Additional Comments:  

__________________________________________________________________________________________________________________________

__________________________________________________________________________________________________________________________

__________________________________________________________________________________________________________________________

__________________________________________________________________________________________________________________________

__________________________________________________________________________________________________________________________

__________________________________________________________________________________________________________________________

__________________________________________________________________________________________________________________________

__________________________________________________________________________________________________________________________

__________________________________________________________________________________________________________________________

__________________________________________________________________________________________________________________________
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Assessment 4 (Student Teaching Competency Form) Results 

Fall 2006

N-2 (1 Student Teacher, 2 placements)

	NCSS Theme
	# of Unsatisfactory

(0)
	# of Basic

(2)
	# of Proficient

(3)
	# of Distinguished

(4)
	# of No Opportunity to Observe
	Acceptable

Performance

	Culture and Cultural Diversity
	
	
	1
	1
	
	3

	Time, Continuity and Change
	
	
	1
	1
	
	3

	People, Places and Environments
	
	
	1
	1
	
	3

	Individual Development and Identity
	
	
	1
	1
	
	3

	Individuals, Groups and Institutions
	
	
	1
	1
	
	3

	Power, Authority and Governance
	
	
	1
	1
	
	3

	Production, Distribution and Consumption
	
	
	1
	1
	
	3

	Science, Technology and Society
	
	
	1
	1
	
	3

	Global Connections
	
	
	1
	1
	
	3

	Civic Ideals and Practices
	
	
	1
	1
	
	3


Spring 2007

N-24 (12 Student Teachers, 2 placements)

	NCSS Theme
	# of Unsatisfactory

(0)
	# of Basic

(2)
	# of Proficient

(3)
	# of Distinguished

(4)
	# of No Opportunity to Observe
	Acceptable

Performance

	Culture and Cultural Diversity
	
	
	9
	15
	
	3

	Time, Continuity and Change
	
	
	8
	16
	
	3

	People, Places and Environments
	
	
	9
	14
	1
	3

	Individual Development and Identity
	
	
	14
	7
	3
	3

	Individuals, Groups and Institutions
	
	
	12
	9
	3
	3

	Power, Authority and Governance
	
	
	8
	16
	
	3

	Production, Distribution and Consumption
	
	
	7
	8
	9
	3

	Science, Technology and Society
	
	
	12
	8
	4
	3

	Global Connections
	
	
	9
	13
	2
	3

	Civic Ideals and Practices
	
	2
	4
	15
	3
	3


Fall 2007

N-10 (5 Student Teachers, 2 placements)

	NCSS Theme
	# of Unsatisfactory

(0)
	# of Basic

(2)
	# of Proficient

(3)
	# of Distinguished

(4)
	# of No Opportunity to Observe
	Acceptable

Performance

	Culture and Cultural Diversity
	
	
	3
	5
	2
	3

	Time, Continuity and Change
	
	
	4
	5
	1
	3

	People, Places and Environments
	
	
	5
	4
	1
	3

	Individual Development and Identity
	
	
	3
	5
	2
	3

	Individuals, Groups and Institutions
	
	
	5
	3
	2
	3

	Power, Authority and Governance
	
	
	3
	5
	2
	3

	Production, Distribution and Consumption
	
	
	3
	3
	4
	3

	Science, Technology and Society
	
	
	3
	5
	2
	3

	Global Connections
	
	
	3
	5
	2
	3

	Civic Ideals and Practices
	
	
	3
	5
	2
	3


ASSESSMENT 5
Teacher Work Sample Factors 3, 5 & 6:

Effects on Student Learning:
Assessment, Analysis & Reflection and Self Evaluation Portion of Teacher Work Sample – Student Teaching

Description
1. Description of the Assessment and its use in the program

To further demonstrate their competency, candidates must go beyond their abilities to create resource units, write lessons and, later, full unit plans as requirements for SSED 210: Methods I and SSED 316: Methods II. Therefore, as part of their culminating TWS produced during their first student teaching placement, candidates specifically determine their impact on P-12 student learning and their ability to analyze and reflect upon this impact. Factors 3, 5 and 6 of the TWS require the candidate to carefully develop an assessment plan that includes a pre- and post-test as well as formative assessments, to complete a detailed analysis of the pre-/post-test results as well as an analysis of individual learning goals for each student and to reflect on the entire unit and the impact on their students’ learning. As indicated in assessment 3, the TWS is placement in LiveText and is common among all student teachers in programs at Lock Haven and is therefore graded with a common rubric that is not entirely consistent with the NCSS standards and indicators (although modifications have been made where possible). This assessment, combined with assessments 3 and 8, are one component used to derive a grade for the student-teaching placement.  

2.   Alignment between assessment and NCSS standards

The TWS measures a candidate’s ability to plan and implement a unit of instruction in which all students can learn, appropriately link a unit of instruction to NCSS standards, analyze student learning and reflect on the entire process. 

3.   Analysis of data findings

Again, as indicated in assessment 3, the data shows that our candidates performed well on this assignment despite there being a fairly generic rubric. This indicates that socials studies education candidates are appropriately considering, evaluating, analyzing and reflecting upon their ability to impact and have an effect on student learning. In all instances social studies candidates performed at least at the minimal acceptable level of performance in all criteria for factors 3, 5 and 6.

In Factor 3 all candidates met the criterion. However, upon further analysis of the data, it appears that many of our candidates are including only pencil/paper assessments and that they are not always specifying the minimal level of acceptable performance for their assessments. This seems to indicate that our candidates need to be more adequately instructed in creating non-traditional assessments and that they need to be reminded to state a minimal level of acceptable performance. 

In Factor 5 it is apparent that some candidates continue to have difficulty with the criteria for this factor, as it requires quantitative statistical analysis where our social studies candidates are more familiar and comfortable qualitative analysis. To rectify this and as indicated on the program checklist, statistics is now a requirement for social studies education majors, however a more streamlined and concentrated effort to ensure their ability to use this type of data analysis should be provided in Methods I and II. Finally, in Factor 6, Reflection and Self-Evaluation, again all candidates at least partially met the Implications for Future Teaching criterion and all at least partially met the Implications for Professional Development criterion. However, it will be helpful to these candidates to continue to improve our instruction on how to better use both statistical and reflective analyses for future growth rather than simply a mechanism for expressing data, thoughts and opinions.

4.   Interpretation of how data provides evidence for meeting standards

Although this assessment is a fairly new assignment given to our candidates, the data provided does show their ability to demonstrate their effect on student learning and their ability to analyze and reflect upon this impact. They are able to write provide a variety of pre- and post- tests and to discuss, coherently, their impact on student learning.  
Attachment IV.5.5a

Factor 3: Assessment Plan

	Checklist

	
	Missing 
	Incomplete 
	Complete 

	Explains and defends choice of assessment
	0


	0.5


	1



	Uses identical pre-post assessment
	0


	0.5


	1



	Assessment instructions are understandable to all students
	0


	0.5


	1



	Employs formative assessments which are congruent with pre and post assessment
	0


	0.5


	1



	Explains the minimal level of acceptable student performance in measurable terms
	0


	0.5


	1




	Rubric

	
	Element Not Met 
	Element Partially Met (1 pt) 
	Element Met (2 pts) 

	Assessment Format
	The assessment plan includes only one assessment format.
	The assessment plan includes multiple formats but all formats are either pencil/paper (i.e., they are not performance assessments) and/or do not require the integration of knowledge, skills, and reasoning ability.
	The assessment plan includes multiple assessment formats including listening to and understanding the ways students think about social studies, performance assessments, or tasks which require integration of social studies knowledge, skills, and reasoning ability with other disciplines.

	Assessment plan description
	No description of assessment plan.
	Response includes only one or two of the criteria listed to the right.
	Face validity- The assessment(s) specifically addresses each of the outcomes.



Formative plan- The plan demonstrates the use of assessment throughout the instructional unit.



Format- Assessment format matches the condition specified in the outcomes. 

	Assessment Challenge
	The assessment is overly easy (e.g., requires only a simple response, gives answers away, easy to guess, etc.) or is too difficult.
	The assessment is not uniformly challenging. That is, some are way too hard and some are way too easy.
	The assessment is challenging. (e.g., tasks are not simplistic; test can discriminate between students who attain the outcome and those that cannot. Students should not be able to answer correctly if they have missed class, not paid attention, guessed, etc.)

	Assessment Criteria
	No evidence
	Response includes only one or two of the criteria listed to the right.
	Measurable- all criteria for assessment are described in measurable terms (e.g., not “performance” “activity”, “worksheet” as descriptive criteria.




Comprehensive- Covers essential content and skills from all those covered during instruction. 



Criteria Level- Specifies the point at which students successfully meet the attainment of the learning outcome. 


Factor 5: Analysis of Learning

	Checklist

	
	Missing 
	Incomplete 
	Complete 

	Presents Graphics and Data
	0


	0.5


	1



	Writes an Effective Narrative
	0


	0.5


	1



	Provides a Learning Gains Worksheet
	0


	0.5


	1



	Provides a Learning Achievement Table 
	0


	0.5


	1




	Rubric: Instructional implications

	
	Element Not Met 
	Element Partially Met (1 pt) 
	Element Met (2 pts) 

	Analysis of Learning
	The teacher provides no data on the ability to increase students’ knowledge of social studies for individual learning objectives or the teacher provides whole-group achievement data only.
	The teacher provides evidence of the ability to increase students’ knowledge of social studies for sub-groups, whole-groups, and for individual students but does not provide evidence on the degree that individual outcomes/objectives were met.
	The teacher provides evidence of the ability to increase students’ knowledge of social studies for sub-groups, and for individual students including adequate evidence of the degree that individual outcomes/objectives were met.


Factor 6: Reflection and Self-Evaluation

	Rubric: Reflection and Self-Evaluation

	
	Element Not Met 
	Element Partially Met (1 pt) 
	Element Met (2 pts) 

	Interpretation of Student Learning 
	No evidence or reasons provided to support conclusions drawn in “Analysis of Student Learning” section.
	Provides little evidence but no reasons or hypotheses (or they are simplistic, superficial), to support conclusions drawn in “Analysis of Student Learning” section.
	Provides evidence and adequate reasons or hypotheses to support conclusions drawn in “Analysis of Student Learning” section.

	Insights on Best Practices
	Does not identify successful or unsuccessful activities or assessments. Provides no rationale for why some activities or assessments were more successful than others.
	Identifies successful and unsuccessful activities or assessments. Provides no rationale for why some activities or assessments were more successful than others.
	Identifies successful and unsuccessful activities or assessments and explores reasons for their success or lack thereof.

	Alignment Among Goals, Instruction and Assessment
	Discussion shows no alignment among goals, instruction, and assessment results.
	Discussion displays some sense of alignment, but misunderstanding or conceptual gaps are present.
	Discussion adequately connects learning goals, instruction and assessment results.

	Implications for Future Teaching 
	Provides no ideas or inappropriate ideas for redesigning instruction.
	Provides ideas for redesigning 
instruction but offers no rationale for why these changes would improve student learning. 
	Provides ideas for redesigning instruction and adequately explains why these modifications would improve student learning.

	Implications for Professional Development
	Provides no professional learning goals or inappropriate learning goals.
	Presents professional learning 
goals, which are either vague or not strongly related to the insights and experiences described in this section. 
	Presents professional learning goals related to the insights and experiences described in this section. Includes plans for meeting these goals.
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Assessment 5: Factors 3, 5 & 6 TWS Results Spring 2006 & Fall 2007

	Factor 3 (Assessment Plan)
	n
	# of Missing(0)/Not Met(0)
	# of Incomplete(0.5)/Partially Met(1)
	# of Complete(1)/Met(2)
	Acceptable Performance

	checklist
	
	
	
	
	

	Explains and defends choice of assessment
	13
	
	
	13
	1

	Uses identical pre-post assessment
	13
	
	
	13
	1

	Assessment instructions are understandable to all students
	13
	
	
	13
	1

	Employs formative assessments which are congruent with pre and post assessment
	13
	
	
	13
	1

	Explains the minimal level of acceptable student performance in measurable terms
	13
	
	1
	12
	1

	rubric
	
	
	
	
	

	Assessment Format
	13
	
	
	13
	2

	Assessment plan description
	13
	
	
	13
	2

	Assessment Challenge
	13
	
	3
	10
	2

	Assessment Criteria
	13
	
	1
	12
	2

	
	
	
	
	
	

	Factor 5 (Analysis of Learning)
	
	
	
	
	

	checklist
	
	
	
	
	1

	Presents Graphics and Data
	13
	
	3
	10
	1

	Writes an Effective Narrative
	13
	
	1
	12
	1

	Provides a Learning Gains Worksheet
	13
	
	2
	11
	1

	Provides a Learning Achievement Table
	13
	
	2
	11
	1

	rubric
	
	
	
	
	

	Analysis of Learning
	13
	
	1
	12
	2

	Factor 6 (Reflection and Self-Evaluation)
	
	
	
	
	

	rubric
	
	
	
	
	

	Interpretation of Student Learning
	13
	
	1
	12
	2

	Insights on Best Practices
	13
	
	2
	11
	2

	Alignment Among Goals, Instruction, and Assessment
	13
	
	2
	11
	2

	Implications for Future Teaching
	13
	
	1
	12
	2

	Implications for Professional Development
	13
	
	2
	11
	1


Attachment IV.5.5b

Assessment 5: Factors 3, 5 & 6 TWS Results Spring 2007& Fall 2008

	Factor 3 (Assessment Plan)
	n
	# of Missing(0)/Not Met(0)
	# of Incomplete(0.5)/Partially Met(1)
	# of Complete(1)/Met(2)
	Acceptable Performance

	checklist
	
	
	
	
	

	Explains and defends choice of assessment
	12
	
	2
	10
	1

	Uses identical pre-post assessment
	12
	
	
	12
	1

	Assessment instructions are understandable to all students
	12
	
	
	12
	1

	Employs formative assessments which are congruent with pre and post assessment
	12
	
	
	12
	1

	Explains the minimal level of acceptable student performance in measurable terms
	12
	
	1
	11
	1

	rubric
	
	
	
	
	

	Assessment Format
	12
	
	1
	11
	2

	Assessment plan description
	12
	
	2
	10
	2

	Assessment Challenge
	12
	
	2
	10
	2

	Assessment Criteria
	12
	
	2
	10
	2

	
	
	
	
	
	

	Factor 5 (Analysis of Learning)
	
	
	
	
	

	checklist
	
	
	
	
	1

	Presents Graphics and Data
	12
	
	
	12
	1

	Writes an Effective Narrative
	12
	
	1
	11
	1

	Provides a Learning Gains Worksheet
	12
	
	4
	8
	1

	Provides a Learning Achievement Table
	12
	
	1
	11
	1

	rubric
	
	
	
	
	

	Analysis of Learning
	12
	
	1
	11
	2

	Factor 6 (Reflection and Self-Evaluation)
	
	
	
	
	

	rubric
	
	
	
	
	

	Interpretation of Student Learning
	12
	
	
	12
	2

	Insights on Best Practices
	12
	
	4
	8
	2

	Alignment Among Goals, Instruction, and Assessment
	12
	
	
	12
	2

	Implications for Future Teaching
	12
	
	
	12
	2

	Implications for Professional Development
	12
	
	1
	11
	1


ASSESSMENT 6: Resource Unit – Content Knowledge

Comprehensive Resource Unit 

Description 

1. Description of the Assessment and its use in the program

This assessment is an assignment that requires a comprehensive resource unit assignment given to secondary social studies education candidates as a major culminating assignment produced and assessed at the conclusion of Block I in Methods I. This assessment is common to all social studies education majors at LHUP. This assessment measures the candidates’ ability to: 1) Make initial connections between the social studies they will teach and the state and national social studies standards and the INTASC standards, 2) Begin to create meaningful social studies lesson plans, 3) Start to learn how to help students read social studies educational material, 4) To have a first opportunity to practice teaching in front of their peers and, 5) To discuss and begin to develop an understanding of how to apply and practice teacher professionalism. 

Specifically, the secondary social studies program uses this assessment to measure candidates’ ability to select appropriate and research-based resource material in order to develop conceptual and concrete lessons that will help all students understand a specific topic within social studies with a focus on reading and the integration of science and technology and how each are connected to, or play a role in, society. Candidates create two unique lesson plans during this process, as well as find others, that are valuable to their topic and that utilize multiple strategies that they are in the process of learning to both teach and assess all students and that may use appropriate technology. 

The resource unit must include a narrative overview that indicates: the appropriate grade level and class subject, an organized listing and description of applicable state and any additional NCSS standards, an organized and comprehensive listing of instructional resources, an annotated bibliography that is complete and comprehensive and follows APA guidelines, clear evidence of integration within social studies that is reflective of age-related student abilities, complete integration of Science, Technology & Society and inclusion of appropriate reading comprehension activities and a concluding reflective writing sample that indicates the direction the resource unit may take if re-visited in Methods II as a comprehensive unit plan. The two lesson plans must include: specific NCSS and state standards, clear and measurable performance objectives, realistic assessment or evaluation, clear strategies and activities and a student-centered approach.

2.  Alignment between assessment and NCSS standards

This assessment measures candidates understanding of how students learn social studies, along with the pedagogical knowledge specific to social studies teaching and learning, and their ability to plan appropriate lessons based on this knowledge. This assessment was explicitly designed with alignment to NCSS standard 1.8 and is key to this particular assignment. Therefore, the candidates must base this resource unit on Science, Technology and Society as well as reading comprehension and place it within a traditional social studies curriculum that satisfactorily fulfills the guidelines indicated on the checklist and rubric provided at the beginning of the semester. This offers a unique opportunity for the secondary social studies program to measure a theme that is often difficult for candidates to understand and for programs to integrate while also allowing them some freedom to show competence in their growing knowledge of how to integrate their content knowledge with the new pedagogical knowledge.
3.   Analysis of data findings

In analyzing the data on this assessment, we have found that our candidates do have the ability to develop lessons and resource units that focus on the required aspects of teaching and learning assessed in this assignment. However, it does seem that some candidates struggle with integration of their content knowledge with the creation of lessons, ability to gather resources and their newly acquired concepts of pedagogy early in the process of creation of this resource unit. This may be due to the fact that candidates find it easy and comfortable settle with more traditional approaches, such as lecture, to teaching, where student communication is not often the focus. This appears to be likely due to the fact that this is their first exposure to the nature and theory of social studies education and how it must be integrated and combined. As well, it may be beneficial to re-work the rubric somewhat and more discussion within the course itself will take place spring 2008 to help candidates fully begin to make this intellectual adjustment of the integration of pedagogy with content. 

4.   Interpretation of how data provides evidence for meeting standards

Although this assessment is a fairly new assignment given to our candidates, the data analyzed seems to be strong enough to claim that our candidates have met the objectives for which the assessment was created. We are committed to instructing our candidates in the essentials of integrating content with pedagogy, lesson planning, use of multiple strategies for instruction and assessment and the importance of gathering appropriate resources to ensure that all students can learn. We believe that this data shows evidence of this commitment.

Attachment IV.6.6a

Assessment 6: Resource Unit Instructions to Candidates

Content Knowledge 

Resource Unit – Methods I Assignment
Overview

The primary purpose of this assignment is for you to demonstrate your ability to plan a comprehensive resource unit that contains an annotated bibliography and two self-created lesson plans as well as demonstrates your ability to integrate your content knowledge with your newly acquired pedagogical knowledge. As well, it must demonstrate your ability to meet NCSS theme 1.8, Science, Technology and Society, for secondary social studies teachers. You must choose a social studies course in which to develop your chosen topic for your unit and this resource unit may be extended into a full unit plan in Block II. You will include the required components outlined below and following the checklist and rubric to ensure you are able to meet the minimum expectations for this assignment. 

Required Components

The following are the goals related to the resource unit and the measurable performance objective that will be used to determine whether the overall requirements of the resource unit are met or unmet. 

Course objectives/goals related to the Resource Unit:

At the conclusion of this course the candidate will:

· Make connections between the social studies they will teach and the state and national social studies standards and the INTASC standards;

· Create meaningful social studies lesson plans;

· Learn how to help students read social studies material;

· Practice teaching in front of your peers;

· Apply and practice professionalism;

· Construct a comprehensive resource unit

Measurable performance objective:

Based upon class presentations and discussions, as well as their own research and initiative throughout the semester, the candidate will produce a complete and comprehensive resource unit based on PDE (state) and NCSS (national) standards that integrates science, technology and society and reading comprehension into a traditional social studies curriculum that satisfactorily fulfills the guidelines indicated on the attached rubric and checklist.  
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Assessment 6: Resource Unit Checklist and Scoring Guide

	Checklist for final resource unit requirements

	Component:
	Met

(1)
	Un Met

(0)

	Posted in LiveText Developing Portfolio
	
	

	A narrative overview that includes or indicates:
· Appropriate grade level and class subject
· Organized listing and description of applicable PDE/NCSS                                                                                                                                                                                                                                                                                                     standards 
· Organized and comprehensive listing instructional resources
	
	

	Two comprehensive lesson plans that include:
· Specific NCSS & PDE Standards
· Clear and measurable performance objectives
· Realistic assessment or evaluation
· Clear strategies and activities
· A student centered approach
	
	

	An annotated bibliography that is complete, comprehensive and follows APA guidelines
	
	

	Clear evidence of integration within social studies that is reflective of age-related student abilities  
	
	

	Complete integration of Science, Technology & Society and inclusion of appropriate reading comprehension activities
	
	

	A concluding reflective writing sample that indicates the direction the resource unit may take if re-visited in Methods II as a comprehensive unit plan
	
	


 
	Resource Unit Rubric (150 points possible)


	Evidence and assessment that the candidate:
	Distinguished
	Proficient
	Developing
	Basic
	Unsatisfactory

	Produced a well-designed, thorough resource unit that reflects stated goals and objectives. Complies with PDE and NCSS guidelines and competencies for social studies. (20)
	 
	 
	 
	 
	 

	Created learning experiences with the two lesson plans that include developmentally appropriate and detailed procedures. (20)
	 
	 
	 
	 
	 

	Incorporated a breadth of resources that encourage student development of critical thinking, problem solving and performance. (15). 
	 
	 
	 
	 
	 

	Incorporated a variety of resources that indicate a thorough comprehension of the content of the unit. (15). 
	 
	 
	 
	 
	 

	Integrated a structured and useful Science, Technology and Society component to the unit. (15)
	 
	 
	 
	 
	 

	Integrated a structured and useful reading comprehension component to the unit. (15)
	
	
	
	
	

	Was reflective and diligent in the process of development and revision; as reflected through continuous evaluation of comments and suggestions offered. (10)
	 
	 
	 
	 
	 

	Diligent in turning in all components by due dates, as well as required drafts, in a conscientious manner. (10)
	 
	 
	 
	 
	 

	Included a thorough annotated bibliography that followed all guidelines. (20)
	 
	 
	 
	 
	 

	Turned in the final copy as instructed by the deadline. (10)
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Assessment 6: Resource Unit Results Spring 2006

	Criteria for Checklist
	n
	# Met
	#Un Met

	Posted in LiveText Developing Portfolio
	27
	
	

	A narrative overview that includes or indicates:

· Appropriate grade level and class subject

· Organized listing and description of applicable PDE/NCSS                                                                                                                                                                                                                                                                                                     standards 

· Organized and comprehensive listing instructional resources
	27
	25
	2

	Two comprehensive lesson plans that include:

· Specific NCSS & PDE Standards

· Clear and measurable performance objectives

· Realistic assessment or evaluation

· Clear strategies and activities

· A student centered approach
	27
	23
	4

	An annotated bibliography that is complete, comprehensive and follows APA guidelines
	27
	25
	2

	Clear evidence of integration within social studies that is reflective of age-related student abilities  
	27
	25
	2

	Complete integration of Science, Technology & Society and inclusion of appropriate reading comprehension activities
	27
	25
	2

	A concluding reflective writing sample that indicates the direction the resource unit may take if re-visited in Methods II as a comprehensive unit plan
	27
	26
	1


	Criteria for Rubric 
	N
	Distinguished
	Proficient
	Developing
	Basic
	Unsatisfactory

	Produced a well-designed, thorough resource unit that reflects stated goals and objectives. Complies with PDE and NCSS guidelines and competencies for social studies. (20)
	27
	12
	5
	5
	5
	

	Created learning experiences with the two lesson plans that include developmentally appropriate and detailed procedures. (20)
	27
	15
	6
	5
	1
	

	Incorporated a breadth of resources that encourage student development of critical thinking, problem solving and performance. (15). 
	27
	13
	6
	3
	5
	1

	Incorporated a variety of resources that indicate a thorough comprehension of the content of the unit. (15). 
	27
	13
	6
	3
	5
	1

	Integrated a structured and useful Science, Technology and Society component to the unit. (15)
	27
	20
	3
	1
	3
	

	Integrated a structured and useful reading comprehension component to the unit. (15)
	27
	21
	4
	2
	
	

	Was reflective and diligent in the process of development and revision; as reflected through continuous evaluation of comments and suggestions offered. (10)
	27
	20
	1
	3
	3
	

	Diligent in turning in all components by due dates, as well as required drafts, in a conscientious manner. (10)
	27
	20
	1
	3
	2
	1

	Included a thorough annotated bibliography that followed all guidelines. (20)
	27
	20
	2
	2
	3
	

	Turned in the final copy as instructed by the deadline. (10)
	27
	25
	1
	
	
	1
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Assessment 6: Resource Unit Results Spring 2007

	Criteria for Checklist
	n
	# Met
	#Un Met

	Posted in LiveText Developing Portfolio
	13
	
	

	A narrative overview that includes or indicates:

· Appropriate grade level and class subject

· Organized listing and description of applicable PDE/NCSS                                                                                                                                                                                                                                                                                                     standards 

· Organized and comprehensive listing instructional resources
	13
	11
	2

	Two comprehensive lesson plans that include:

· Specific NCSS & PDE Standards

· Clear and measurable performance objectives

· Realistic assessment or evaluation

· Clear strategies and activities

· A student centered approach
	13
	11
	2

	An annotated bibliography that is complete, comprehensive and follows APA guidelines
	13
	10
	3

	Clear evidence of integration within social studies that is reflective of age-related student abilities  
	13
	9
	4

	Complete integration of Science, Technology & Society and inclusion of appropriate reading comprehension activities
	13
	10
	3

	A concluding reflective writing sample that indicates the direction the resource unit may take if re-visited in Methods II as a comprehensive unit plan
	13
	11
	2


	Criteria for Rubric 
	N
	Distinguished
	Proficient
	Developing
	Basic
	Unsatisfactory

	Produced a well-designed, thorough resource unit that reflects stated goals and objectives. Complies with PDE and NCSS guidelines and competencies for social studies. (20)
	13
	9
	2
	1
	1
	

	Created learning experiences with the two lesson plans that include developmentally appropriate and detailed procedures. (20)
	13
	9
	2
	
	
	2

	Incorporated a breadth of resources that encourage student development of critical thinking, problem solving and performance. (15). 
	13
	10
	1
	
	1
	1

	Incorporated a variety of resources that indicate a thorough comprehension of the content of the unit. (15). 
	13
	11
	1
	
	
	1

	Integrated a structured and useful Science, Technology and Society component to the unit. (15)
	13
	8
	1
	2
	2
	1

	Integrated a structured and useful reading comprehension component to the unit. (15)
	13
	8
	2
	2
	2
	

	Was reflective and diligent in the process of development and revision; as reflected through continuous evaluation of comments and suggestions offered. (10)
	13
	11
	1
	
	
	1

	Diligent in turning in all components by due dates, as well as required drafts, in a conscientious manner. (10)
	13
	11
	
	
	
	2

	Included a thorough annotated bibliography that followed all guidelines. (20)
	13
	8
	2
	
	
	1

	Turned in the final copy as instructed by the deadline. (10)
	13
	12
	
	
	
	1


ASSESSMENT 7: Unit Plan – Content Knowledge

Comprehensive Unit Plan

Description

ASSESSMENT 7: Unit Plan – Content Knowledge

Comprehensive Unit Plan 

Description 

1. Description of the Assessment and its use in the program

This assessment is an assignment that requires a comprehensive unit plan given to secondary social studies education candidates as a major culminating assignment produced and assessed at the conclusion of Block II in Methods II. This assessment is common to all social studies education majors at LHUP. This assessment measures the candidates’ ability to: 1) Make thorough connections between the social studies they will teach and the state and national social studies standards as well as the INTASC standards, 2) Create thorough and meaningful social studies lesson plans, 3) To further incorporate student reading skills and to incorporate critical thinking skills within these activities, 4) To become confident while practice teaching in front of their peers and, 5) To further discuss and demonstrate their ability to apply and practice teacher professionalism. 

Specifically, the secondary social studies program uses this assessment to measure candidates’ ability to integrate appropriate and research-based material in order to develop a full unit with conceptual and concrete lessons. These lessons must be created in such a manner that they would help all students understand a specific topic within social studies that focuses on critical thinking and integrate geography into social studies subjects. Candidates must create several unique lesson plans during this process and include others found that are valuable to their topic. As well they must utilize multiple strategies that pay attention to different learning modalities as well as to formative and summative assessment that gives them the ability to assess all students holistically. 

The unit plan must include a narrative overview that includes over arching goals, a discussion of needs and entry behaviors of students, a comprehensive listing of instructional resources, and annotated bibliography that is complete and comprehensive and follows APA guidelines and the complete integration within their subject of activities that develop writing and critical thinking skills and a substantial integrated geography component. The individual lesson plans must include specific NCSS and state standards, clear and measurable performance objectives, realistic assessment or evaluation, clear strategies and activities and a student centered approach that considers any possible necessary accommodations.

2.  Alignment between assessment and NCSS standards

This assessment measures candidates understanding of how students learn social studies, along with the pedagogical knowledge specific to social studies teaching and learning, and their ability to plan appropriate units and lessons based on this knowledge. This assessment was explicitly designed with consideration of the fact that many secondary schools in the area are eliminating geography as a discrete course of study and the realities of the emphasis on reading within the No Child Left Behind requirements. Candidates must fulfill the guidelines indicated on the checklist and rubric provided at the beginning of the semester. This offers a unique opportunity for the secondary social studies program to measure growing competencies often difficult for candidates to understand while also allowing them some freedom to show competence in their increased knowledge of how to integrate their content knowledge with the new pedagogical knowledge in light of state and national requirements.
3.   Analysis of data findings

In analyzing the data on this assessment, we have found that our candidates do have the ability to develop complete units and realistic lessons that focus on required aspects of teaching and learning assessed in this assignment. However, it does seem that some candidates continue to struggle with aspects of the process, especially in regard to lessons that are age appropriate or how to integrate meaningful critical thinking reading activities that further understanding of the unit. They are, however, much better by the time they reach Methods II in integrating concepts of pedagogy with content. Some candidates still find it easier and more comfortable to settle with traditional approaches, such as lecture, and need a bit more coaxing to move out of their comfort zones. This past fall more discussion and in-class work was devoted confronting these matters and the candidates did significantly better. 

4.   Interpretation of how data provides evidence for meeting standards

This assessment has now been offered three times, with only slight modification in related class assignments and clarifications. The data analyzed seems to be strong enough to claim that our candidates have met the objectives for which the assessment was created. We are committed to instructing our candidates in the essentials of integrating holistic content, critical thinking and often overlooked topics such as geography in our program. As well the data provides evidence that our candidates, on their own, are becoming adept at teaching the variety of social studies subjects offered in the schools. Over the last three years, we have seen several candidates have the opportunity to teach their developed units during student teaching in a variety of subject areas including Economics, Psychology and World Cultures not just in US or World History. In fact, many cooperating teachers have commented on their asking our candidates to allow them to continue to use their units and asking questions in regard to where and how they developed the lessons that they created.  We believe that this data shows strong evidence of our commitment to creating competent teachers that focus on the NCSS themes.
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Assessment 7: Unit Plan Instructions to Candidates

Content Knowledge 

Unit Plan - Methods II Assignment
Overview

The primary purpose of this assignment is for you to demonstrate your ability to plan a comprehensive unit that contains an annotated bibliography and several self-created lesson plans as well as demonstrates your ability to integrate your content knowledge with your more sophisticated pedagogical knowledge. As well, it must demonstrate your ability to integrate geography and critical thinking skills. You must choose a social studies course in which to develop your chosen topic for your unit and include the required components outlined below and following the checklist and rubric to ensure you are able to meet the minimum expectations for this assignment. If you are linked in your Block II field placement with your student teaching assignment, this unit must be focused on the grade level and subject you will be teaching next semester. 

Required Components

The following are the goals related to the unit plan and the measurable performance objective that will be used to determine whether the overall requirements of the assignment unit are met or unmet. 

Course objectives/goals related to the Unit Plan:

At the conclusion of this course the candidate will:

· Make complete connections between the social studies they will teach and the state and national social studies standards as well as the INTASC standards;
· Create a complete two to four week unit of instruction;
· Create several meaningful social studies lesson plans;

· Learn how to help students critically read and work with social studies material;

· Practice teaching in front of your peers;

· Apply and practice professionalism necessary to begin student teaching;

Measurable performance objective:

Based upon class presentations and discussions, as well as their own research and initiative throughout the semester, the candidate will produce a complete and comprehensive unit plan based on PDE (state) and NCSS (national) standards (and the subject they will teach if linked for student teaching) that integrates critical thinking skills and geography into a traditional social studies curriculum that satisfactorily fulfills the guidelines indicated on the attached rubric and checklist.  
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Assessment 7: Unit Plan Checklist and Scoring Guide

	Unit Plan Checklist

	 Element
	Missing (0)
	Incomplete (1)
	Complete (2)

	1. Cover/title page 

2. Comprehensive unit outline

3. Unit goals (over arching objectives) & rationale

4. Discussion of needs and entry behaviors of students

5. Comprehensive listing of instructional resources

6. Related and integrated NCSS themes & PDE standards (INTASC)
	
	
	

	Lesson Plans:

1. Performance objectives

2. Specific NCSS Themes & PDE Standards (INTASC) 

3. Clear strategies/activities

4. Student-centered approach

5. Assessment/evaluation
	
	
	

	Annotated bibliography 
	
	
	

	Integration within social studies that develops writing and thinking skills and that facilitates students’ abilities to understand relationships between subject areas
	
	
	

	Substantial integrated geography component
	
	
	

	____/10


	Unit Plan Rubric (300 points possible)

	Element
	Element Not Met (0)
	Element Partially Met (15)
	Element Met (30)

	Development and compliance to PDE, NCSS, & INTASC standards
	No evidence of a well-designed, thorough unit. Does not reflect stated goals and objectives or does not comply with guidelines and competencies.
	A somewhat well-designed or thorough unit. Unit reflects some stated goals or objectives and/or complies with some guidelines and competencies.
	Unit is well-designed and thorough. Reflects stated goals and objectives and complies with PDE/NCSS/INTASC guidelines and competencies.

	Learning experiences
	No evidence of learning experiences that include central concepts, tools of inquiry and structures that make the subject matter meaningful for students.
	Some evidence of learning experiences that include some central concepts, tools of inquiry and structures.
	Learning experiences include central concepts, tools of inquiry and structures that make the subject matter meaningful for students.

	Multiple learning strategies
	Only 1 or 2 strategies are incorporated throughout the unit and/or the strategies reflect only the more common or traditional types/levels of learning.
	Some instructional strategies may encourage development of critical thinking, problem solving and performance but most are of the more common or traditional type.
	Used various instructional strategies that encourage development of critical thinking, problem solving and performance. Application of multiple intelligences and learning preferences is evident.

	Motivational elements
	All activities, topics, etc. are preplanned by the teacher with no procedures included for giving students responsibility for the learning success of the unit. Motivation strategies are based on external rewards and punishments only.
	Used some individual and group motivation techniques to create a learning environment that encourages positive social interaction, active engagement in learning and self-motivation. Teacher maintains control of the vast majority of choices. Most strategies are based on extrinsic motivational procedures.
	Procedures for allowing students responsibility for their own learning are pervasive. The unit is challenging and includes individual and group motivation techniques to create a learning environment that encourages positive social interaction, active engagement in learning and self-motivation.

	Geographic component
	Did not integrate a structured and useful geography component to the unit.
	Plan includes some provision for a geography component but it is not fully integrated or relies heavily only on passive, rote or recall strategies.
	Integrated a structured and useful geography component to the unit that allows all students to integrate knowledge, skill and method of inquiry from other subject areas and within a subject area. 

	Reflection and revision
	Was not reflective or diligent in the process of development and revision. Revisions did not show evidence of consideration of comments and suggestions. 
	Was somewhat reflective and diligent in the process of development and revision. Most revisions did not reflect consideration of comments and suggestions. 
	Was highly reflective and diligent in the process of development and revision. Revisions reflected thorough consideration of comments and suggestions. 

	Assessment strategies
	Formal and informal assessment strategies were inadequate. Evaluation considered would not ensure continuous intellectual and social development.
	Developed some formal and informal assessment strategies. Some consideration given to continuous intellectual and social development. 
	Developed multiple formal and informal assessment strategies. Assessment is challenging and evaluations ensure continuous intellectual and social development. 

	Diligence
	Not diligent in turning in drafts and did not present a conscientious effort to present a thorough and well-developed unit plan.
	Turned in some drafts and gave limited consideration to presenting a thorough and well-developed unit plan.
	Diligent in turning in several drafts and conscientious in presenting a thorough and well-developed unit plan.

	Annotated bibliography
	Did not include an annotated bibliography or did not follow guidelines.
	Included an annotated bibliography that mainly followed guidelines.
	Included a thorough annotated bibliography that followed guidelines.

	Deadlines
	Did not consider deadlines. 
	Missed some deadlines. 
	Turned in all aspects, including final copy, with consideration to deadlines. 
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Assessment 7: Unit Plan Results Fall 2005

	 Element
	N
	Missing (0)
	Incomplete (1)
	Complete (2)

	1. Cover/title page 

2. Comprehensive unit outline

3. Unit goals (over arching objectives) & rationale

4. Discussion of needs and entry behaviors of students

5. Comprehensive listing of instructional resources

6. Related and integrated NCSS themes & PDE standards (INTASC)
	9
	
	2
	7

	Lesson Plans:

1. Performance objectives

2. Specific NCSS Themes & PDE Standards (INTASC) 

3. Clear strategies/activities

4. Student-centered approach

5. Assessment/evaluation
	9
	
	2
	7

	Annotated bibliography 
	9
	
	2
	7

	Integration within social studies that develops writing and thinking skills and that facilitates students’ abilities to understand relationships between subject areas
	9
	
	2
	7

	Substantial integrated geography component
	9
	
	2
	7


	Criteria for Rubric
	N
	Element

Not Met
	Element Partially Met
	Element Met

	Development and compliance to PDE, NCSS, & INTASC standards
	9
	
	2
	7

	Learning experiences

	9
	
	2
	7

	Multiple learning strategies

	9
	
	2
	7

	Motivational elements

	9
	1
	1
	7

	Geographic component

	9
	
	2
	7

	Reflection and revision

	9
	1
	1
	7

	Assessment strategies

	9
	
	2
	7

	Diligence

	9
	
	2
	7

	Annotated bibliography

	9
	
	2
	7

	Deadlines

	9
	1
	2
	7


Assessment 7: Unit Plan Results Fall 2006

	 Element
	N
	Missing (0)
	Incomplete (1)
	Complete (2)

	1. Cover/title page 

2. Comprehensive unit outline

3. Unit goals (over arching objectives) & rationale

4. Discussion of needs and entry behaviors of students

5. Comprehensive listing of instructional resources

6. Related and integrated NCSS themes & PDE standards (INTASC)
	18
	
	
	18

	Lesson Plans:

1. Performance objectives

2. Specific NCSS Themes & PDE Standards (INTASC) 

3. Clear strategies/activities

4. Student-centered approach

5. Assessment/evaluation
	18
	
	1
	17

	Annotated bibliography 
	18
	
	1
	17

	Integration within social studies that develops writing and thinking skills and that facilitates students’ abilities to understand relationships between subject areas
	18
	
	
	18

	Substantial integrated geography component
	18
	
	2
	16


	Criteria for Rubric
	N
	Element

Not Met
	Element Partially Met
	Element Met

	Development and compliance to PDE, NCSS, & INTASC standards
	18
	
	
	18

	Learning experiences

	18
	
	2
	16

	Multiple learning strategies

	18
	
	1
	17

	Motivational elements

	18
	
	1
	17

	Geographic component

	18
	
	1
	17

	Reflection and revision

	18
	1
	2
	15

	Assessment strategies

	18
	1
	2
	15

	Diligence

	18
	1
	1
	16

	Annotated bibliography

	18
	1
	1
	16

	Deadlines

	18
	2
	
	16


Assessment 7: Unit Plan Results Fall 2007

	 Element
	N
	Missing (0)
	Incomplete (1)
	Complete (2)

	1. Cover/title page 

2. Comprehensive unit outline

3. Unit goals (over arching objectives) & rationale

4. Discussion of needs and entry behaviors of students

5. Comprehensive listing of instructional resources

6. Related and integrated NCSS themes & PDE standards (INTASC)
	17
	
	
	17

	Lesson Plans:

1. Performance objectives

2. Specific NCSS Themes & PDE Standards (INTASC) 

3. Clear strategies/activities

4. Student-centered approach

5. Assessment/evaluation
	17
	
	1
	16

	Annotated bibliography 
	17
	
	1
	16

	Integration within social studies that develops writing and thinking skills and that facilitates students’ abilities to understand relationships between subject areas
	17
	
	
	17

	Substantial integrated geography component
	17
	
	
	17


	Criteria for Rubric
	N
	Element

Not Met
	Element Partially Met
	Element Met

	Development and compliance to PDE, NCSS, & INTASC standards
	17
	
	1
	16

	Learning experiences

	17
	
	1
	16

	Multiple learning strategies

	17
	1
	2
	13

	Motivational elements

	17
	
	4
	13

	Geographic component

	17
	
	
	17

	Reflection and revision

	17
	
	1
	16

	Assessment strategies

	17
	
	1
	16

	Diligence

	17
	
	2
	15

	Annotated bibliography

	17
	
	2
	15

	Deadlines

	17
	1
	
	16


ASSESSMENT 8: Teacher Work Sample Factor 1 – 

Contextual Factors Portion of Teacher Work Sample - Student Teaching

Assessment 8
Teacher Work Sample Factor 1

Contextual Factors 
1.   Description of the assessment and its use in the program

To further demonstrate their competency, candidates must go beyond their abilities to create resource units, write lessons and, later, full unit plans as requirements for SSED 210: Methods I and SSED 316: Methods II. Therefore, as part of their culminating TWS produced during their first student teaching placement, candidates must first, prior to any lesson development or instruction, specifically show their ability to use information about the learning-teaching context and student individual differences prior to setting learning goals, planning or assessing instruction. As indicated in assessments 3 and 5, the TWS is placed in LiveText and is common among all student teachers in programs at Lock Haven and is therefore graded with a common rubric that is not entirely consistent with the NCSS standards and indicators (although modifications have been made where possible). This assessment, combined with assessments 3 and 8, are one component used to derive a grade for the student-teaching placement.  

In creating and researching factor 1 the candidates must discuss relevant factors and how they may affect the teaching-learning process and include any supports and challenges that affect instruction and student learning. Within this discussion, they must address the following: 1) Community, district and school factors that include geographic location, community and school population, socio-economic profile and race/ethnicity. As well it is suggested that they also address such things as stability of community, political climate, community support for education, and other environmental factors; 2) Classroom factors such as physical features, availability of technology equipment and resources as well as the extent of parental involvement. As well it is suggested that they also discuss other relevant factors such as classroom rules and routines, grouping patterns, scheduling and classroom arrangement; and, 3) Student characteristics including, specifically, any they must consider as they design instruction and assess learning. Here it is suggested that they include factors such as age, gender, race/ethnicity, special needs, achievement/developmental levels, culture, language, interests, learning styles/modalities or students’ skill levels. Finally, within their narrative they must ensure that they address student skills and prior learning that may influence the development of their learning goals, instruction and assessment. 


2.   Alignment between assessment and NCSS standards

The TWS measures a candidate’s ability to plan and implement a unit of instruction in which all students can learn, appropriately link a unit of instruction to NCSS standards, analyze student learning and reflect on the entire process. 

3.   Analysis of data findings

Again, as indicated in assessments 3 and 5, the data shows that our candidates performed well on this assignment despite there being a fairly generic rubric. This indicates that social studies education candidates are appropriately considering significant contextual factors that have an impact instruction for individual students. In all instances, social studies candidates performed at least at the minimal acceptable level of performance in all criteria for factor 1.

In Factor 1 all candidates met the criterion. However, upon further analysis of the data, it appears that many of our candidates will continue to benefit from diverse field placements, reflection upon these placements and more instruction in special needs students. 

4.   Interpretation of how data provides evidence for meeting standards

Although this assessment is a fairly new assignment given to our candidates, the data provided does show their ability to, at least preliminarily demonstrate their ability to consider the contextual factors that effect the classroom and community in which they will teach as well as their ability to consider these factors when starting the process of lesson and unit planning and the potential impact on student learning.  
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Assessment 8

 Factor 1: Contextual Information

	Checklist

	
	Missing 
	Incomplete 
	Complete 

	Number of Students
	0


	0.5
	1

	Ethnic, Cultural and Gender
	0


	0.5
	1

	Socio-economic Status (SES)
	0


	0.5
	1

	Classroom Environment
	0


	0.5
	1

	Community Environment
	0


	0.5
	1

	Students with Special Needs
	0


	0.5
	1

	Development Characteristics
	0


	0.5
	1


	Rubric

	
	Element Not Met 
	Element Partially Met (1 pt) 
	Element Met (2 pts) 

	Prior Knowledge and Skills
	Evidence of using prior knowledge and skills is not present.
	Evidence of using prior knowledge and skills is present, but decisions exhibit a monocular perspective (i.e., teaching one way to all).
	Evidence that the teacher recognizes the variance of knowledge/skill levels in the class and engages in compensatory activities (e.g. does more to define words in a vocabulary unit for students with deficits in comprehension) for all students including those with special needs.

	Specificity
	Teacher does not address implications of contextual information in planning instruction and assessment.
	Teacher addresses implications of context for instruction and assessment, but does not link to specific student individual differences and community.
	Teacher addresses implications of context for instruction and assessment and links them to specific student individual differences and community, school, and classroom characteristics.
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Assessment 8: Factor 1, Contextual, TWS Results Spring 2006 & Fall 2007

	Factor 1 (Contextual Information)
	N
	# of Missing(0)/Not Met(0)
	# of Incomplete(0.5)/Partially Met(1)
	# of Complete(1)/Met(2)
	Acceptable Performance

	Checklist


	
	
	
	
	

	Number of students


	13
	1
	1
	11
	

	Ethnic, cultural and gender


	13
	1
	1
	11
	

	Socio-economic status (SES)


	13
	1
	
	12
	

	Classroom environment


	13
	1
	
	12
	

	Community environment


	13
	1
	1
	11
	

	Students with special needs


	13
	1
	1
	11
	

	Development characteristics
	13
	1
	1
	11
	

	Rubric


	
	
	
	
	

	Prior knowledge and skills


	13
	2
	1
	10
	

	Specificity


	13
	2
	1
	10
	


Assessment 8: Factor 1, Contextual, TWS Results Spring 2007 & Fall 2008

	Factor 1 (Contextual Information)
	N
	# of Missing(0)/Not Met(0)
	# of Incomplete(0.5)/Partially Met(1)
	# of Complete(1)/Met(2)
	Acceptable Performance

	Checklist


	
	
	
	
	

	Number of students


	12
	
	
	12
	

	Ethnic, cultural and gender


	12
	
	
	12
	

	Socio-economic status (SES)


	12
	
	
	12
	

	Classroom environment


	12
	
	
	12
	

	Community environment


	12
	
	
	12
	

	Students with special needs


	12
	
	2
	10
	

	Development characteristics
	12
	
	2
	10
	

	Rubric


	
	
	
	
	

	Prior knowledge and skills


	12
	
	
	12
	

	Specificity


	12
	
	
	12
	


SECTION V—USE OF ASSESSMENT RESULTS TO IMPROVE 

CANDIDATE AND PROGRAM PERFORMANCE

Content Knowledge:

Principal Findings:

The assessments which specifically address content knowledge in the secondary social studies program are Assessments 1 and 2 as well as assessments 6 & 7.  The analyses of the data for these assessments indicate that our candidates perform extremely well on state exams, in their course work and are, due to this, able to effectively plan and implement instruction appropriate to cover all ten NCSS themes. Finally the 3.0 requirement for all candidates by the Commonwealth of Pennsylvania further supports that they exceed the minimum for demonstrated competence.

Overall, we believe that the data for these assessments indicate that the secondary social studies program is graduating candidates with a solid base of content upon which to succeed as teachers.

Interpretation of Findings:

Although our social studies candidates are performing very well in content area assessments, our analysis of this particular group of assessments suggests that there are still areas in which we could strive towards continuous performance. Taking further action to ensure that candidates succeed in Economics and Behavioral Science courses and as well as perform better in those content exam sub areas continues to be a concern that needs to be addressed.

Program Changes based on the Findings:

As a result of our analysis of the content-specific assessment problems mentioned above, we have already worked to ensure a prerequisite for Economics courses and are looking at other ways to improve these areas overall. Now that Praxis I and the 3.0 GPA is now required of social studies majors prior to enrollment in Block I we believe we will have better prepared and stronger students in the area of content as they achieve candidacy. As well, with Fall 2007, a co-advising model was approved and began. This will ensure that all candidates speak to both the program coordinator and their academic advisor and should lead to the ability to work out difficulties a candidate may have sooner. Finally, closer scrutiny of specific troublesome courses, overall, and the corresponding grades will be used to compare to the various sub scores on the Praxis II exams that our future candidates may find difficult to pass to find areas for improvement that could occur within the program. Finding correlations between the two may serve as an indication that we need to strengthen specific content courses. These changes, coupled with the implementation of a Disposition Alert Form, within the program also helps to identify areas of concern in a more streamlined and efficient manner.
Professional and Pedagogical Knowledge, Skills and Dispositions:
Principal Findings:

The assessments which specifically address Professional and Pedagogical Knowledge, Skills and Dispositions in the secondary social studies program are assessments 3, 4, 5, 6, 7 and 8. Each of these assessments is used to ensure that our candidates have the professional and pedagogical knowledge, skills and dispositions necessary to be excellent teachers. The findings of these assessments indicate that our program of teacher preparation in secondary social studies is particularly strong in the areas of teacher planning and pedagogy, implementation and dispositions to teach. Areas of concern for our candidates appeared to be minor, and somewhat attributable to lack of experience or effort, but still show areas in which our program can improve.

Based on the data we collected from the unit plan, resource unit, teacher work sample factors and cooperating teacher evaluation, our candidates appear to be strong in the areas of planning, instruction and assessing their teaching and they appear to be able to plan and implement lessons which are academically sound and engage students with different interests and abilities.

Interpretation of Findings:

Although the data for the Pedagogical Knowledge, Skills and Dispositions are generally good, there are a few cases in which we still see areas to improve. For instance, several assessments are relatively new and continued refinement can only benefit our candidates. 

Program Changes based on Findings:

The above interpretation of the findings for Pedagogical Knowledge, Skills and Dispositions have already lead to significant changes and continued evaluation of further recommendations. For example the Resource Unit Rubric is in the process of being updated to more mirror that of the Unit Plan Rubric, developed first. As well, the requirement of passing Praxis I and the GPA of 3.0 prior to entry into Block I will also strengthen the program in this area. Finally, just as it should help in the content area, we believe the co-advising model will ensure that all candidates issue are addressed and worked sooner. These changes, coupled with the implementation of the Disposition Alert Form, within the program is even more important in this area and helps to quickly identify areas of concern in a more streamlined and efficient manner.
.
Effects on Student Learning and Creating Environments that Support Learning

Principal Findings:
We believe that assessments 4, 5 and 6 very carefully evaluate our candidates’ ability to directly effect student learning and help to create environments that support learning. As these assessments clearly illustrate, generally speaking, our candidates do understand how important their role is in effecting student learning in positive ways and they are very able to create environments that support learning. 

Interpretation of the Findings:

Even though our candidates’ performance on these particular assessments are generally very good, we do still see areas to examine the data and to make changes. There continue to be areas of concern such as social studies candidates’ difficulties with quantitative data analysis and their tendency to fall back on what they know and resist trying new areas and ways to measure their effect or impact upon student learning.

Program Changes based on Findings:

The Methods courses are specifically an area where changes are occurring to improve in this area and to continue to strengthen the program. More work will be done in both courses to ensure their ability to use quantitative measures and to utilize several forms of assessment. As well, more readings, discussions and activities are taking place in these courses that require students to consider all students abilities and special needs as well as diversity issues. Again, the changes made to help support the other two areas will also naturally help improve in this area as well.

