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	University
	Lock Haven University
	Degrees Offered
	Master of Education


	Division/Unit
	School of Graduate Studies
	Program
	Alternative Education Studies


	Date of Last Major Review
	NA
	Completion Date of Current Review
	4/16/07


I.
Composition of Review Team 

	Chair: Dr. Nate Hosley
	

	External Review Team Members: 
	Dr. Marilyn Feldman (NCATE consultant)

	Campus Review Team Members: 
	Dr. Jessica Hosley, Dr. Marianne Lovik-Powers, Dr. Nate Hosley


II.
Program Data 

Insert other relevant program data related to the program review in the blank rows.

	
	Insert Appropriate Academic Years Below

	
	Prior Year
	Prior Year
	Prior Year
	Prior Year

2005-06
	Current Year (est.)

2006-07



	Student Enrollment (Annualized FTE)
	
	
	SEE Note # 1
	21.38 FTE
	19.17 FTE

	Program Budget / Cost (personnel, operating, equipment)
	
	
	SEE Note #2
	177,176
	183,259

	Program Cost / Student FTE
	
	
	See Note # 3
	8286
	9559

	Faculty FTE
	
	
	
	2.33
	2.41

	Majors Enrolled (Fall Headcount)
	
	
	See Note
#4
	129
	128

	Program Graduates
	
	
	
	28
	22

	
	
	
	
	
	


Note #1.  This calculation is derived from an actual registration head count divided by the credit hours required to be a full time graduate student (9).
Note #2  This is a high estimate and is based upon the average salary plus benefits of the program teaching faculty (76,041).  In fact, the professors taught nearly half of these courses on overload assignment as savings to the University.  

Note #3  This figure as an actual is much lower…see Note #2.

Note #4  Students in the graduate program are generally education professionals taking courses on a part-time basis.  Students have 7 years to complete the degree and remain active during that period of time.

Either reflect the portion of the department’s budget (personnel, operating, and equipment) associated with this program, or reflect the Common Cost Accounting instructional costs associated with this program. [Data available at www.lhup.edu/ir/program/summary.htm.]

	Accreditation Status (if any):
	Fully accredited

	Accrediting Agency:
	National Council for Accreditation of Teacher Education programs

	Effective Date:
	March 2005


III.
Progress Since Last Review

This should be a status report of actions taken since the last review, if applicable. 

Student Learning Outcomes

	Action Item
	Steps Taken/Progress Reported
	Date

	NA
	
	

	
	
	

	
	
	

	
	
	


Other Program Outcomes

	Action Item
	Steps Taken/Progress Reported
	Date

	
	
	

	
	
	

	
	
	

	
	
	


Summary of Program Assessment – AY 2005-06
Part I:  List of all Outcomes Goals for the M.Ed. Alternative Education
(Your program may have more or less goals than the numbers provided below.  Please adjust the number according to your program.)
Master’s of Education in Alternative Education-Goals and Objectives

Goal 1  The University wishes to provide a dynamic opportunity for professionals to study, investigate, practice and research issues and competencies relating to at-risk youth and alternative education.


Objective 1.  Provide a core Master's degree curriculum that will increase


knowledge and skill base for professionals working in alternative and other 
educational settings.

Objective 2.  Provide students a strong theoretical basis for work with children and youth 
who are at high-risk for dropout.

Objective 3.  Provide a largely utilitarian Master's degree curriculum that is of direct 
benefit to professionals in alternative or other educational settings.


Objective 4.  Provide a Masters degree curriculum that will retain sufficient 
flexibility so as to provide students with the freedom to explore relevant areas of 
interest.

Goal 2  To make available the Masters degree in Alternative Education to as many students who are qualified and interested.

Objective 5.  To serve no fewer than 100 students through graduate level courses 
in 
alternative education

Objective 6.  To achieve significant program growth through planned expansion that 
permits economic feasibility while maintaining academic integrity and high academic 
quality.

Objective 7.  To deliver a Masters curriculum utilizing the most advanced 
technology 
available.

Objective 8.  To provide formative and summative evaluation of the Master's degree 
program, thus assuring monitoring of processes and outcomes of the project.


 
V.
Strengths

Student Learning 

1.  Diversity. Graduate students participate in a diverse learning environment that includes a high percentage of minority students, minority faculty, rural and urban students, highly experienced and novice teachers, and educators from correctional, regular, charter, and alternative education settings.

2. Partnerships/Collaboration. The Alternative Education partnership with Keystone Central School District, Alternative Rehabilitation Communities, Inc., and thirty one schools from the Philadelphia area provides an enriched experience for students in the areas of school improvement, innovation, and school reform.

3. Uniqueness. The M.Ed. in Alternative Education is the only online graduate degree in the nation for teachers working with at-risk students and includes students from 15 states.
4.  Students’ evaluations.  Students consistently cite the programs value in many areas including but not limited to its immediate value to their classroom practice, increased knowledge and skill base in working with the most challenging of students, and helping them to meet the necessary standards for remaining or becoming highly qualified teachers under No Child Left Behind.  Please see the attached comments.

5. Dispositions.  Important dispositions for effective practitioners are achieved through the program including:  written communication skills, collaboration skills, reflective skills, professional commitment, positive professional attitude and ethical behaviors as measured by the NCATE accreditation process.

6.  Quality of Students. Regularly admitted students to the program have an average undergraduate grade point average of 3.48 and come to LHU from 42 undergraduate/graduate institutions.
Other Program Areas

1.  Faculty.  Core faculty have earned doctoral degrees and experience related to their discipline. Among core teaching faculty (5), 60% are of minority background.  During the first four years, fifteen faculty were utilized to teach elective and core courses, providing a wide diversity of knowledge, skills and experience.

2.  Program collaboration. Collaboration with the M.Ed. in Teaching and Learning program provides students with opportunities in both programs to take electives in a related discipline.  The program also accepts nine credit hours of transfer credit from other accredited institutions.
3. Urban partnership.   The Alternative Education Studies program began a four year partnership with schools in the Philadelphia area in 2003.  This partnership focuses upon increasing student achievement in partner schools, increase professional development opportunities for educators, and improving the teaching and learning environments for partner schools.

4. External funding.  The Alternative Education studies program brought more than 5 million dollars of research and program funding to the University for the benefit of students, faculty, and its regional partners since 2001.  Details are attached.

5. Undergraduate collaboration.  Faculty from Health, Elementary Education, Secondary Education, Special Education, Biological Sciences, and the Student teaching office participate in the M.Ed. in Alternative Education Studies initiatives.  These areas provided course instruction, placement of student teachers, pre-service student participation activities, teacher workshops, summer urban seminar, science camp and other activities of the program.

6. Research.   Research was conducted in 2002 to assess the status of Alternative Education programs in the Commonwealth of Pennsylvania in key areas including curriculum, administration, student demographics, teacher qualifications, and professional development needs. 
VI.
Areas in Need of Improvement

Student Learning 

1.  Based upon data from our distance education survey, a new survey was created.  The process of survey validation and implementation are to be completed by May 2007.
2.  Based upon data from the year-end report, a new advisement survey is being created.  Questions will be modified for student clarification.

3.  The M.Ed. program is in the process of implementing revisions to our assessment plan based upon the recommendations of NCATE consultant, Dr. Marilyn Feldman.

Other Program Areas

1.  In its fourth year of providing graduate online courses to educators in fifteen states, the M.Ed. in Alternative Education studies continues to serve a growth area in education which encompasses, alternative education, urban education, correctional education, education reform and innovative approaches to school improvement.  To date the program has been provided with very little marketing support, particularly in the area of online marketing which best targets the educators to be served by the program.  Marketing will be key to program success during the coming years.

2.  A five year update of the Survey and Analysis of Alternative Education Programs research is being conducted in 2007.  The number of alternative programs for disruptive youth has increased by nearly 90% since the initial study of 2002.  Results of the study will be utilized to inform curriculum decisions for the M.Ed. program and to provide information to PA legislators for funding decisions.

VII.
Action Plan

Student Learning/Program Outcomes

	Goals
	Action Plan
	Steps To Be Taken
	Date

	Please see information below this chart which includes our assessment plan and goals required for accreditation
	
	
	


Unit Assessment System for Advanced Programs
	Advanced 
M.Ed. Program – 

Teaching & Learning

Alternative Education
	Stage VII
Admission to Program
	Stage VIII 

Admission to Field Experience
	Stage IX
Completion of Program
	Stage X
Follow-up

	Requirements:


	Undergraduate GPA 3.0  
      Regular Admit

          Or 

   less than 3.0 but greater    
   than or equal to 2.5   
      Conditional Admit

Teaching Certificate

Three letters of 
      Reference
	3.0 Overall

   GPA

“B-” or better

   in all Core

   courses


	3.0 Overall

   GPA
“B-” or better

   in all Core

   courses
Completion of all required coursework  
   including electives 


	

	Key Assessments:
	Scholarly Essay

Pre-technology Self-assess.

Professional Development

   Plan Reflection
	Standards Based 

   Lesson Plan

Differentiated Web Based

   Lesson Plan

Philosophy of Classroom

   Management

Analysis of Teaching


	Exit Portfolio
Action Research Project

Teacher Work Sample

Teaching Competency Forms

Post-technology Self-assessment
Exit Professional Development Plan Reflection
	

	Unit Assessments:
(Unit Assessment Surveys Distributed Annually) 

Distance Education Survey

Advisor Survey


	
	
	Exit Survey


	Employer Survey 

Graduate Follow-up Survey




VIII.
Comments

The Alternative Education Studies program provided  graduate level coursework to more than 350 students in its first 3 years (2003-06).  The program’s partnerships and professional development initiatives have been well documented.  All program accomplishments have occurred without significant marketing support for its online program.  Program faculty consistently point to the lack of marketing support as the one major area of weakness.
IX.
Actions Planned by the University

 FORMCHECKBOX 

Continue Program
 FORMCHECKBOX 

Continue Program and Revise as Indicated

 FORMCHECKBOX 

Place in Moratorium
 FORMCHECKBOX 

Interim Review

 FORMCHECKBOX 

Discontinue Program
 FORMCHECKBOX 

Reorganization

 FORMCHECKBOX 

Pursue Accreditation
 FORMCHECKBOX 

Other (Please explain below)

X.
Program Context

How this program relates to and supports the University’s mission and strategic plan

A.  Alignment with State System of Higher Education Mission, Primary Initiatives and Strategic Goals.  The degrees are consistent with the State System of Higher Education’s mission, primary initiatives and strategic goals.  A description of how the project achieves this alignment follows. 

· The M.Ed  program is entirely “consistent with student aspirations and regional, state, national and international needs (Mission Statement).”  The program is a direct response to needs as expressed by school districts, private service providers, and intermediate units from across the Commonwealth.  During the past four years students enrolled in our programs from 15 states and Tunisia.  

· “We shall strengthen the match between the State System’s educational programs and the needs of students and the state.”  (Strategic goals and recommendations)  This goal strikes at the heart of the M.Ed in Alternative Education.  The practical application and course offerings of the Alternative Education program addresses the needs of educators.  The rapid growth in the number of alternative education programs statewide (and nationwide) has clearly left a void in teacher preparation for these settings.  The curriculum in teaching & learning and alternative education fills that void by targeting critical areas in teacher preparation.  In so doing, the curriculum serves employers including public school superintendents, private school directors, correctional educational setting supervisors as well as classroom teachers.

· “To meet specialized, statewide educational needs and provide public services to the Commonwealth, responding as a System or in cooperation with other Pennsylvania colleges and universities (Mission Statement and Primary Initiatives-Collaboration and Integration).”   Preparation of teachers at the graduate level for service in regular education settings, alternative education settings, and/or work with at-risk youth in all educational settings is clearly a need in the commonwealth.  By working with Educational Resources Group and the Northern Tier Education Initiative, the program is integrally connected to Edinboro, Clarion, Slippery Rock and Mansfield University distance education initiatives.

· “We shall enhance and expand learning opportunities for Pennsylvanians and others through information and communication technologies.”  The M.Ed. online degree offer professionals in the field of education an opportunity to obtain an advanced, rigorous and relevant degree at times convenient to their professional and personal schedules.  The program also effectively utilizes the virtual resources of the State System of Higher education and others.  Alternative Education Master’s degree is the first on-line degree in Alternative Education in the United States.  It is one of only several alternative education graduate degrees nationwide and the only degree of its kind in Pennsylvania.  

· “Assessment of Student Learning….Assessing what students know and are able to do and comparing these findings to department and university-wide expectations for student learning are complex processes, involving both qualitative and quantitative methods (Primary Initiatives-Accountability)” The Master’s degree program includes formative and outcome assessment methods designed to measure student learning at the course, core, elective and overall program levels.  These assessments are one component of a comprehensive assessment process developed within the department and approved through the full accreditation of the National Council for the Accreditation of Teacher Education (NCATE).  The program also utilizes the Pennsylvania Department of Education guidelines and grid for self-study in the Professional Education program Approval Guide for Institutions of Higher Education in the Commonwealth of PA.

· Focus on Learning (Primary Initiative)…The SSHE primary initiatives document focuses upon several relevant areas including: “changes in pedagogy intended to increase student involvement, motivation, and achievement”; “the use of more active teaching and learning approaches”; and development of “complex thinking skills.”   In each of these areas, the Master’s program focuses on teaching and learning processes with our graduate students, and equally as important, with the students that they serve.  Theory, skills-based, and research courses provide breadth and depth to opportunities students have in each of these areas.  Instructors certified in online instruction through e-college(  deliver the courses.  Completion of this certification process assures competency in areas of delivering on-line courses using the most recent advances in active teaching and learning.

· “We shall expand access to new and existing clientele with attention to the increasingly diverse and nontraditional student members.”  (Strategic goals and recommendations) Enrollment in the graduate courses includes predominantly non-traditional students and includes, mostly, teaching professionals.  There is every reason to anticipate that this trend will continue.  A survey (Hosley, 2002) of school superintendents (N= 220), indicates that more than 80% perceive a need for a master’s degree program in Alternative education.  Additionally, 82% of teachers responding to the survey (Hosley, 2002) confirm this perceived need for advanced degree programming.

B.  Additional Indicators of Appropriateness to Mission.  The M.Ed. program and the proposed degree in Educational Leadership will further advance the mission of the State system of Higher Education and Lock Haven University of Pennsylvania by providing the following:

Excellence in education:  The curriculum is a rigorous combination of theory, practice and research courses.  All curriculum has been developed anew and includes the most recent theoretical advances, proven best practices, promising practices and quantitative, qualitative and action research approaches.  Substantive education reform is a critical and central element of the curriculum.   


Courses are arranged sequentially within the curriculum so that foundational courses are presented first.  Scaffolding the curriculum permits students to continuously build upon previously acquired knowledge and skills. The curriculum allows for breadth and depth through this approach, which includes a 27-credit core and 9-credit elective category.  An introductory course, theory and practice, curriculum courses, assessment and research comprise the core of the Alternative Education graduate program.  Breadth and depth are enhanced through electives that permit highly motivated students to investigate areas including but not limited to corrections education, learning theory, advanced curriculum issues, character education, motivation, and analysis of teaching.   


Lowest possible cost:  At 386 dollars per credit hour (in-state), the tuition remains highly competitive among graduate programs.  The fact that on-line instruction is delivered for that cost is a savings to the residents of the commonwealth.  Participating in the program from a home computer also eliminates costly expenses related to residency and travel.

A selected graduate program:  This is a most important factor and strength of the M.Ed. degree in Alternative Education Studies.  The alternative education program is the only one of its kind in the Commonwealth, the only online program in the nations and one of only eight programs targeting educators who work with challenging and at-risk youth.  One- hundred percent of applicants already hold a baccalaureate degree at the onset of their participation in the program and inquiries to date have included several professionals currently holding Master’s degrees in related fields.  Teachers, social workers, human service workers, coaches, counselors, business and industrial trainers, non-education higher education faculty  and education administrators are among those who are expected to apply for the program.  The potential also exists to develop a higher education track.  

Opportunities for research, scholarly achievement and personal growth:  Students will take two courses in research.  The final research course will require an action research project, often designed to resolve existing classroom issues or problems or to focus on other relevant issues in professional practice.  Woven throughout the curriculum sequence are additional opportunities for students to conduct relevant research projects.


Participation in the economic revitalization and development of the Commonwealth:  Economic benefits from this program have included low educational costs and increased job opportunities for state residents.  In addition, professionals from this program impact high school completion rate for high-risk students thereby breaking cycles of poverty and delinquency.  In addition, the program will boost the graduate enrollment at the university.  

External or environmental factors affecting the program

No Child Left Behind legislation requires all teachers to be highly qualified.  One component of becoming highly qualified is obtaining Instructional II certification.  This involves obtaining 24 additional graduate credits after initial certification.

Strategically planned and documented Institutional priorities related to expansion of graduate programs are anticipated to impact the growth of this program dramatically during the next five years.
Demand for this program and its graduates (current and anticipated)
The number of state-funded, school district based alternative education programs has grown from 347 to more than 650 in the past five years.  More than 38,000 students are served by these programs in Pennsylvania alone.  This does not include the number of correctional, private alternative and urban schools that will benefit from this program.  The rapidly increasing nationwide demand for teachers who are well-trained to work in challenging educational environments is well documented.
XI.
Additional Evidence of Program Quality

Other evidence of student achievement or success

Include student research, presentations, performances, publications, awards, honors, etc.

“E.g., student academic recognition . . . ; undergraduate student research with faculty . . .; improvements in retention and/or graduation rates; enhancement of opportunities for students to transfer from community colleges to System universities; special successful initiatives for students of color; special successful initiatives for students from low socio-economic backgrounds; student publications/presentations/performances” (specified performance areas for the Narrative Assessment Statement).



Students in the program have published journal articles, conducted significant research, and have collaborated with faculty in both presentations and research.  Last year the World Bank, Athgo, and Unicef invited the Alternative Education studies program to participate in their International symposium.  This symposium explores solutions to international problems in education.  Two students and one faculty member attended the symposium.


The program is aligned with the National Board for Professional Teaching standards thereby preparing students to pursue National Board certification upon exiting the program.  Other students pursue doctoral degrees.



The Philadelphia Professional Development initiative attracted teachers (and other educators) from the Philadelphia area to participate in our graduate courses offerings.  One hundred thirty four educators teaching in disadvantaged, impoverished community schools took graduate courses in our M.Ed. program.  Among degree seeking students, 12% were minority and among non-degree students (those taking graduate credit strictly for professional development and/or certification purposes) 47% were minority educators who participated in this program.

Publications, presentation, exhibits, patents, performances, etc. 

Please list all publications, presentation, exhibits, patents, performances, etc. by program faculty during the period July 1-June 30 of the current academic year. 
Please give full bibliographical citation (Chicago, MLA, or APA acceptable).
Thein, M. Education in Myanmar: Its access, quality and efficiency.  Penn State University, 
College of Education faculty presentation.  April, 2007
Hosley, J. and Hosley, N.  Lock Haven University’s Partnership with Philadelphia 
Schools yields 
promising results. 2007 Professional Development School 
National 

Conference. Las Vegas, NV, March 29- April 1, 2007.
Lovik-Powers, M.   AACTE 59th Annual Meeting & Exhibits Conference, From Vision to 
Action, February 24-27, 2007, New York, NY (Attended)

Lovik-Powers, M. (2006). Cyber schools: Parental supervision and student responsibility.  
 
Pennsylvania Educational Leadership, 25(2), 50-52. 

Hosley, N.  Impact of Collective Efficacy & Organizational Health on Student Achievement. 35th 
Annual Conference for International Association for Learning Alternatives: 
Education for Everyone.  Ocean Shores, Washington.  July, 2006 

Hosley, N. & Hosley, J.  A Comparison of a National study and the Pennsylvania  Survey 
and Analysis of Alternative Education Programs. 35th Annual Conference for 
International Association for Learning Alternatives: Education for Everyone.  
Ocean Shores, Washington July, 2006 

Hosley, J.  Leadership Education for Asian-Pacifics, Leadership Development Program for 
higher 
education. LEAP- Leadership Education for Asian-Pacifics. Pomona, CA, July 
2006  (Attended)
Thein, M. The Architects of the future: Making tomorrow better today- International Symposium. 
World Bank and ATHGO International. Washington D.C. July, 2006  (Attended)

Hosley, N. & Hosley, J. Set up to fail: Driven to succeed. Michigan Alternative Education 
Organization.  Bay City, Michigan May, 2006

Hosley, N. The impact of collective efficacy of teachers & organizational health upon student 
performance. 8th Annual Alternative Education Conference:  Pennsylvania 
Department of Education, Center for Schools and Communities, and the 
Pennsylvania Association for Learning Alternatives: A 
New Step Forward.  
Lancaster, Pennsylvania, March, 2006

Hosley, N. & Hosley, J. Improving teaching through graduate work in alternative 
education: Why is it important? 8th Annual Alternative Education Conference: 
Pennsylvania Department of Education, Center for Schools and Communities, and 
Pennsylvania Association for Learning Alternatives: A 
New Step Forward. 
Lancaster, Pennsylvania March, 2006

Other evidence of academic quality

Include especially other faculty or program recognition (e.g., grants, awards, honors).

 “E.g., teaching quality, accreditation, academic advising, learning environment, curriculum, library, faculty quality including race/ethnicity and gender diversity, technology . . . ” (specified performance areas for the Narrative Assessment Statement).

Please see the extensive list of grant awards …attached.
Also, Dr. Nate Hosley was awarded the Student Choice Award for Student Involvement-2000-2001

Department Chair 
Date


Program Coordinator 
Date


Program Review Chair 
Date


Provost or Vice President 
Date

Alternative Education Income statement/GRANTS
1998- 1999-  PA Higher Education Initiative Grant program

16,000 dollars

          

Purpose:  Alternative Education demonstration and pilot project grant


          Principal investigator- Dr. Nate Hosley


          Participants: Mr. Daniel P. Elby, Dr. Peter Matthews, Dr. Steve Pavlak, Dr. 
James Keeley, Dr. Paula Packer
2001-2002-   Keystone Central School District Partnership 


Fund for Improvement of Education (USDOE)






Development of Model



(750,000 dollars) 
University share        


342,000 dollars

Alternative school; 















Professional Development; 















Begin Master’s program















Development

2002-2003     Keystone Central School District Partnership 






Development of Model



Fund for Improvement of Education (USDOE)





Alternative School;



(750,000 dollars) 


University share        342,000 dollars


Professional Development;















Master’s program















All teaching costs in grant

2002-2003     Survey and Analysis of Alternative Education


48,000 dollars


Survey and Analysis of


          Center for Rural PA









Alternative Education in















501 school districts; resulted















In significant enrollment 














increases

2003-2004 
Keystone Central School District Partnership 





Model school PD activities;



Fund for Improvement of Education (USDOE)





Faculty Professional Dev.;



(750,000 dollars) 


University share        342,000 dollars


Masters program begins















Teaching costs in grant

2003-2005
Philadelphia/University partnership for

        1,700,000 dollars


Professional Development 



Professional Development/Student Achievement/





partnership;  Philadelphia



School Improvement









teachers tuition waiver +



Fund for the Improvement of Higher Education





approx. 22% indirect on















Personnel and Benefits

2004-2006
Philadelphia/University partnership for

        1,800,000 dollars


Professional Development 



Professional Development/Student Achievement/





partnership;  Philadelphia



School Improvement









teachers tuition waiver



Fund for the Improvement of Higher Education





+ approx. 22% indirect on















Personnel and Benefits

2005-2007
Philadelphia/University partnership for

        892,000 dollars


Professional Development 



Professional Development/Student Achievement/





partnership;  Philadelphia



School Improvement









teachers tuition waiver



Fund for the Improvement of Higher Education





+ approx. 22% indirect on















Personnel and Benefits

2007

Survey and Analysis of Alternative Education
           50,000 dollars


Research in Alternative



Center for Rural Pennsylvania







Education

2007  

Submission Pending



Fund for the Improvement of Higher Education
        395,000 dollars


Higher Education summit 



Demonstration grant- 









on at-risk issues


Teacher Preparation for Challenging schools:





 National conference


The role of Higher Education










Total University Income from Alternative Education grant projects

5,532,000 dollars received + 395,000 dollars pending

Direct benefits to University:


1st online Alternative Education degree in the nation; Fully accredited


Increased diversity of students from 15 states; including more than 12% minority


Increased Diversity of Faculty—Faculty/staff paid under grant program during the period of 2001-2007 included:



3 African American



1 Native American



3 Asian American



5 White/Caucasian American


Diversity opportunities for undergraduate pre-service teachers and student teachers


Indirect costs of more than 250,000 dollars to University over 5 years


An established relationship with Northwest Region of School District of Philadelphia


A reputation for excellent graduate programs as attested to by our NCATE accreditation, the quality of students, and student comments regarding the program.



NBPTS Standards & NCATE accreditation:  The National Board for Professional Teaching Standards were used to develop the content for our courses and we are one of only a handful of programs in the nation at the advanced (graduate) level to achieve full NCATE accreditation.


Quality of students:  Three hundred thirty-five educators (principals, teachers, counselors) and other professionals took courses in the Alternative Education Studies program during the first 3 years.  Among regularly admitted students the undergraduate grade point average was 3.48.  During the past two years an average of 7 conditionally admitted students came into the program.  These students generally did not meet the 3.0 threshhold for admission but had demonstrated exemplary related work experience and/or were returning adult students with undergraduate degrees more than 7 years old.  Twelve students in the program are currently seeking their second masters degree with previous degrees earned in education, literacy, business administration, history, social work, instruction and counselor education.  Students leave the program to continue their work in regular, alternative, correctional, or urban education work settings or to enter doctoral programs. 



Where our students come from:  Students entered our program from the following undergraduate institutions through August, 2006.

University of Wisconsin



Northland College

Central Michigan University



UCLA

University of Pennsylvania 



University of Connecticut

Portland State University 



Kutztown University

Millersville University 



University of Maine

Bucknell University 




LaSalle University

University of Virginia 



Marywood College

Temple University




West Chester University


 



   University of Pittsburgh 



Saint Francis University

Indiana University of Pennsylvania   


University of Georgia

Lebanon Valley College 



Mansfield University

Lock Haven University



Cheyney University



Where our students come from, continued:

Penn State University




Shippensburg University

Central Oregon University



Marlboro College

St. Vincent College




Chestnut Hill College

Arcadia College




Bloomsburg University







Edinboro University




Susquehanna University






California University of Pennsylvania

Southern Utah University

Wilkes University




Lee University

Davis College





Slippery Rock University

Lycoming College




Gwynedd-Mercy College

Comments from our students:
Comments from M.Ed. Exit Survey

· I  loved my online learning experience. I cannot imagine earning my Master's any other way. Thanks for all your hard work.
· Taking classes through this Lock Haven Alt Ed Online program was a very positive experience. The instructors understood my "real" life and were always helpful with my questions. The professors are some of the most caring teachers I have ever encountered. I would not hesitate to recommend this program to anyone. Thanks!
· This program offered me the opportunity to take ownership of my learning as opposed to someone telling me just what he/she thinks I should know about a topic. I am very happy with the knowledge I have gained. The classes were pertinent to my profession and have made me a better teacher.
· This program was the perfect match for my learning style.  Course work was interesting, challenging, and required me to think outside the box!  The professors allowed me to customize assignments to maximize student achievement…Am so greatful  for the opportunity to grow as a person as well as a teacher.  If you ever need a student teaching placement for special education in Philadelphia, please don’t hesitate to ask.  Thanks!
· I enjoyed the program. If I could change one thing, I would require the grant course or at least have the course during the fall or spring semester. I tried taking the course in the summer and I felt it was too much information for a summer course.

· This program was a wonderful experience and I am grateful for the opportunity to participate! I especially enjoyed the online experience and felt that the topics presented were easily related to my classroom experiences. The professors were wonderful and made me feel involved in the class. Even know I never met my professors face-to-face, I had a real sense that I knew them and they knew me! Thanks again!

· Because the program was flexible with regard to applying it to my personal situation it not only satisfied my educational needs but served well to encourage personal and professional growth.
· I found the M.Ed. in Alternative Education program to be both relevant and challenging to the kind of teaching I do now, and want to do in the future. It was reaffirming to see that much of the alternative work I engage in as a teacher at my school was visited by the classes I took at Lock Haven.  The courses were appropriately rigorous and I felt like I walked away with much more than I would have from a more traditional Master’s program.  I valued the faculty’s willingness to treat me and my studies individually, and their support of me in my constant quest to do things outside the box was most appreciated.  These qualities were among the most important reasons I chose to enroll in this program, and why I recommend it to everyone.  I can only hope that I’m able to find as good a match in a Ph.D. program, when the time comes!  Thank you so very much everyone!

· This (alternative education program) has been a great experience for me.  I have learned many new things from the instructors and have learned how to build on knowledge I already possess.  This program taught me how to look at education in many different facets.  I really enjoyed my time in this program and would recommend it to anyone who was interested in this area.

Additional Unsolicited Comments from teachers

· After completing my courses, I can honestly say that I have taken valuable information that ties directly into my teaching experiences of the past and present.  It makes such a difference being able to connect the topics of the course directly into my classroom.  The discussions that my classmates and I shared with each other came straight from our current positions and background knowledge.  The topics of my courses are current and up to date, as well as my professors’ experiences.
· I just wanted you to let you know how much I enjoyed the class and the impact it had on me.  Certain elements of my teaching and planning have been refined for the better! As the class was ending, I was asked to be an off-site teacher for algebra for a student at-risk.  I had to plan the course and submit a teaching plan overnight!  It was all approved and has already started.  The point is this:  the class prepared me to think long-term and plan for active learning in the short term.  I just really wanted you to know the impact is taking hold out here in Los Angeles!  …look  forward to taking more classes with you.
· Every educator knows how much he or she has learned during his or her first year of teaching.  We were given a bit of knowledge during our undergraduate studies, but no one can put a measurement on the amount of information you take from that first year.  Having all of this instilled in me, I was able to take so much more from the Alternative Education master’s program.  My understanding of topics and current issues presented by the Lock Haven professors were meaningful and able to be put to immediate use. 
· Lock Haven University's Online Master's program has truly benefited me in many ways.  These courses have been extremely convenient for me because of time constraints.  As an educator, our schedules are quite hectic, and often our time is pulled in so many different directions. 

· …Another way these online courses have benefited me directly is because I am a city teacher who is faced with students with many of the problems, whom we discuss in these courses each day.  I am able to receive such effective and efficient classroom management skills which are relayed into my classroom.  I am also able to better understand issues in urban education.  My students now benefit from my inherited skills and wisdom.  Lock Haven University online courses has been a complete joy, and I feel privileged to be working with such hardworking, honest, and educated professors and teachers.  The online courses have been wonderful, and I truly am proud to be apart of this Master's program with Lock Haven University.

· I am currently enrolled in the Masters Program in Alternative Education.  I am about halfway through the program and I have received a substantial amount of information pertaining to urban education.  The courses have provided me with a better understanding of what urban education is all about.  There are may concerns specific to the urban teaching environment that are not necessarily applicable to suburbia. Foremost among these issues deal with behavioral matters, more precisely – discipline. The online courses I have taken have taught me new and effective strategies for classroom instruction and management. They have given me the tools to better help these at-risk children succeed and thrive using positive reinforcement, hopefully, counteracting some of the negative influences impacting their everyday lives. 

· The support provided by professionals representing LHU acts as an ongoing asset to our school's growth and development.

· I truly appreciate having the opportunity to further my education with graduate studies. This is a chance that I may not have had for many years due to the financial burden. As a teacher I always welcome the potential to improve and develop as a professional for the sake of my students.
· I learned a great deal in the masters program and have recommended it to many people.  Just last week I recommended it to a worker at the MH/MR office.  Thanks and hope to talk to you soon. 
Data Collection, Analysis and Evaluation

The Master of Education program has developed a survey management application which is utilized for the development and distribution of surveys, the collection of data, and the transfer of data to SPSS for statistical analysis.  The survey management application includes web applications using ASP, VBScript and JavaScript.  This allows faculty to build new surveys and edit existing surveys as changes are required.  For security, the instruments have two separate log-in pages.  The first log-in is for survey administration and the second is for students taking the surveys.  

Master of Education Program- Exit Survey results – 2005-06

Graduates of the two M.Ed. programs during the 2005-06 academic year were sent an Exit Survey.  Surveys were sent within two weeks after graduation.  The exit survey asks students to indicate their personal opinions and perceptions of the Lock Haven University of Pennsylvania M.Ed. programs.  A total of fifty two surveys were sent with 32 of the graduates responding.  The response rate was 61.5%.   The M.Ed. exit survey has an internal consistency reliability of α = 9.395 (Cronbach Reliability Coefficient). 

TABLE 1.  Responses to Lock Haven University of Pennsylvania M.Ed. Exit Survey- Academic Year 2005-06

	Survey Question


	N
	Minimum
	Maximum
	Mean 
	Std.

Deviation

	1.  The instructors addressed my questions promptly and adequately. 
	32
	2.00
	5.00
	4.1875
	.69270

	2. The instructors provided me with prompt feedback about my work.
	32
	2.00
	5.00
	3.9688
	.73985

	3. The instructors were concerned with my progress and were helpful.
	32
	1.00
	5.00
	4.4375
	.84003

	4. I found the instructors' grading procedures to be fair.
	32
	4.00
	5.00
	4.7188
	.45680

	5. I discussed my ideas (threaded discussions, email, and chats) with other students.
	32
	3.00
	5.00
	4.2500
	.80322

	6. I generally felt free to pose questions and thoughts related to the material presented.
	32
	3.00
	5.00
	4.7500
	.50800

	7. I was able to pursue topics that interested me.
	32
	3.00
	5.00
	4.2813
	.63421

	8. I was able to apply my out-of-class experience to my coursework.
	32
	2.00
	5.00
	4.4063
	.66524

	9. My ability to express ideas in writing has been strengthened.
	32
	1.00
	5.00
	4.0000
	1.13592

	10. Most assignments required me to critically reflect on previous knowledge and new material.
	32
	3.00
	5.00
	4.4375
	.61892

	11. I enjoyed studying and learning online.
	32
	3.00
	5.00
	4.3438
	.65300

	12. I am satisfied with this program.
	32
	3.00
	5.00
	4.6875
	.53506

	13. The technology was sufficient and supportive for completing the program.
	32
	4.00
	5.00
	4.7188
	.45680

	14. This program was a positive professional development experience.
	32
	4.00
	5.00
	4.7188
	.45680

	15. As compared to traditional face-to-face programs, I have learned ___________in this online program.
	32
	2.00
	5.00
	4.1250
	.90696



The survey included items related to perception of:  Instructors (4 items; 1-4), Curriculum- including sub-categories, Student interaction & Program content (6 items; 5-10); Technology (2 items; 11 & 13); and Overall program (3 items; 12, 14, & 15).   


Instructor items indicated that instructors addressed questions promptly and adequately, provided prompt feedback about work, were concerned with progress and helpful and utilized fair grading procedures.  Figures 1, 2, 3, & 4 provide detail on the percentages of responses in each category per item.
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Figure 1. Instructor items on M.Ed. exit survey

Item 1- instructors addressed my questions promptly and adequately

Item 2- instructors provided me with prompt feedback about my work

Item 3- the instructors were concerned with my progress and were helpful

Item 4- I found the instructors grading procedures to be fair




Among the Curriculum/student interaction items, the mean for responses to item 6, “I generally felt free to pose questions and thoughts related to the material presented” was exceptionally high, 4.75 on a 5 point likert scale.  Along with the mean of 4.25 for item 5, these items indicate that the attempts to create an interactive online learning environment have been successful.  Curriculum/program content items (7, 8, 9, & 10) indicated that students are able to pursue topics of personal interest, apply their out-of-class experiences to their coursework, and critically reflect on previous knowledge and new material.  In addition, a primary goal of the M.Ed. programs is to increase levels of writing skill.  Item 9 (Mean =4.00) indicates that students’ abilities to express their ideas in writing have been strengthened.  Figure 2 provides detail for responses to Item 9.
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Figure 2- M.Ed. Exit survey- Item 9 Student Perception of  their writing 

skills upon completion of the M.Ed. program 

Item 9- My ability to express ideas in writing has been strengthened



The M.Ed. Exit Survey specifically assessed students’ perceptions of technology in two items:

Item 11- I enjoyed studying and learning online  (Mean = 4.34)
Item 13- The technology was sufficient and supportive for completing my work. (Mean= 4.719)
The distribution of responses shows that students perceive the online learning component of the program as a positive program component.  See Figure 3 for the distribution of responses for these items.
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Figure 3- M.Ed. Exit Survey- Items 11 & 13 Student perceptions of technology

Item 11- I enjoyed studying and learning online

Item 13- The technology was sufficient and supportive for completing my work.



Student perceptions of the overall program were assessed in items 12, 14, & 15.  The exit survey was particularly revealing with regard to program satisfaction.  A mean of 4.6875 indicates that students were mostly or greatly satisfied with the program.   A 5 point likert scale was utilized with the scores indicating 5= greatly satisfied, 4 = mostly satisfied, 3= reasonably satisfied, 2 = slightly satisfied, and 1 = not at all satisfied.  Among respondents, 71.9% (N=23) assigned the highest score indicating they were greatly satisfied with the program.  An additional 25% (N=8) assigned a score of mostly satisfied with the program.  One respondent (3.1%) assigned a score indicating reasonable satisfaction (N=1).  No students responded that they were slightly or not at all satisfied.
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Figure 4- M.Ed. Exit survey- Item 12 Graduates indication of program 

satisfaction.  Among respondents, 96.9% indicated that they were 

mostly or greatly satisfied with the program.



Item 12- I am satisfied with this program


Student Opinion of Instruction Survey for Distance Education

The M.Ed. Program distributed a Student Opinion of Instruction Survey for Distance Education.  The survey was created as an instrument to be used for research related to online learning.  The results will provide program evaluators with a description of what students found successful and unsuccessful in their online experiences.  The survey was distributed at the end of the Spring 2006 semester.  Students from Fall 2005 and Spring 2006 completed the survey.  The surveys were distributed by e-mail to 148 students and 48 students responded (32.4% response rate).  Upon completion of the survey, results were returned and compiled directly into a database.  The results on individual items are included below.

Question 1.  Mark the reason(s) below that reflect your motivation to take this course (you may mark more than one response for this question).

Number of responses


Reason


1


Likelihood of getting an easy grade


7


Instructors reputation for good teaching


16


Subject matter was of great interest


2


Fulfills a General Education requirement

36


Fulfills a requirement for my major or minor

Question 2.  Class standing (include present semester hours)


All students completing the survey are graduate students.

Question 3. Please rate the effectiveness of your study and test taking skills generally:



(Mean= 4.833; SD= .78889)
Number of responses

Percent


Response





17


35.4%


Very good


21


43.8%


above average


  9


18.8%


average


  1


  2.1%


below average


  0


     0%


very low

Question 4.  Your original motivation (or desire) to take this course was:



(Mean= 1.875; Sd= .88100)

Number of responses

Percent


Response





  0


  0


very low


  2


  4.2


low


15


31.3


moderate


17


35.4


high


14


29.2


very high

Question 5. Compared to courses taught using a traditional format, I found the distance education format used in this course  to be:


(Mean=  2.500; SD=1.01058)

Number of responses

Percent


Response





9


18.8


much more effective


14


29.2


a little more effective


18


37.5


about the same effectiveness


6


12.5


a little less effective


1


  2.1


much less effective
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Figure 5.  Question 5.  Student Opinion of Instruction Survey for Distance 

Education- 

Item 5- Compared to courses taught using a traditional format, I

found the distance education format used in this course to be:


Question 6.  In  reference to an effective learning environment for achieving the course objectives, how well did the technology perform?


(Mean= 1.583; SD= .61310)

Number of responses

Percent


Response


23


47.9


Very good


22


45.8


Good


  3


  6.3


fair


  0


  0


poor


  0


  0


very poor
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Figure 6. Question 6.  Student Opinion of Instruction Survey for 

Distance Education

Question 6- In reference to an effective learning environment for achieving the course

objectives, how did the technology perform?


Question 7.  How often has the instructor missed or canceled a class activity without an appropriate substitute instructor or activity?


(Mean= 1.532; SD= .54578)

Number of responses

Percent


Response


23


47.9


not applicable


23


47.9


never


1


2.1


1-2 times


0


0


3-4 times


0


0


more than 4 times

Question 8. How often does the instructor demonstrate a sincere interest (e.g. dedication or enthusiasm) in the course material and for teaching the class?



(Mean= 4.417; SD= .94155)

Number of responses

Percent


Response


2


4.2


not applicable


0


0


hardly ever


3


6.3


sometimes


14


29.2


frequently


29


60.4


almost always

Question 9 For you personally, rate the instructor as a communicator (e.g. tone quality & variety, writing ability, English fluency)



(Mean= 2.149; SD= .50985)

Number of responses

Percent


Response


3


6.3


not applicable


34


70.8


very good


10


20.8


good


0


0


poor


0


0


very poor

Question 10.  When did the instructor return or allow access to your graded unit exams and major papers?



Usually within….


(Mean= 3.255; SD= 1.30996)

Number of responses

Percent


Response


1


2.1


don’t know yet or not applicable


17


35.4 


one week


13


27.1


two weeks


1


2.1


three weeks


15


31.3


more than three weeks

Question 11.  How often does the instructor explain difficult or new material to your satisfaction?



(Mean= 1.875; SD= 1.16006)

Number of responses

Percent


Response

  
22


45.8


almost always


19


39.6


frequently


  2


  4.2


sometimes


  1


  2.1 


hardly ever


  4


  8.3


not applicable

Question 12.  Has your ability to express ideas in writing been strengthened?



(Mean= 2.833; SD= .88326)

Number of responses

Percent


Response


0


0


I had little or no opportunity


21


43.8


greatly


16


33.3


moderately


  9


18.8


slightly


  2


  4.2


no, not at all

Question 13.  How often has the instructor been available to you during the posted consultation time (e.g. office hours)?



(Mean= 2.000; SD= .92253)

Number of responses

Percent


Response


15


31.3


I did not try to contact the instructor


22


45.8


Almost always


  8


16.7


frequently


  2


  4.2


sometimes


  1


  2.1 


hardly ever

Question 14.  How often is the course material covered (e.g. class activities, lectures) in a logical and organized fashion for you?



(Mean= 1.298; SD= .65657)

Number of responses

Percent


Response


37


77.1


almost always


  7


14.6


about 75% of the class meetings


  2


  4.2


about 50% of the class meetings


  1


  2.1


about 25% of the class meetings


  0


  0  


hardly ever

Question 15.  Does the instructor answer your questions clearly about the exams, papers, and/or assignments after they are graded?


(Mean=2.125; SD= .73296)

Number of responses

Percent


Response


6


12.5


I had no questions or not applicable


33


68.8


Almost always


7


14.6


frequently 


1


  2.1


sometimes


1


  2.1


hardly ever

Question 16. How often did the course activities, presentations, and/or assignments make you think in depth about the subject?

The ASP code didn’t capture responses to this question. There is no data available for this question. 

Question 17. The instructor is concerned with my progress and is helpful…..



(Mean=1.708; SD= 1.07106)

Number of responses

Percent


Response


27


56.3


almost always


14


29.2


frequently 


4


  8.3


sometimes


0


  0


hardly ever


3


  6.3


not applicable

Question 18. In your opinion, how often does the instructor come well prepared for class(e.g.activities, plans, class notes in order, proper equipment, personally organized)?



(Mean=1.313; SD= .74822)

Number of responses

Percent


Response


39


81.3


almost always


5


10.4


about 75% of the class meetings


2


  4.2


about 50% of the class meetings


2


  4.2


about 25% of the class meetings


0


  0


hardly ever

Question 19. For me personally, the instructor used grading procedures that were fair(not hard or easy but fair).


(Mean=4.667; SD= .63021)

Number of responses

Percent


Response


0


0


not applicable


1


2.1


hardly ever


1


2.1


sometimes


11


22.9


frequently


35


72.9


almost always

Question 20. How often were you made aware of the objectives for classes, lessons, laboratories, activities, and units?



(Mean=4.787; SD= .65727)

Number of responses

Percent


Response


1


2.1


not applicable


0


  0


hardly ever


0


  0


sometimes


6


12.5


frequently


40


83.3


almost always

Question 21. How often do you find the examination questions and/or assignments to be unclear and/or unfair?



(Mean=4.104; SD= .69158)

Number of responses

Percent


Response


1


2.1


almost always


0


  0


frequently


3


6.3


sometimes


33


68.8


hardly ever


11


22.9


not applicable

Question 22. Did your interest increase or decrease as the semester progressed?



(Mean =2.104; SD= .83129) 

Number of responses

Percent


Response


11


22.9


increased greatly


24


50.0


increased slightly


10


20.8


remained the same


3


6.3


decreased slightly


0


0


decreased greatly
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Figure 7. Question 22- Student Opinion of Instruction Survey for Distance 

Education

Question 22.  Did your interest increase or decrease as the semester progressed?


Question 23. The instructor communicates in a way that is _______my level of comprehension.


(Mean=2.938; SD= .24462)

Number of responses

Percent


Response


0


0


way above


3


6.3


above


45


93.8


at


0


0


below


0


0


way below

Question 24.  Compared to courses of similar level and scope, how much have you learned in this course?



(Mean=2.104; SD= .90482)

Number of responses

Percent


Response


14


29.2


much more


18


37.5


a little more


13


27.1


about the same


3


  6.3


a little less


0


   0


much less

Question 25. How often were you encouraged to actively participate in the learning process (e.g. questioning, problem solving, group activity, discussion, debate, experimentation)?



(Mean=2.292; SD= .71335)

Number of responses

Percent


Response


3


6.3


not applicable


32


66.7


almost always


9


18.8


frequently


4


8.3


sometimes


0


  0


hardly ever
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Figure 8. Question 25. Student Opinion Survey for Distance Education

Question 25- How often were you encouraged to actively participate in the learning process (e.g.

questioning, problem solving, group activity, discussion, debate, experimentation)?



Question 26. When answering your questions, the instructor provided explanations that were:



(Mean=2.106; SD= .78668)

Number of responses

Percent


Response


8


16.7


I had no questions or not applicable


29


60.4


Very helpful


8


16.7


moderately helpful


1


  2.1


somewhat helpful


1


  2.1


not helpful

Question 27. In the course, I feel free to ask questions and express my thoughts.


(Mean=2.521; SD= .65199)

Number of responses

Percent


Response


26


54.2


almost always


20


41.7


frequently


1


  2.1


sometimes


1


  2.1


hardly ever


1


  2.1


not applicable

Question 28. Compared to other instructors you have had at LHU, how effective has the instructor been in this course?


(Mean=1.956; SD= 1.10691)

Number of responses

Percent

Response


21


43.8

one of the most effective (among the top






 10 %)


10


20.8

More effective than most (among the top 












30%)


11


22.9

Intermediate(40% are better and 40% are 












worse)


1


  2.1

Not as effective as most (in the lowest 30%)

2


  4.2

One of the least effective (in the lowest 












10%) 
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