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Memorandum

Date: 
7 November 2011

To:
Tamson Six, UCC Chair


Elsa Winch, UCC General Education Subcommittee Chair

From: 
Richard Van Dyke, OAC Chair

Re:
General Education Assessment Summary Report, AY10-11

The OAC submits the attached AY 10-11 General Education Assessment Summary Report for review by the University Curriculum Committee and its General Education Subcommittee.  

According to the approved GE assessment process, the UCC and the UCC General Education Subcommittee is charged with the following:

· Receive from the OAC yearly summaries and periodic trend analyses

· Consider in response to the trend analyses, larger curricular changes that might improve student learning and the GE Program as a whole. 

Since the attached report represents a first run through the complete process and contains only a yearly summary of the 13 assessed areas of general education, the OAC anticipates that curricular recommendations will have to await the submission of trends data in the near future.  In spring 2012, the OAC will determine a three-year rotation for the submission of trends analyses of the 13 areas of general education to ensure that no more than five areas are reviewed with curricular recommendation in any given academic year. 

Currently, the thirteen areas of general education have assessment plans, faculty members are gathering data using multiple assessment measures, and participating departments are reviewing data gathered from their general education courses.  Yet, each area is in a different stage of maturity, ranging from pilot runs of rubrics in some areas to multiple years of assessment data in others.  With the implementation this year of the approved sampling plan, the OAC anticipates that data collection will be more robust and more representative than in years past.

For ease of reading, each section report is presented in a template format and responds to the following subtitles: Outcome, Method, Results, Department Actions, Observations on Method, and Observations on Results.  The numbering on each report aligns with the “Rationale and Criteria.”  An informal table of contents appears below:

1. Thoughtful (Oral Communication, Writing, Critical Thinking, and Information Literacy)

2. Knowledgeable (Humanities, Natural Sciences, and Social Sciences)

3. Responsibility (Wellness, Ethics, Citizenship, and Interpersonal)

4. External Experience and Multicultural

Mathematics is not yet represented, but general education has been gathered under critical thinking.  The OAC will submit an addendum to this report with a summary of those results as soon as approval of its placement is obtained.

Gen Ed: 1.a. Thoughtful—Communication—Oral Communication

OAC Summary Report—AY2010-11
I. Outcomes:
Students will be effective in oral communication.

II. Method:
A. In AY10-11, speeches from 13 sections of general education communication courses and 1 upper-level communication course (N=329) were evaluated according to the university rubric for oral communication. 
Communication was the only participating program. The criterion is set for student median scores to be 2.5 or higher. (Note: scores of 4 are reserved for truly exceptional performance.)
B. In AY10-11, 141 teacher education students were assessed for verbal communication as a part of their senior portfolio. 
The rubric for this assessment has a component to assess oral communication when students present their senior portfolio at the end of student teaching each semester.

The criterion is set for 80% of students to score at least a 3 out of 4.

III. Results:
A. Overall, 252 of 329 (77%) students enrolled in communication courses met expectation. The following are how many students scored competent (3) or  Outstanding (4) on each element: Audience 62%, Organization 64%, Content 62%, Presentational Aids 62% (144/233), Physical Control 62%, and Vocal Control 59%. (Note: scores of 4 are reserved for a truly exceptional performance.) 
B. Overall, 138 out of 141 (98%) students met the criteria for success.  Each element averaged 97%-98% of students scoring a 3 or a 4.  Students were assessed as exemplary (4) on the following elements: 85% Professionalism, 78% Verbal Communication and 80% Nonverbal Communication.  No students were rated unsatisfactory (1) in any element.  
IV. Department Actions and Follow-Up:

A. Although expectations were met, oral communication faculty have met twice to work on inter-rater reliability: 5/4/11 to assess live student performances and 4/11/11 to assess student speeches on video. The communication program faculty will continue to meet every few years to make sure their assessment is consistent since they are rating our own student performances.

The communication program is involved in a significant movement to shift the population of students taking the oral communication skills courses that fulfill general education requirements from juniors/seniors to sophomores.
B. The teacher education faculty will continue to monitor the progress on this assessment. The last assessment of oral communication for student teachers is presenting portfolios at the completion of student teaching.  Because the student teachers are typically in dresses or sport coats, the education faculty report that it is difficult not to assess student teachers in a way that appears high.  However, they will discuss the overwhelmingly high scores on this assessment and consider how this pattern of high scores might be changed.

V. Observations on Method:
A. Communication program’s adherence to training efforts has resulted in no statistical anomalies.  The OC committee will provide training for inter-rater reliability to non-communication faculty at the 2012 January University Days.  
B. The OAC will continue to monitor for consistent trends. 
VI. Observations on Results:
A. The OAC will continue to monitor for consistent trends. 
Gen Ed: 1.a. Thoughtful-Communication-Written

OAC Summary Report—AY2010-11


I. Outcomes:

Students will communicate effectively in writing.  Effectiveness includes awareness of the writing situation as well as successful employment of the writing process, research and documentation, logical argumentation, textual evidence, and use of language.

II. Method:

In AY10-11,the general education outcome was measured in four ways:

1. WE rubric applied to courses in English, Business Management, Health

Sciences, Communications, Chemistry, Psychology, and Geology (n=153). 

2.  English Department rubric applied to Freshman composition classes (n=181).

3.  Praxis I scores for writing proficiency were obtained from the Praxis 1 exam (n=210).

4.  ETS Proficiency Profile for writing taken by cohorts of entering freshmen and graduating seniors (n=146 freshman; sampling underway for seniors)

III. Results:

WE Rubric Scores.  Students rated as competent (a rubric score of 3 or higher) on the five elements of the rubric were as follows:

1. Topic:  73% (112/153)

2. Purpose and Evidence: 74% (113/153)

3. Logic and Organization: 73% (112/153)

4. Style: 65% (99/153)

5. Mechanics: 69.9% (107/153)

Overall competence as measured by a median rubric score of 3 or above for each student: 77% (118/153).

Freshman Composition Rubric Scores.  Students rated as competent (score of 3 or higher) on the five elements of the rubric  were as follows:

1. Topic: 89% (162/181)

2. Purpose and Evidence: 90% (163/181)

3. Logic and Organization: 90% (163/181)

4. Style: 88% (161/181)

5. Mechanics: 85% (158/181)

Education Praxis I Scores.  Students demonstrated competence through passing the writing portion of the national Praxis I exam.  Results: 69% (146/210)

ETS Proficiency Profile Scores.  First year of testing for entering freshmen and graduating seniors.  Results are compared to peer institutions nation-wide.  Freshmen obtained a proficiency mean score of 112.9 (n=146), which rated slightly higher than the national mean for peer institutions (112.34).

IV. Department Actions:

1. In response to department WE data, the Chemistry Department noted lower scores for Traits 1 and 2 and determined to provide sample student papers.  Department also noted that students scored 1-2 points higher on these traits after revision.

2. The UWC reviewed WE data and determined observations on method and results in preparation for the report to the OAC.  UWC further noted that in the future, data reporting will have to indicate WE-designated and non WE-designated courses in anticipation of uneven results given WE requirement of revision after feedback.

3. In response to English Department Freshman Composition rubric data, the English Department determined to revise the rubric, given faculty feedback and significantly high competence rates for the past two years.

V. Observations on Method:

1. Data from application of the WE rubric was skewed toward junior and senior year performances (Freshman n=1; Sophomore n=3; Junior n=50; Senior n=99).  Since the general education outcome targets competence by graduation, this skewing does not necessarily warrant further action.

2. Data from application of the WE rubric indicated unusually large numbers of above competent performances from two departments.  The OAC should contact members of the department to determine whether further training or norming may be warranted.

3. Data from freshman performance on the Proficiency Profile was taken later in the semester than recommended after students had experience in college classes and were taken from an applicable cohort in one Natural Sciences course.  Future testing of freshman should occur earlier and with a wider sampling of incoming freshman to insure validity across campus.

4. Data from senior performance on the Proficiency Profile will be obtained from sampling over a two-year period. Sampling is not yet complete.

VI. Observations on Results:

1. Percentage of students rating competent overall as a result of median rubric score (77%) exceeds the university standard (70% of students rating competent).

2. Percentage of students rating competent on Style (65%) and Mechanics (69.9%)—both sentence level issues—rated below the university standard.

3. Senior writing competence percentages rated above standard on all five traits with the highest rating for Organization/Logic (82%) and the lowest for Style (72%) and Mechanics (72%).

4. Junior writing competence percentages rated below standard on Style (50%); Organization/Logic (60%); and Mechanics (66%).  Topic and Purpose/Evidence (both 70%) rated precisely at university standard. 

General Education 1.b. Thoughtful-Critical Thinking

OAC Summary Report—AY2010-11


I. Outcomes:

Critical Thinking: Students will employ analytical skills to develop rational understanding, solve problems, and make decisions.

II. Method:

For AY 2010-11, CT performance was measured, using the CT rubric and selected, related elements from the IL and WE rubrics.  The use of elements from the OC rubric is under review and may be included in future in CT summaries. For the first year, the ETS Proficiency Profile, a national standardized test, was administered to first semester freshmen.  Subsequent testing will proceed every three years.  In spring 2012, senior sampling will be completed to measure their performance on the same criteria.  Freshman scores on the Critical Thinking section are recorded here.

· CT Rubric.  The CT rubric was applied to selected sections of final examinations in general education philosophy courses (n=433)

· WE Rubric.  Elements 2 (Purpose/Evidence) and 3 (Logic/Oganization) pertain to analytical skills to make decisions for writing clarity and were applied to courses in English, Business Management, Health Sciences, Communications, Chemistry, Psychology, and Geology (n=153)

· IL Rubric.  Elements 1 (Topic/Research) and 4 (Synthesis/Presentation) pertain to the use of analytical skills to make decisions about effective presentation of research and were applied to selected Biology and Psychology courses (n=435)

· ETS Proficiency Profile. Standardized test applied to freshman cohort towards end of their first semesters (n=146)
III. Results:

Categories assessed and percentages and numbers of students scoring competent or higher:

1. CT Rubric.  Identifies and develops key elements of presentation: 88.1% (376/427); Assesses or develops logical arguments:  85.9% (355/413); Assesses the quality of supporting evidence:  85.6% (338/395); Identifies and responds to objections:  84.4% (335/397); Explores and extends implications and insights to new contexts:  82.0% (355/433)

2. WE Rubric. Purpose/Evidence: 73.8% (113/153); Logic/Organization: 73.2% (112/153); Senior scores (n=99)—Purpose/Evidence: 77%; Logic/Organization: 82%

3. IL Rubric.  Topic/Research: 87.8% (382/435); 85.2% (363/426)

4. ETS Proficiency Profile.  LHU freshman obtained mean scores of 109.69 on critical thinking as compared to 109.15 mean score for peer institutions nationally.    

IV. Department Actions:

· Philosophy reported: Due to lower results for CT competency in the Problems in Philosophy sections (compared to Ethics sections), CT instruction in Problems sections has been increased and later results showed increased CT scores, although parity is not yet achieved.  

V. Observations on Method:

Please Note: Different totals on CT rubric result from one section not using all assessment criteria

Differential results between Problems and Ethics sections noted above.

Use of CT rubric will go campus wide in AY 2011-12, giving a more representative sample 

VI. Observations on Results:

· Areas meeting/exceeding university criterion of 70%:  All elements on CT rubric, selected WE elements, and selected IL elements.

· Though still meeting the university standard of 70%, the lowest scores appeared among juniors on the Purpose/Evidence (73.8%) and Logic/Organization (73.2%) elements of the WE rubric.  Scores improved significantly among seniors in the sample.

· ETS Proficiency Profile has no standard for first year freshman other than comparability to peer institutions.  This score will be more meaningful when an adequate sampling of seniors is completed in AY11-12.

· External, noncurricular factors that may have influenced results: None 
Gen Ed:1. c. Thoughtful - Information Literacy

OAC Summary Report—AY2010-11

I. Outcomes:
Thoughtful: Information Literacy -- Students will recognize the need for information and will effectively and ethically gather, evaluate, interpret, and attribute relevant information from appropriate sources to synthesize knowledge and support conclusions.

II. Method:
In AY2010/11: The IL rubric was applied to assignments from selected introductory and upper-division courses in the departments of Biology (BIOL106, 107 and 409) and Psychology (PSYCH 409).  (N= 435). 
III. Results:
Students rated as competent, or higher, on the four criteria of the IL rubric were as follows:

· 
Criteria 1: Topic/Research Development: 88% (382/435)

· 
Criteria 2: Search Strategy: 77% (336/435)

· 
Criteria 3: Evaluation of Resources: 93% (403/435)

· 
Criteria 4: Synthesis & Presentation: 80% (349/435)

· All IL criteria reported by these departments have met the competency standards for AY2010-11.
IV. Department Actions:

The Department of Biology will monitor Criteria 2 for BIOL106, as it is the lowest area of performance of the IL rubric.  BIOL107 requires no action but will continue to assess to determine trends. The Department of Psychology did not report any future action for PSYCH 409.

V. Observations on Method:
The General Education Sampling and Reporting plan for AY2011-12 provides a schedule for academic departments reporting Information Literacy assessment measures. This action will satisfy the need for additional assessment data for IL.
.
VI. Observations on Results:

· Participating departments reported that IL assessment data indicates that the numbers of students rated as competent met or exceeded the university criterion of 70% competence.
· Areas not meeting university criterion: none
· Summary Report information for both departments report data that suggests that Criteria 2:  Search Strategy  is the weakest of all the IL criteria reported. Specifically, PSYC409 (16/20 = 73%) and BIOL106 (137/194 = 70%) assessments for Criteria 2 indicate students narrowly meet criteria.
· This sample was dominated by freshman-level students (N=268), approximately 70%, of the total number of students assessed, reflecting the performance of a large group of inexperienced researchers. 
Gen Ed: 2.a. Knowledgeable –Humanities

OAC Summary Report - AY 2010-2011

I.
Outcomes:
Humanities students will identify, evaluate and interpret artistic and literary movements and processes and assess their impact on society and the student’s own life.  

II. 
Method:

In AY 10-11 the Humanities Rubric was piloted, with professors applying the rubric to selected, introductory (100) level, general education Humanities courses.  Participating departments included Art, Music and English. 

III.
Results:

Aggregating the data across the three disciplines, students rated as competent (a rubric score of 2 or higher) on the six elements of the rubric were as follows:


Goal /Objective 
# students scoring 2 (or >) / total sample   
 % competent

1. Knowledge of principles, methods,…  
 302   /   383   


approx.  78% 

2. Knowledge of vocabulary/ basic concepts  
 301  /    430   


approx.  70% 

3. Identifies key figures, events, forms  
 
 277  /    390  


approx.  71%


4. Knowledge of key developments 

 298  /    363   


approx.  82% 

5. Applies methods, theory or criteria

 233  /    287 


approx.  81%


6. Engages with values or principles

 236  /    288


approx.  82%


IV. 
Department Actions

The English Department reported after departmental analysis that objectives were satisfied for outcomes 1-2-4-6.  Strategies for addressing less satisfactory outcomes 

included; more emphasis on historical context for #3 and adding a requirement to address application of literary theory for category #5. 

The Music Department reports that strategies for improved student engagement with terms and concepts are being implemented.  They are considering strategies for providing more appropriate means for assessing specific outcomes such as category 6 by requiring an assignment to assess student engagement in discipline- based values and principles found in works /performances.  

The Art Dept. noted that this was a new course (offered first in Fall 2010), and that data could only be drawn from one section.  The department reported that data indicated areas of concern that will require monitoring and that actions will be taken meet standard competencies. Among its actions the department will examine components of the course in terms of appropriateness of text and other learning materials to determine what steps need to be taken.  Retesting and further analysis will be critical.  Other actions include plans to sample from multiple sections in the future for a broader cross-section. The department will also attempt to apply the rubric to written assignments that will provide evidence of competency for objectives 5 and 6. 

V.
Observations on Methods:


The rubric was applied to exams and artifacts from English110, ART100, and Music101.

The English Department assessed and evaluated test scores on nearly all students in English 100 with (15-18%) exemptions. Music created a random sample of 20 students from a Music 100 exam. The Art Department assessed an exam from one section of Art 100 with no exemptions. It was noted that methods employed provided an uneven sample and that median scores were not provided by all the participants. (see: Overview)

Users generally commented that the rubric was fairly user-friendly for objective type tests. However problems were noted in measuring competencies that are less objectified (e.g. rubric points 4,5,6). It was noted that the art department did not assess these points due to the nature of material on the test scored. 

Overview and Action Recommendations 

There was very good participation for the Humanities Gen Ed assessment pilot. 
The rubric was tested and deemed workable by participants for data collection especially in objective tests.  Analysis and follow-up plans seemed appropriate and consistent across disciplines. There are indications that additional means may be used in the future to capture data appropriate to specific rubric outcomes (e.g. 4-5-6)

Recommendations 

1) Record/classify the testing instrument (artifact) as; objective test, student project/presentation, performance etc. so that data may be used comparatively as to testing method.   Consider means of recording class size for same reason. 

2) Use data to analyze appropriateness of outcomes/expectations as per rubric. 

3) Consider implementing a systematized sampling method so that departments are gathering data in a more consistent way so that data may be aggregated more efficiently. 

4) Departments continue to log performance data on individual outcomes in order to assist with their own program analysis.  

5) Departments provide summary rubric scores with their reports in the form of competency medians. The OAC will see that training will be provided to participants. 

6) Departments continue to provide evidence of data analysis and follow-up strategies. 

Some method of tracking and analyzing results due to actions should be considered. 

VI. 
Observations on Results: 

Overall the participating Humanities programs met or exceeded the stated target for competency on all goals /objectives –“70% of students will demonstrate achievement of the objective -2.0 mean score or above”

Student Performance was mixed in terms of discipline/program areas, and departments have acted accordingly in response to the results from their general education humanities offerings as detailed in Section IV above.

Gen Ed 2b. Knowledgable-Natural Sciences

OAC Summary Report—AY2010-11


I. Outcomes:

Students will identify, evaluate, and interpret major scientific concepts and methods through observation and scientific experimentation, and assess their impact on the environment, contemporary society and the student's own life.

II. Method:

· AY 10-11

· Assessment instrument: BIOL, CHEM, GEOL used the Natural Science Rubric. Physics employed a departmental rubric that aligns with many of the elements in the Natural Science GE rubric. This alignment is underway and therefore the Physics data is not included in this report.

· Assessment Type. The following artifacts were employed: BIOL, comprehensive final exam in lecture and final lab exam in lab; CHEM, standardized final exam (ACS) and labs; GEOS, final exam and labs

· Sample Size: Lecture concepts, 314; Scientific Method, 342.

·  Participating departments/programs: BIOL, CHEM, GEOS

III. Results:

Based on median rubric scores, the following percentages of students were competent or higher: 

Knowledge of lecture concepts, 68%

Application of the scientific method: 80%

IV. Department Actions:

1. During SP2011, members of BIOL (J. Lindzey, A. Kutay), CHEM (K. Rublein, T. Dermota), and GEOS (T. Wynn) met to modify the NatSci GE rubric. Those modifications are in place for AY11-12. It is recommended that another meeting be held to discuss and possibly modify the rubric to accommodate the needs of Physics or to better align their assessments with the existing NatSci GE rubric. Additionally, it is recommended that the NatSci discuss whether the “experimentation” element should be divided into design and conduct components.
2. BIOL actions. 
a. BIOL 106 lecture concepts: Review questions on the exam for clarity to ensure they ask the most important concepts. 

b. BIOL107 lecture concepts: Review how these questions are asked. Include more laboratory reinforcement of basic evolutionary theory.

c. BIOL106 Scientific methods: Review how experimental design questions are asked. Provide more opportunities for practicing stats and graphing.

d. BIOL107 Scientific methods: Review how research questions are asked. Assess experimental design in a separate assignment.

V. Observations on Method:

1. The AY10-11 sample is heavily skewed towards Biology. Better representation from all NatSci disciplines is needed. Implementation of the GE sampling distribution during AY11-12 should ensure a more balanced sampling across all NatSci programs.

2. It is recommended that the Natural Sciences discuss a more uniform approach to selecting courses for sampling. For example, many of the BIOL samples came from a fall course populated mostly by 1st semester freshmen students (BIOL106) whereas CHEM samples came from a summer course populated mostly by students that have already made the transition to college. Given the very high national rates of attrition of 1st year science students, it may be wise for programs to focus assessments of GE courses that are populated by similar student cohorts.  

VI. Observations on Results:

1. Lecture concepts: Overall competency across all courses was very close to the target of 70% competency for lecture concepts. All courses used for assessment during AY10-11 reported satisfactory overall competence as measured by median rubric scores except BIOL106. This discrepancy between assessment results for different courses may stem in part from different class composition. For instance, BIOL106 is the first class for science and most health science majors at LHU and it bears the greatest burden of students transitioning from high school to college level work. In general, almost 70% of the students in this class are first semester freshmen.  In light of nationwide statistics that indicate that attrition from biology classes during first year may be as high as 50% of the students, it is not surprising that fewer students met learning standards in this course. (see sect IV for actions taken by BIOL and sect V for suggested changes to sampling method).  
2. Scientific Methods: All courses reported satisfactory competence as measured by median rubric scores. Based on % of students competent, the following areas were subpar in BIOL106: experimental design, 60%; Data analysis, 69%. In BIOL107, only 45% of students were competent in formulating research questions and forming hypotheses. Additionally, experimental design was not assessed in BIOL107. (see sect IV for actions taken by BIOL)
i. The deficiency noted in BIOL106-experimental design is likely due to the fact that students are required to actually design a valid experiment. In other courses/programs, students are asked to conduct an experiment rather than design and conduct. As the ability to design an experiment requires a fairly sophisticated grasp of controls, sample sizes, and data analyses, it may be wise to separate the design and conduct aspects into distinct elements of the rubric. 
ii. Similarly, the deficiency noted in formulating hypotheses in BIOL107 is likely due to students being asked to develop and conduct a more sophisticated experiment under less structured conditions. 
Gen Ed: 2.c. Knowledgeable-Social/Behavioral Sciences 

OAC Summary Report—AY2010-11


I. Outcomes:

Social/Behavioral Sciences: Students will identify, evaluate, and interpret political, social, psychological, and historical movements and processes, and assess their impact on the environment, contemporary society, and the student’s own life.

II. Method:

In AY10-11, the social sciences rubric was piloted, with professors applying the rubric to course assignments in selected introductory general education social sciences courses (N = 661).  Participating departments included History, Psychology, Social Work, and Sociology. 

III. Results:

Students rated as competent (a rubric score of 2 or higher) on the four elements of the rubric were as follows:

1. Knowledge of basic vocabulary and concepts:  68.5% (453/661)

2. Knowledge of more advanced concepts: 59.2% (391/661)

3. Application of theory and concepts: 58.3% (292/501)

4. Application of methods: 71.5% (113/158)

Please note that for this pilot, summary scores were not calculated.

IV. Department Actions:

Lynn Bruner, OAC subcommittee chair for the Social Science rubric (Psychology Department), is working on improving the rubric instructions so as to regularize and otherwise facilitate the data collection process. She will meet with assessment coordinators from other Social Science areas regarding this. 

V. Observations on Method:

1. Because of some idiosyncratic usage of the rubric, some data points had to be dropped from the analysis. The information gathered from users will be employed to improve the instructions given with the rubric, and additional user training will be important before more data is gathered (See Department Actions, above).

2. Users reported that application of the rubric to multiple-choice exams was more user-friendly and less labor-intensive than application to other artifacts, such as essay exams and papers. If sampling is done within classes, rather than users attempting to report data for each student, this may reduce the labor for users and increase participation for those assessing essays and papers.  

VI. Observations on Results:

1. Very few users reported data for rubric area #4, “Applies discipline-appropriate methods to problem, event, or process.” Similarly, not all users were able to report data for rubric area #3, “Applies discipline-specific theory or concepts to problem, event, or process.” Application of material learned is included in the UCC description of General Education classes in the social sciences (Students will identify, evaluate, and interpret political, social, psychological, and historical movements and processes, and assess their impact on the environment, contemporary society and the student’s own life). Rubric area #4 is meant to assess a higher level of application than rubric area #3, and it is reasonable that there are fewer opportunities to evaluate this level of application in any given assessment. However, it may be the case that with growing class sizes, the classroom approaches that include application and its evaluation is difficult to achieve. It may also be that application-related questions are not included in every classroom evaluation during the semester; were we to use the rubric on every exam/artifact used for evaluation in the course of a semester, the numbers of application-related questions given (and thus assessed) may increase. 

Gen Ed 3.a.  Responsible-Wellness

OAC Summary Report—AY2010-11


I. Outcomes:

Students will gain the knowledge and skills to make informed and appropriate health choices for themselves and others.

II. Method:

AY 2010-2011

During the 2010-2011 academic year, the wellness rubric was applied to assignments from RECR105, Leisure, Wellness and Personal Lifestyle (N=26).  Participating departments include the Recreation Management Department, Health Sciences, and HPED. 

III. Results:

During Summer Session 1 2011, projects from 26 students in RECR105 were evaluated using the wellness rubric.  88% of the students scored as either meets expectations (42%) or exceeds expectations (46%).  

IV. Department Actions:

· The Recreation Management Department is in the process of reviewing the criteria and guidelines for cumulative assignment in RECR105 as well as assessing the rubric and wellness criteria.  

· Health Science is using the rubric during the fall 2011 semester as a means of assessing the usability of the rubric and determining the appropriateness of the content in the rubric.  

· HPED has not provided any input

· Representatives from the three departments will meet during the fall 2011 semester to discuss their respective results and potential actions based on those results.
V. Observations on Method:


The usability and content appropriateness of the rubric remains questionable.  While the   
preliminary results indicate that students are meeting wellness criteria, the results must be 
viewed with skepticism.  

· The sample, in terms or size and representativeness was not adequate.  Further use with a larger sample size and a more representative group of students is necessary.  

· The content of the rubric must be evaluated as it relates to the more generic OAC generated outcome versus the established criteria for a wellness course.  

· Each department should be responsible for  designating an assignment/project that serves as the basis for the assessment of wellness outcomes

· Inter-rater reliability and consistency in use of the rubric should be addressed as a means of refining the assessment rubric
VI. Observations on Results:

· 88% of the students scored as either meets expectations (42%) or exceeds expectations (46%).  

· AY 2010-11 is the first year of rubric use and of data collection.  Continued data collection is necessary to determine whether results are anomalous or indicate a consistent trend.  Additionally, continued data collection is necessary to determine the viability of the current wellness rubric as a continued means of assessment.  
Gen Ed 3.b.   Responsible--Ethics

OAC Summary Report—AY2010-11


I. Outcomes:

Students will demonstrate knowledge of the skills, modes of inquiry, research tools, and theories that will enable them to make well-reasoned, responsible decisions, and act in accordance with high ethical standards in their personal, professional, and civic lives.

II. Method:

Competence for ethics is measured through a combination of rubric elements from other areas of general education.  In each case, the approved rubric was used to assess student performances in various classes.  Criteria include:

· Synthesis and presentation: The fourth element of the IL rubric was applied to general education courses in Psychology and Biology (N=426).

· Personal, civic, and global responsibility: Second element of the EE rubric was applied to external experiences from courses in Business, Communication, English, Health Sciences, Music, Psychology, Recreation Management, and Sociology (N=35).

III. Results:

In AY 10-11, results are as follows:

1. Synthesis and presentation: 85% (363/426)

2. Personal, civic, and global responsibility: 88.6% (31/35)

IV. Department Actions:

All department actions are in connection with the use of the IL and EE rubrics for those areas.   

V. Observations on Method:

1. The UCC-approved sampling method proposed by the OAC will go into effect and should alleviate concerns with sample size for the EE element and representative sampling distribution for the IL rubric.


2. AY10-11 represents a first sampling for the EE rubric and this method of Ethics assessment continues to be reviewed by the OAC to determine the applicability of additional  measures.

VI. Observations on Results:

1. Students performed well above university standard (70% of students rate competent or higher) on both rubric elements for ethics.

2. Continued data collection is necessary to determine whether results are anomalous or indicate a consistent trend.  
Gen Ed 3.c.   Responsibility--Citizenship

OAC Summary Report—AY2010-11


I. Outcomes:

Students will contribute productively to their communities and the world.

II. Method:

Competence for citizenship is measured through a rubric element from the OAC-approved EE rubric

· Personal, civic, and global responsibility: Second element of the EE rubric was applied to external experiences from courses in Business, Communication, English, Health Sciences, Music, Psychology, Recreation Management, and Sociology (N=35).

III. Results:

Personal, civic, and global responsibility: 88.6% (31/35)

IV. Department Actions:

All department actions are in connection with the use of the EE rubrics for its area.   

V. Observations on Method:

· The UCC-approved sampling method proposed by the OAC will go into effect and should alleviate concerns with sample size for the EE element.


· AY10-11 represents a first sampling for the EE rubric and this method of Citizenship assessment continues to be reviewed by the OAC to determine the applicability of additional measures.

VI. Observations on Results:

· Students performed well above university standard (70% of students rate as competent or higher) on the rubric element for citizenship.

· Continued data collection is necessary to determine whether results are anomalous or indicate a consistent trend.  
Gen Ed 3.d.   Responsible--Interpersonal

OAC Summary Report—AY2010-11


I. Outcomes:

Students will relate respectfully and work well with others, including those different from themselves in background, gender, ethnicity, religion, or culture.

II. Method:

Competence for interpersonal competence is measured through a combination of rubric elements from other areas of general education.  In each case, the approved rubric was used to assess student performances in various classes.  Criteria include:

· Identification and analysis of own culture: The first element of the MC rubric was applied to general education courses in Sociology, English, and Women’s Studies (N=249).

· Identification and analysis of another culture: The second element of the MC rubric was applied to general education courses in Sociology, English, and Women’s Studies (N=224).

· Personal, civic, and global responsibility: Second element of the EE rubric was applied to external experiences from courses in Business, Communication, English, Health Sciences, Music, Psychology, Recreation Management, and Sociology (N=35).

· Interpersonal skills with colleagues, supervisors, and clients/beneficiaries:  Third element of the EE rubric was applied to external experiences from courses in Business, Communication, English, Health Sciences, Music, Psychology, Recreation Management, and Sociology (N=34).

III. Results:

In AY 10-11, results are as follows:

3. Identification and analysis of own culture: 90% (225/249)

4. Identification and analysis of another culture: 95% (212/224)

5. Personal, civic, and global responsibility: 88.6% (31/35)

6. Interpersonal skills with colleagues, supervisors, and clients/beneficiaries: 88.2% (30/34)

IV. Department Actions:

All department actions are in connection with the use of the MC and EE rubrics for those areas.   

V. Observations on Method:

3. The UCC-approved sampling method proposed by the OAC will go into effect and should alleviate concerns with sample size for the EE element and representative sampling distribution for the MC rubric.


4. AY10-11 represents a first sampling for the EE rubric and this method of Ethics assessment continues to be reviewed by the OAC to determine the applicability of additional measures.

5. Discrepancies on sampling from elements on the same rubric result from instructor determination that a rubric element does not apply to the assessed performance.

VI. Observations on Results:

3. Students performed well above university standard (70% of students rate as competent or higher) on all four rubric elements for ethics.

4. Continued data collection is necessary to determine whether results are anomalous or indicate a consistent trend.  
Gen Ed 4.a. External Experience

OAC Summary Report—AY2010-11


I. Outcomes:

Outcome for external experience –Students will apply, exercise, or perform in a setting 
outside the classroom, skills and knowledge gained in the academic environment.  

II. Method:

1. External Experience rubric applied to classes in Business, Communication, English, Health Science, Music, Psychology, Recreation Management, and Sociology. Rubric was applied for students in internships in the community.  N=35.   

2. 2nd Teaching Placement. Because education majors apply academic knowledge in a setting outside of the university classroom, the performance of these students in their 2nd teaching placements was assessed using two applicable instruments, which were reviewed for items equivalent to the  EE rubric traits:

2a.  PDE 430 Form for Trait 1: Applies academic skills/knowledge outside of the classroom.  This form is completed by the cooperating teacher at the conclusion of the placement.

2b.  Teacher Competency Form for Trait 2: Demonstrates personal, civic, and global perspectives; Trait 3: Exercises appropriate interpersonal skills with colleagues, supervisors, and clients; Trait 4: Evaluates personal and professional goals as a result of external experience.

III. Results:

1.  EE Rubric. Percentages of students rated as competent or higher on four elements of rubric were:

a. Applies skills/knowledge 88.6% (n=35)

b. Responsibility 88.2% (n=34)

c. Interpersonal Skills 88.2% (n=34)

d. Evaluates Goals 87.9% (n=33)

2.  2nd Teaching Placement.  Percentages of performances rated as competent or higher on four elements of the rubric include:

a. Applies skills/knowledge 70.9%*

b. Responsibility 96.4%

c. Interpersonal Skills 96.9%

d. Evaluates Goals 95.4%

*Note: Percentages are determined through an averaging of numbers of performances (multiple questions on an assessment survey pertain to a trait) of specific traits.  Therefore, they do not correspond precisely to numbers of students but to average of numbers of performances at a specific level.

IV. Department Actions:

Departments felt that this was useful in evaluating External Experience; however, there has been no action on the part of departments.  

V. Observations on Method:

1. Elements had different sampling numbers: 33, 34, and 35. 

Recommendation to correct anomaly: Training opportunities in use of the rubric may help to determine whether the anomaly is based in a training issue or simply elements that do not apply to specific assignments.  N/A is an option to allow for flexibility of rubric use.
2. Some departments commented that they had difficulty using the rubric and doing the evaluation.  

Recommendation to correct problem: Implement more training on the use of the EE rubric. 

3. 2nd teacher placement results should indicate a specific sampling number and perhaps calibrated to reflect an actual student number rather than the average of numbers of scores at a certain level.  Because of the averaging, results reveal fractional quantities, a logical impossibility with human beings.

Recommendation:  Take percentages of competent performances and recalibrate to actual sample size (i.e., total number of students actually evaluated). 

VI. Observations on Results:

1. EE Rubric:

a. All elements exceeded the university criterion of 70% of students rated as competent 

b. Scores may have been somewhat inflated due to the first use of this rubric and a need for more training on the rubric. 

c. This is the first year of rubric use and of data collection. Continued data collection is necessary to determine where results are anomalous or indicate a consistent trend. 

2. 2nd Teaching Placement  

d. Education results are substantially above university standard.

e. For education, Trait 1: Knowledge/Skills is substantially lower than the other three traits, just meeting the university standard rather than exceeding it.
Gen Ed:  4.b. Multicultural—Multicultural Competency

OAC Summary Report—AY2010-11


I. Outcomes:

Students will identify, analyze, apply, and appreciate components of their own and others’ cultural identities. 

II. Method:

In AY 2010-11, the Multiculturalism rubric was applied to an exam given in three sections of Introduction to Sociology (n = 202); to an exam given in one section of Introduction to Women’s Studies (n = 25); and to a course assignment given in Business Writing (n = 22).  Additionally, a portfolio review was conducted to assess competency in Multiculturalism for Education majors (n = 149).  

III. Results:

Students rated as competent or higher on the rubric were as follows:* 

1. Identification and analysis of their own cultures: 90% (225/249)

2. Identification and analysis of another culture: 95% (212/224)

3. Analysis of  events (historical or contemporary) from at least one other cultural perspective: 74% (35/47)

4. The portfolio review indicated that 100% (149) of students assessed demonstrated a competent grasp of multicultural issues.  

*The value of “n” varies because the Multiculturalism rubric includes an N/A option, allowing instructors doing the assessments to skip those criteria not relevant to their exams or assignments.

IV. Department Actions:

1. Assessment indicates that the university criterion (70% competency) is being met.  
2. OAC determined that continued use of the diversity majors for education majors should be reviewed due to the 100% result.
V. Observations on Method:

1. The Multiculturalism overlay for General Education is satisfied by a diverse array of courses.  Accordingly, assessment data should be generated by many different courses housed within a variety of departments.  The new sampling strategy, put into effect for AY 2011-12, should facilitate the generation of data for assessing competency in Multiculturalism.  

2. When the rubric is used to assess exams, papers, or other assignments, data should be entered for individual elements on the rubric, but an overall median score, for each student, should also be recorded.  

3. The 100% competence performance on the diversity essay for education majors will require further examination of the applicability of this measure to determine multicultural competence.

VI. Observations on Results:

1. Review of data on Multiculturalism for AY 2010-11 indicates a high degree of competency in this area.  In particular, students exceeded by significant measure the university criterion of 70% for the following two outcomes:  ability to identify and analyze elements of their own cultures and ability to identify and analyze elements of another culture.   Once again, however, more data from across the curriculum needs to be collected and assessed, so that trends can be identified and analyzed. 

